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Local ESSA Consolidated Strategic Plan

Authorization

The following authorize the 2021 Local ESSA Consolidated Strategic Plan:
e Every Student Succeeds Act (ESSA)
e Section 5-401, Comprehensive Master Plans, Education Article of the Annotated Code of
Maryland; and
e Chapter 702 of the Education Article, Annotated Code of Maryland.

Background

In 2002, the Maryland General Assembly enacted the Bridge to Excellence in Public Schools Act. This
legislation provides a powerful framework for all 24 local school systems to increase student
achievement for all students and to close the achievement gap. The Bridge to Excellence legislation
significantly increased State Aid to public education and required each local school system to develop a
comprehensive master plan, to be updated annually. In 2019, the Maryland Commission on Innovation
and Excellence in Education updated current education funding formulas and made policy
recommendations in the areas applicable to local school systems including early childhood education,
high-quality teachers and leaders, college and career readiness pathways, including career and technical
education, and more resources to ensure all students are successful.

In 2015, the Every Student Succeeds Act (ESSA) was reauthorized. This Act provides a long-term,
stable federal policy that provides additional flexibility and encourages states, local school systems, and
schools to innovate while maintaining accountability for results. The ESSA in conjunction with the
Bridge to Excellence in Public Schools Act in accordance with the Annotated Code of Maryland §5-401,
Annotated Code of Maryland §7-203.3, requires local school systems to develop and submit a 2021
Local ESSA Consolidated Strategic Plan to the Department for review. Each local school system must
submit its consolidated plan to the Department by October 15" each year.

In 2019, local school systems transitioned to the Local ESSA Consolidated Strategic Plan for
accountability, reporting, and school improvement. School systems were required to submit a plan to
improve outcomes for all students. The plan included goals, objectives, and strategies to promote
academic excellence among all students to address areas of focus based on the analysis of state
standardized data. Reported strategies addressed any disparities in achievement for students requiring
special education services, as defined in §5-209 of the Education Article, and students with limited
English proficiency, as defined in §5-208 of the Education Article. The Local ESSA Consollidated
Strategic Plan will be based on 2020 and 2021 local academic and non-academic data, and 2021 reading
and mathematics state assessment data.
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Instructions for Completing the Local ESSA Consolidated Strategic Plan

In 2020, school buildings were closed due to COVID 19. Based on this experience, school systems
shifted to virtual teaching and learning. To address current status of student needs (academic, social
emotional, and mental health) based upon this experience, local school systems are required to analyze
state, local, and non-academic data, to demonstrate bridging the gap between academic and non-
academic goals. Examples of non-academic data may include attendance, graduation, disproportionality,
social-emotional growth, and racial equity to identify at least two to three areas of focus. Areas of focus
are where the school system is performing below grade expectation based on data analysis. These areas
require targeted strategies and/or evidence-based interventions to improve the achievement of all
students while closing the achievement gap and decreasing the number of non-proficient students. The
areas of focus should demonstrate learning and equity as a concept through an equity lens. Local school
systems must address all required elements of the Local ESSA Consolidated Strategic Plan

As school systems conduct data analysis and develop goals, they must embrace educational equity and
learning as one concept to ensure academic success. Educational equity means that all students have
access to opportunities, resources, and educational rigor they need throughout their educational career to
maximize academic success and social/emotional well-being. Academic success means putting systems
in place to ensure that every child has an equal chance to maximize his/her academic progress. This
requires understanding unique challenges and barriers faced by individual students or by populations of
students and providing needed supports to help them overcome those barriers. For example, reviewing
the attendance policy to determine if absenteeism is a barrier to equitable access.

As required by the Educational Equity regulation, COMAR 13A.01.06, local school systems must use an
equity lens in identifying disparities and how they will be addressed. Per COMAR 13A.01.06, an
“equity lens means that for any program, practice, decision, or action, the impact on all students is
addressed, with a strategic focus on marginalized student groups.” Using an equity lens means taking
disaggregated data a step further by examining what are the gaps and what strategies will be used to
address them.

For example, if a group of students is underperforming in a specific concept in Algebra I, and the data
reveals that the group of students has not been performing well in math historically. The team should
decide what data can be used to give insight, what programming will be implemented to make
improvements for this population, and how to implement initiatives needed to make academic progress.
This process may require looking not only at students’ math scores, but attendance, and discipline data.
The team may need to analyze a continuum of data (e.g., the teacher’s skill set, student’s historical math
performance, attendance, and discipline).

School systems should include the implementation of differentiated activities that utilize strategies
and/or evidence-based interventions intended to strengthen and improve all student outcomes. If
applicable, describe performance/progress by a student group(s) from each gender and racial/ethnic
group. The completion of the plan will be based on the fall 2020 and 2021 data. The reporting
requirement must include the rationale for selecting the areas of focus, goals, objectives, strategies,
evidence-based interventions intended to mitigating learning loss, and accelerating student learning,
funding, the timeline for implementation, and measure for progress on accountability. Goals must
~11092021 Revisions included per the Sufficiency of Response Review Panel Clarification 8
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incorporate the requirements of the Educational Equity regulation, COMAR 13A.01.06 to demonstrate
equity to address comprehensive supports and improvement. Each local school system should submit its
completed plan electronically using the text fields provided throughout this template.

To identify areas of focus, local school systems should examine data for each of the ESSA reporting
indicators and determine areas of focus for improvement. The data ranges provided are intended to help
the school system consider the data point in reference to the level of concern that should exist.

In fall 2020, school systems were required to use local assessments in the areas of reading and
mathematics to assess students. To determine student growth, systems were required to reassess
students. In fall 2021, state reading and mathematics assessments will be administered between
September 13" and October 22™. The data results will be available 48 hours after the assessment is
administered. Per Section 5-401, Comprehensive Master Plans, Education Article of the Annotated
Code of Maryland, the Local ESSA Consolidated Strategic Plan is due on or before October 15™. School
systems may begin developing their Local ESSA Consolidated Strategic Plans forward, once the reading
and mathematics assessment results are available, the data may be used to affirm data analysis findings.
School system should submit data used for the development of the plan.

Elementary and Secondary School Emergency Relief (ESSER) Fund

For the Local ESSA Consolidated Strategic Plan, school systems are required to include evidence-based
interventions identified in their ESSR plan to address areas of focus in reading and mathematics. The
evidence-based interventions should support progress towards eliminating academic learning gaps
widened by the pandemic, mitigating learning loss, and accelerating student learning. The goal is to
ensure accountability for the implementation of evidence-based interventions as intended.
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DATA RANGE FOR AREAS OF FOCUS

The following indicators represent elementary, middle, and high school levels. In your discussion of areas of
focus, please reference indicator and grade level. School systems may use this data range as a guide in the process
of identifying areas of focus.

E M L
Elementary Middle High School

E M

ACADEMIC ACHIEVEMENT READING/ENGLISH LANGUAGE ARTS AND MATH - percent of
students meeting or exceeding the expectation.
0% 35% 36% 70% 100%
I

E M

STUDENT GROWTH IN ENGLISH LANGUAGE ARTS (ELA) AND MATH - percent of
Academic Progress Reading/English Language Arts and Math — closing achievement gaps, consider the percent
of students that have grown by 10+ points from the previous year.

0% 35%  36% 70% 100%
] ]
E M H

PROGRESS IN ACHIEVING ENGLISH LANGUAGE PROFICIENCY - percent of
English learners demonstrating adequate progress on the English language proficiency learner assessment from

the previous year.
0% 35% 36% 70% 100%

| I
H
GRADUATION RATE - percent of students successfully earning a Maryland High School Diploma in

four years and five years.

Four-Year Cohort Graduation Rate

0- 80% 81-90% 91%+
. ]
Five-Year Cohort Graduation Rate
0-85% 86-92% 92%+
| ]

H
READINESS FOR POSTSECONDARY SUCCESS — percent of 9" graders earning four credits
in core academic courses.
0-80% 81-90% 91%+

| -]
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E M H
SCHOOL QUALITY AND STUDENT SUCCESS - percent of students who are not chronic
absent, and who are enrolled in a well-rounded curriculum.

0-5% 6-14% 15%+
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Local ESSA Consolidated Strategic Plan Planning Team Members

Use this page to identify the members of the school system’s 2021 Local ESSA Consolidated
Strategic Plan planning team. The planning team must include representation from the
Educational Equity Office. Please include affiliation or title where applicable.

Name Affiliation/Title
Susan Brown, Ed.D. Executive Director of Curriculum, Instruction and Assessment
Colin Carr Director of Secondary School Instruction and Performance

Peter Carpenter, Ed.D.

Supervisor of Personalized Learning

Bernard Hennigan

Executive Director of Student Support Services

Chandra Krantz Supervisor of English Language Learners and World Language
Programs

Heather Kutcher Coordinator of Teacher Induction

Jake Little Coordinator of Title I

Dyann Mack, Ed.D. Director of Elementary School Instruction and Performance

Joanne McCord Supervisor of Mathematics

Michael O’Brien Executive Director of Secondary School Instruction and Performance

Bradley Palmer Supervisor of Title I

Sara Saacks

Coordinator of North Star and School Performance Initiatives

Kristine Scarry

Supervisor of Reading, English, and Language Arts

Phillip Snyder

Supervisor of Accountability

Paula Stanton, Ph.D.

Manager of Equity and Cultural Proficiency

Mary Beth Stapleton Manager of Family and Community Partnerships

Roclande White, Ed.D. | Grants Specialist

Michael Thatcher Director of Special Education

Renee Villareal Executive Director of Elementary School Instruction and Performance
Jeffrey Winfield Supervisor of Fine Arts
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Executive Summary

Introduction

Harford County Public Schools (HCPS) is a diverse jurisdiction serving over 38,000 students in
33 elementary schools, nine middle schools, nine high schools, one comprehensive high school
concentrating on technical and vocational skills, a school for students with disabilities, and one
comprehensive virtual eBlended learning school serving students in kindergarten through grade
12, including an alternative high school program.

The Harford County Board of Education (BOE) continues to accelerate efforts and make necessary
changes to the current way of doing business. HCPS believes all students can meet high standards.
To that end, HCPS commits to the following elements as the foundation for learning and
supporting students in preparation for college and career as cited from the HCPS Continuity of

Learning Plan.

Key Foundations
The foundation of all planning and allocation of resources moving forward, is the commitment on
the part of HCPS that the following four key elements are fully addressed.

1. Equity: Assure a strategic focus on equity within each planning element and consistently
evaluate progress toward equitable outcomes.

2. Special Student Populations: Provide intentional supports and plans for meeting student
learning needs for targeted student populations and continue seeking ways to incrementally
provide additional in-person experiences, particularly for our students with the greatest
learning needs.

3. Technology, Curriculum, and Professional Learning: Provide specific, ongoing support for
staff, students, and families in the use of new devices, enhanced curriculum resources, and
instructional pedagogy.

4. Stakeholder Input: Provide multiple opportunities for stakeholders (students, staff,
families, community members) to provide input throughout the planning process.

The mission of HCPS is to ensure each student will attain academic and personal success in a safe
and caring environment that honors the diversity of all students and staff. The Harford County
Board of Education supports this mission by fostering a climate for decision-making through
monitoring progress through measurable indicators. Although many students achieve academic
success, HCPS is dedicated to ensuring all students are successful. This strategic plan allows for
intentional efforts to address some of the most concerning challenges:

e  Determining the mode of learning for all students to ensure safety and effective learning
environment.

e Ensuring equity in all aspects of the educational environment, including meeting the needs
of students in our special student populations.

e  Meeting the social and emotional wellness needs of students and staff members.

e Providing ongoing support for staff, students, and families in the use of technology and
new devices, enhanced curriculum resources, and instructional pedagogy.
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To address these challenges and ensure every student is prepared for post-secondary education
and a career, four arching goals and five core values are identified in the Harford County Board
of Education Strategic Plan located here:
https://www.hcps.org/aboutus/docs/Strategic_Implementation_Plan.pdf.

HCPS Board of Education Strategic Plan Goals

Goal 1: To prepare every student for success in post-secondary education and a career.

Goal 2: To engage families and the community to be partners in the education of our students.

Goal 3: To hire and support highly skilled staff who are committed to building their own
professional capacity in order to increase student achievement.

Goal 4: To provide safe, secure, and healthy learning environments that are conducive to
effective teaching and learning, creativity, and innovation.

HCPS Board of Education Strategic Plan Core Values

We empower each student to achieve academic excellence.

We create reciprocal relationships with families and members of the community.
We attract and retain highly skilled personnel.

We assure an efficient and effective organization.

We provide a safe and secure environment.

North Star Initiative

In addition to ensuring schools are meeting or exceeding state standards on the Maryland
Accountability framework and align the instructional program and operational procedures with the
HCPS Board of Education, Superintendent Bulson implemented the North Star initiative. The
North Star initiative is an equitable, accessible, inclusive, and systemic Prekindergarten through
grade 12 framework supporting students as they successfully achieve post-secondary interests and
goals. The goal of the Harford County Public Schools North Star initiative is to ensure all students
have access to academic opportunities, social-emotional support, and real-world experiences
tailored to meet the needs, abilities, and interests of diverse learners so each may graduate with
college and career experience. North Star provides an educational environment that develops the
knowledge and skills students will use the rest of their lives. North Star offers flexible learning
opportunities with higher education learning institutions, community businesses, and industry
partners while increasing family and school engagement. The initiative is designed to ensure all
students have the opportunity to graduate prepared for success in college and career thus improving
life outcomes for the citizenry of Harford County.

Learning Options
HCPS offers learning options for students and families to feel safe and secure. HCPS provides full,
in-person classroom learning in all 54 school in a traditional model. Beginning in the 2021-2022

school year, HCPS also offers a blended virtual eLearning program at Swan Creek School to
accommodate students in grades kindergarten-12. All HCPS students have access to HCPS
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teachers and approved curriculum. More information is found in the HCPS Continuity of Learning
Plan and the LSS ESSER III Fund Application. HCPS continues to monitor the safety of all
students and staff holders and will make adjustments as applicable.

Goal Progress

HCPS Continuity of Learning Plan 2021-2022

Systemic reading and mathematics assessments administered in Spring 2021 provide data and
information to guide teachers’ instructional decisions and programmatic plans for students in the
2021-2022 school year. Through analysis of these assessment results, the system will have two
Areas of Focus: reading and mathematics. Teachers will use formative assessment measures in
their classroom aligned to the Maryland College and Career Ready Standards, as well as HCPS
will participate in the Fall 2021 Maryland Assessment Program, as required by the Maryland State
Department of Education to continue monitoring student achievement.

As the school system continues to recover from the COVID-19 pandemic, addressing possible
student learning loss, with emphasis in reading and mathematics, is a top priority. Therefore, HCPS
will follow a consistent implementation of a system-wide instructional schedule which include
personalized learning opportunities for students. HCPS believes the best intervention is a highly
qualified, caring teacher implementing a quality curriculum aligned to national, state, and local
standards.

Student academic needs will be met through a multitude of supports. These include participating
in a normal academic school day with their peers and highly qualified, caring teachers and staff.
Teachers are empowered to meet the needs of their students using data informed teaching practices,
differentiation, and flexible grouping. Based on a thorough needs assessments, end of year (EOY)
school data, summer school data, and in some cases, beginning of the year (BOY) data, it has been
determined that students across the district will need continuing intervention and remediation
through the 2021-22 school year. Details of the district intervention plan can be found on the school
system  website  here as part of the Continuity of Learning  plan
(https://www.hcps.org/hcpstogether/docs/2021-2022%20COL%20Plan_9.29.2021.pdf). In
alignment with the HCPS Equity Policy, assessment data and programmatic plans will support our
goal of providing access and opportunity for all students for academic success. A multi-tiered
system of support is in place at each school to provide intervention and other instructional supports.
In addition to teacher directed instruction, the HCPS Instructional Program supports student
learning and achievement through acceleration and remediation programs such as, Academic
Tutoring, Summer Learning Opportunities, and Academic Recovery. An equity lens will be used
to disaggregate data to identify students for after-school tutoring and other programs that may be
available.

Student participant priority is based on one or more of the following criteria: English Language
Learner status, Special Education status, students receiving Free and Reduced Meals (FARMS),
students in a Title I school, and students who had failures during the school year on report card
grades and/or met at the basic level on local assessments (DIBELS, Reading Inventory, Math
Inventory, Performance Series).
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Intervention implementation will prioritize to students who are in one or more of the following
categories: English Language Learners, Special Education, receive Free and Reduced Lunch
(FARMS), had failures during the 2020/21 school year on report cards and/or met the basic level
on district assessments (DIBELS, Reading Inventory, Math Inventory, and/or SNAPS). Also, EOY
assessment data and summer school data will be used to establish a baseline and determine who
will be the first cohort of targeted interventions. Students receiving targeted interventions will
evolve as school level assessments are administered throughout the school year.

Baseline data and targets are set by State and district assessment standards and benchmarks. The
HCPS Office of Accountability collaborates and supports district and school leaders to ensure that
assessment data is provided to schools as part of the student identification and selection process.
The Executive Leadership team including the Executive Directors and Directors of Elementary
and Secondary Performance, Curriculum, Instruction, and Assessment, and Student Services
review data and meet regularly with school-based leaders to support the data dialogues and school
action plans which are noted within the School Performance and Achievement (SPA) plan as part
of the school improvement process. Areas of Focus are addressed through the SPA process and
plan within the framework of the North Star attributes and readiness measures, or milestones.
School teams develop aligned objectives and strategies for identified and targeted students through
an equity lens. Student groups are identified by schools based upon academic performance on local
and state assessments. School teams monitoring student progress through progress monitoring and
there are system checkpoints three times during the school year. In addition to local assessment
data, the Maryland Report Card website is also used for analysis and selection of underperforming
student groups as well as identifying equity gaps.
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Local ESSA Consolidated Strategic Plan Reporting Requirements
Area of Focus #1: Academic Achievement in English Language Arts/Literacy

(a) Description. Describe Area of Focus #1 and how it aligns with your system’s educational
equity policy. Describe the rationale for selecting the area of focus.

Academic achievement and growth is a pillar of the HCPS Equity Policy. Though academic
data analysis, disaggregating student data and reviewing trends, academic achievement in Reading,
English Language Arts, and Literacy (RELA) is an area of focus for the district. This area of focus
for HCPS is aligned to the North Star initiative and addresses academic recovery due to the
impact on instructional time during the COVID-19 pandemic. This area of focus continues from
the District’s 2019 Local ESSA Consolidated Plan. Since the 2015-16 administration of the Maryland
Comprehensive Assessment Program (MCAP)/Partnership for Assessment of Readiness for
College and Careers (PARCC) English Language Arts/Literacy (MCAP/PARCC ELA),
scores have generally declined each year; however, elementary showed a slight increase
during the 2018-19 year. As a result, reading is the first area of focus for HCPS. Beginning in
the 2017-18 school year, the system began implementing the Lucy Calkins Units of Study
curriculum in writing across the district and have now expanded with the Units of Study
curriculum in reading and phonics. In the 2021-22 school year, all elementary schools will
utilize the Units of Study curriculum in reading in grades 3-5 and all elementary schools will
implement the Units of Study phonics curriculum in grades K-2. In addition, during the 2021-
2022 school year, all elementary schools have adopted the Heggerty Phonemic Awareness
Program and will implement the program daily in all pre-K to first grade classrooms.

(b) Analysis. To support student achievement, provide an interpretation or justification for data
used to identify this need. (¢) Identify the root cause(s) for area of focus #1 and describe how
you intend to address them.

Table A indicates the MCAP/PARCC ELA assessment district performance by grade level and year.
Students scoring at a performance level of 4 or 5 met or exceeded expectations on the state assessment.

HCPS MCAP/PARCC ELA Performance by Grade Level
(% Performance Level 4 or 5)

Table A
Grade 2015-16 2016-17 2017-18 2018-19

3 51.7 53.3 42.3 49.7
4 52.1 50.9 47.1 47.9
5 54.5 48.4 43.7 50.3
6 52.7 53 43.1 42.7
7 53.3 54.4 50.7 51

8 46.9 44.1 45.9 45.3
10 60.7 56.8 50.4 48.7

There was a noticeable increase of student performance between 2017-18 and 2018-19 in grades
three and five, 6.4% and 6.6% respectively. Student performance at the secondary level remained
relatively stable in these same two school years.
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Student Group Performance on MCAP ELA in 2018-19

HCPS MCAP ELA Performance by Student Group - Elementary
(% Performance Level 4 or 5)

Table B
Student Group 2018-19

All Students 49.9
American Indian/Alaskan Native 60.9
Asian 65.7
Black/African American 27.7
Hispanic or Latino 40.8
Hawaiian or Pacific Islander 31.6
White 57.4
Two or more races 42.3
Students with Disabilities 8.6

English Learner 19.4
Economically Disadvantaged 22.3

HCPS MCAP/PARCC ELA Performance by Student Group - Middle
(% Performance Level 4 or 5)

Table C
Student Group 2018-19
All Students 47.3
\American Indian/Alaskan Native 43.5
IAsian 72.1
Black/African American 26.4
Hispanic or Latino 36.5
Hawaiian or Pacific Islander 35
White 54.4
'Two or more races 37.8
Students with Disabilities 8.4
English Learner 2.7
Economically Disadvantaged 20.5
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HCPS MCAP/PARCC ELA Performance by Student Group - High
(% Performance Level 4 or 5)

Table D
Student Group 2018-19
All Students 48.7
\American Indian/Alaskan Native n/a
IAsian 78.4
Black/African American 29
Hispanic or Latino 37.3
Hawaiian or Pacific Islander n/a
White 58.1
'Two or more races 39.5
Students with Disabilities 12.5
English Learner 9.9
Economically Disadvantaged 4.8

Data from this state assessment indicates the need to focus on students with disabilities, English
Learners, and students who are economically disadvantaged. These three student groups had the
lowest percentages for meeting or exceeding expectations on MCAP ELA/Literacy.

In 2019-20 and 2020-21, the MCAP state assessments were not administered due to the COVID-
19 pandemic. HCPS utilized local assessment data to monitor student performance in reading. At
the elementary and middle school levels, students were assessed using Reading Inventory. At the
high school level, students in English I CC, English II CC, and Intervention courses students took
Performance Series. These assessments are computer adapted and designed to provide
information about a student’s independent reading level. In addition, they monitor student growth
over time. Both assessments provide a Lexile measure, which is one of the North Star milestones.

HCPS Reading Inventory Performance by Student Group — Elementary
(% Proficient or Advanced)

Table E
Student Group Spring 2021

IAll Students 66.6
Male 63.9
Female 69.4
\American Indian/Alaskan Native 59.1
IAsian 74.3
Black/African American 51.3
Hispanic or Latino 50.2
Hawaiian or Pacific Islander 58.3
White 73.5
'Two or more races 63.7
Students with Disabilities 22.8
English Learner 33

Free or Reduced Meals 48.3
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HCPS Reading Inventory Performance by Student Group — Middle
(% Proficient or Advanced)

Table I
Student Group Spring 2021
All Students 66.7
Male 64.5
Female 69
American Indian/Alaskan Native 70
Asian 78.2
Black/African American 47.1
Hispanic or Latino 60
Hawaiian or Pacific Islander 30.8
White 73.3
Two or more races 61.9
Students with Disabilities 9
English Learner 26.2
Free or Reduced Meals 45.6

HCPS Performance Series Performance by Student Group —High
(% Proficient or Advanced)

Table G
Student Group Spring 2021

All Students 48.8
Male 42.1
Female 56.3
American Indian/Alaskan Native *

Asian 77.4
Black/African American 35.1
Hispanic or Latino 42.5
Hawaiian or Pacific Islander *

White 53.5
Two or more races 46.6
Students with Disabilities 10.3
English Learner 14.7
Free or Reduced Meals 31.6

*Denotes fewer than ten test takers

It is worth noting that the results of the local data also mirror the results of the state assessment
data regarding the three lowest performing student groups, students with disabilities, English
Learners, and students receiving free or reduced meals. At the high school level, students
who were enrolled in reading intervention courses were the only students assessed during the
spring window.

An a critical root cause analysis, the district identified that the 2016 mandate from paper-based
testing to 100% computer-based testing had significant impact on student ability to provide output
analysis with the barrier to technology and device access. The district did not have the resources
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at the time to transition all curriculum and instructional materials to support teachers and students.
Additionally, the COVID-19 pandemic continues to significantly impact student success. In
addition to the 18+ months of virtual and/or hybrid instructional time, this school year continues
to present on-going challenges such as students and families reacclimating to a more traditional
school environment and expectations while the mental health needs are ever-increasing as the
whole community continues to process and internalize the ever-changing operational status,
quarantine parameters, and personal family impact. Finally, as noted in the State Superintendent’s
Spotlight on Economically Disadvantaged Students presentation to the State Board of Education
on September 28, 2021, the district has seen nearly a 10% increase in students eligible for Free
and Reduced Meals (FARMs). Students who are economically advantaged and/or receiving free
or reduced meals continues to be a student group that is closely monitored as the percentage of
these students meeting or exceeding grade level expectations on state assessments remains low.

In addition to student assessment data review at the high school, credit attainment is a critical
component of academic achievement. The table below shows the number of students and
percentages by student groups not earning two English credits within the first two years of high
school.

HCPS Students Entering Grade 9 in 2019-20
Not Earning Two English Credits within the First Two Years of High School

# Not Earning (2) | % Not Earning (2)

Student Group n-size English Credits English Credits
All Students 2779 402 14.5%
African American or Black 563 137 24.3%
American Indian * * *

Asian 108 3 2.8%
Hawaiian or Pacific Islander * * *
Hispanic 206 48 23.3%
White 1739 180 10.4%
Two or More Races 148 31 20.9%
Students with Disabilities 303 83 27.4%
English Learners 53 16 30.2%
FARMS 919 266 28.9%

*Denotes fewer than ten test takers

There is a need to focus on students with disabilities, English Learners, and students receiving
free or reduced meals as these student groups have the highest percentages of failing two earn at
least two mathematics and English credits.

In the 2016-17 school year, teachers and teacher specialists were surveyed regarding the
writing program at that time. Three of the survey items are listed below in Table C with the
percentage of respondents who agreed or strongly agreed with the former writing curriculum.
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Select Items from HCPS Writing Survey, 2017

Table C
% of
Respondents
Survey Item D AT o
Strongly Agree
The Writing Fundamentals and HCPS curriculum theme 20.2%
. 0

packets improved my pedagogy in the area of teaching

The Writing Fundamentals and HCPS curriculum theme
packets deepened my knowledge of the writing expectations 30%
for students in my grade level.

The Writing Fundamentals and HCPS curriculum theme

o
packets cultivated students’ motivation and stamina for 34%

As indicated by the low percentages, it was evident that the writing curriculum needed to be
revised. In the 2017-18 school year, the Lucy Calkins Units of Study writing program was
fully implemented in all elementary schools after two years of piloting the program in the
district. Three of the survey items are listed below in 7Table D from the Spring 2016 Pilot Study
Teachers with the percentage of respondents who agreed or strongly agreed with the new Units
of Study writing program.

% of
Respondents
Survey Item o Az e lor
Strongly Agree
The Units of Study Writing curriculum improved my pedagogy]
. . >, 84.81%
in the area of teaching writing.
The Units of Study Writing curriculum deepened my knowledge
. . : 86.08%
of the writing expectations for students in my grade level.
The Units of Study Writing curriculum cultivated students’
o g .\ 84.81%
motivation and stamina for writing.

In the summer of 2018, principals at all levels were surveyed to determine if they would like
to participate in districtwide assessments in English Language Arts. Thirty-six schools (69%)
opted to pilot these assessments either two or three times a year at grades three through eleven.
As a result, teachers had the opportunity to assess students with rigorous, high quality,
technology- enhanced items aligned to the Maryland College and Career Ready Standards
(MCCRS). More importantly, teachers had the opportunity to provide feedback to students as
they used these assessments in a formative manner.
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(d) Identify and describe evidence-based interventions to measure and address learning loss.

Using the State’s Comprehensive Literacy Plan (CLP) and MSDE’s support and technical
assistance, HCPS is using the State’s five literacy keys to implement a comprehensive HCPS
Literacy Plan, through the Striving Readers Comprehensive Literacy grant program (SRCL).
HCPS is using the State’s CLP keys as a guide to rapidly accelerate literacy skills for all
students attending identified HCPS high poverty schools. Beginning with birth and continuing
through grade twelve, HCPS is implementing evidence-based strategies and coordinated
efforts ensuring literacy rich environments for children birth to age five, kindergarten through
grade five, and students in secondary schools living in high-needs communities.

As a part of the SRCL grant, 4 of our high needs elementary schools partnered with Teachers
College Reading & Writing Project (TCRWP), Columbia University to provide professional
development opportunities throughout the school year with highly trained staff developers in
literacy. Schools became lab sites for numerous professional learning opportunities across
grades K-5.

Two high needs middle schools also partnered with professional staff developers to provide
teachers with opportunities to learn and utilize literacy skills across content areas. One middle
school partnered with Dr. Chantal Francois of Towson University and one middle school
partnered with Catapult Learning Company.

These six schools were also provided with a Harford County Public Schools Literacy Coach
This position focused on working with teachers on a regular basis providing support in
planning, co-teaching, demonstration and model lessons.

The LC, collaborating with TCRWP, established school-based literacy teams in the identified
schools to focus on evidence-based literacy instruction. Three of the five keys have become a
part of the literacy action plans for each school, implemented with fidelity in the priority
schools. The teams will participate in training provided by MSDE ensuring strategies are
implemented with fidelity at each school.

e Key 1 Purpose: Supported by the newly formed Harford County LC and TCRWP,
instructional leaders are becoming knowledgeable about evidence-based literacy practices
and analyze strengths and needs of the school and community through developing literacy
action plans and literacy teams.

¢ Key 2 Purpose: Systemic professional learning, comprised of schools in feeder systems,
will have a focus on evidence-based literacy strategies designed for families, early
childhood providers, teachers, special educators, and specialists who support HCPS
disadvantaged students in targeted schools. Targeted students will occur from birth
through grade twelve. HCPS is collaborating with MSDE, Lucy Calkin’s TCRWP, and
the Early Childhood Advisory Council (ECAC) to develop and implement job-embedded
professional learning in a variety of settings such as classrooms, childcare centers, and
libraries.
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e Key 5 Purpose: HCPS literacy coaches are supporting the HCPS Literacy Council and
school-based literacy teams, with guidance from MSDE, and assessing current
implementation of evidence-based tiered instructional supports, ensuring all supports are
implemented with high-fidelity based on the needs of individual student.

HCPS implemented the Transitional Supplemental Instruction for Struggling Learners to
support the HCPS Comprehensive Literacy Plan (CLP), aligned with the Maryland State
Department of Education’s literacy plan. This plan is designed to increase literacy skills
among children birth through grade twelve in high poverty schools. The CLP focuses on three
keys: Instructional Leadership, Strategic Professional Development, and Tiered Instructions
and Supports. Using the strategic professional learning plan outlined in the CLP as a guide,
reading coaches will work with a Central Office literacy team, administrators, teachers,
families, community organizations, the ECAC, and students to improve literacy among
disadvantaged students in schools not currently supported by the Striving Readers grant. The
focus is on key three, Tiered Instructions and Supports. In the 2020-2021 school year, the
Transitional Supplemental Instruction for Struggling Learners funding expanded the TCRWP
partnership to four additional schools. All participating schools are selected based on data
analysis through an equity lens and aligned to the HCPS Equity Policy.

For Key 2 systemic professional learning, Harford County Public Schools provided
approximately 300 educators an opportunity to attend a four-day summer institute on literacy.
K-2 teachers attended a Phonics Institute focused on age appropriate, evidence based,
sequential and systematic instruction for foundational reading skills including phonemic
awareness and phonics. Teachers in grades 3-5 attended a Reading Institute focused on
reading skills and strategies for comprehension and fluency.

All materials utilized in HCPS are evaluated based on the ESSA requirements by the appropriate
content supervisor and vetted through the HCPS General Curriculum Committee (GCC). The
vetting of the materials also includes a rigorous adoption process and is shared and voted on by
GCC members. GCC consists of stakeholders throughout the school system and works as an arm
of the HCPS Board of Education. Materials are implemented, monitored, and evaluated through
professional learning, classroom observations and walkthroughs, data collection and analysis,
stakeholder feedback groups, and identification of students. Materials are reviewed annually as to
their effectiveness in supporting student learning and achievement. Interventions will be facilitated
by trained district practitioners and funding will be used to train additional practitioners and to
purchase curriculum and materials for the interventions. In addition, to the curriculum and
materials, a portion of the ESSER funds will be applied to staff professional development on the
various intervention tools. All interventions will begin as soon as funding is available and fall
testing data has been analyzed and will continue annually. Summer school interventions started
July 2022 and continue annually. For detailed information regarding the district’s intervention
plan, please refer to the District’s intervention plan found on the school system website here as
part of the Continuity of Learning plan (https:/www.hcps.org/hepstogether/docs/2021-
2022%20COL%20Plan_9.29.2021.pdf).
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Area of Focus #1: Academic Achievement in English Language Arts/Literacy

Goal

Increase student academic achievement in English Language
Arts/Literacy through equitable access to high quality reading and
writing curriculum and the ability for targeted groups (EL, SE, and
FaRMs) to mitigate instructional time lost due to the COVID-19
pandemic and work toward graduation and access to higher
education and/or lawful employment, thus being functioning and
contributing citizens.

Objectives

e Increase the percentage of kindergarten students scoring
proficient or advanced on the DIBELS assessment from 48.3% in
2020-21 to 51.3% in 2021-22.

¢ Increase the percentage of Grade 1 students scoring proficient or
advanced on the DIBELS assessment from 41.6% in 2020-21 to
44.1% in 2021-22.

¢ Increase the percentage of elementary students scoring proficient
or advanced on the Reading Inventory assessment from 66.6% in
2020-21 to 68.6% in 2021-22.

e Increase the percentage of middle school students scoring
proficient or advanced on the Reading Inventory assessment from
66.7% in 2020-21 to 68.7% in 2021-22.

e Decrease the percentage of students completing their second year
of high school and not earning at least two English credits from
14.5% in 2020-21 to 13% in 2021-22.

AHCPS will follow a consistent implementation of a system-wide
instructional schedule which include personalized learning
opportunities for students. HCPS believes the best intervention is a
highly qualified, caring teacher implementing a quality curriculum
aligned to national, state, and local standards. Student academic
needs will be met through a multitude of supports. These include
participating in a normal academic school day with their peers and
highly qualified, caring teachers and staff. Teachers are empowered
to meet the needs of their students using data informed teaching
practices, differentiation, and flexible grouping. While the
objectives target all student success and growth, when paired with
the district intervention plan, the identified student groups are being
targeted to have a more significant growth and meet the expected
measurable targets.

Priority Strategies
and/or evidence-based
interventions selection
through the educational

equity policy.

The intervention plan gives priority to students who are in one or
more of the following categories: English Language Learners,
Special Education, receive Free and Reduced Lunch (FARMS), had
failures during the 2020/21 school year on report cards and/or met
the basic level on district assessments (DIBELS, Reading
Inventory, Math Inventory, and/or SNAP). Also, EOY assessment
data and summer school data will be used to establish a baseline and
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determine who will be the first cohort of targeted interventions.
Students receiving targeted interventions will evolve as school level
assessments are administered throughout the school year.

In addition to the Comprehensive Literacy Plan, the following
interventions are utilized in reading across the district for
identified students, including students in the targeted student
groups.

e (Co-teaching and differentiation

e Fountas and Pinnell Leveled Literacy Program

Wilson Fundations

Orton Gillingham Plus

Wilson Reading Program

HMH Read 180

Center for Collaborative Classroom: Making Meaning
Johns Hopkins Strategic Reading

CorrectiveReading

Systematic Instruction in Phonological Awareness,
Phonics, and Sight Words (SIPPS)

Plugged intoReading

SIOP Model for EL

Florida Virtual School Curriculum

Tutoring

For detailed information regarding the district’s intervention plan,
please refer to the District’s intervention plan found on the school
system website here as part of the Continuity of Learning plan
(https://www.hcps.org/hcpstogether/docs/2021-
2022%20COL%20Plan 9.29.2021.pdf).

Timeline

The timeline for all priority strategies will be incorporated during
the 2021-22 school year with progress monitoring through
quarterly data review, mid-year and end-year checkpoints.
Additional detailed information regarding the timeline can be
found in the Area of Focus #1 section.

Funding Source

X Title I Part A

LI Title I Part C

LI Title I SIG

X Title 11 Part A

X Title I1I EL

X Title I11
Immigrant

X Title IV Part A

LI Title V RLIS

L1 IDEA
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[ McKinney Vento

X Local Funding

X State Funding

X ESSER Funds II or III
[1 Other (funding source)

Evaluation and Equity
Lens

The priority strategies such as the new reading curriculum,
evidence-based student interventions, and support of our
educators through content expertise will be evaluated through
means such as feedback from teachers and administrators,
evidence of data collected during teacher observations and
walkthroughs, and a thorough data analysis review using the
equity lens to ensure that all students are demonstrating growth.
Baseline data and targets are set by State and district assessment
standards and benchmarks. The HCPS Office of Accountability
collaborates and supports district and school leaders to ensure that
assessment data is provided to schools as part of the student
identification and selection process. The Executive Leadership
team including the Executive Directors and Directors of Elementary
and Secondary Performance, Curriculum, Instruction, and
Assessment, and Student Services review data and meet regularly
with school-based leaders to support the data dialogues and school
action plans which are noted within the School Performance and
Achievement (SPA) plan as part of the school improvement
process.

Schools monitor the progress of students in research-based
interventions and enter student intervention information into
Performance Matters. Schools are encouraged to use multiple
data points before entering or exiting students in any intervention
program.

Additionally, in alignment with the HCPS Equity Policy,
assessment data and programmatic plans will support our goal of
providing access and opportunity for all students for academic
success. A multi-tiered system of support is in place at each school
to provide intervention and other instructional supports. In addition
to teacher directed instruction, the HCPS Instructional Program
supports student learning and achievement through acceleration and
remediation programs such as, Academic Tutoring, Summer
Learning Opportunities, and Academic Recovery. An equity lens
will be used to disaggregate data to identify students for after-school
tutoring and other programs that may be available.
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Local ESSA Consolidated Strategic Plan Reporting Requirements
Area of Focus #2: Academic Achievement in Mathematics

(a) Description. Describe Area of Focus #2 and how it aligns with your system’s educational
equity policy. Describe the rationale for selecting the area of focus.

Through academic data analysis, disaggregating student data and reviewing trends, academic
achievement in mathematics is the second area of focus for HCPS which is aligned to the North
Star Initiative and addresses academic recovery due to the impact on instructional time during
the COVID-19 pandemic. One pillar of the HCPS Equity Policy is academic achievement and
mathematics is a critical component of student success. This area of focus connects directly to the
district’s Intervention Plan and resource allocation as a means of improvement and growth for students.
While this area was not a direct focus in the HCPS Local ESSA Consolidated Plan form 2019, mathematics
academic achievement has historically been a primary component within the HCPS instructional program
through data analysis and strategic planning.

HCPS analyzes the MCAP assessment data, in addition to the Mathematics Inventory
assessment data that provides a Quantile measure for a student. Using an equity lens, these
assessments indicate our strengths and areas of need by specific student groups. Performance
on the MCAP/PARCC assessments for the past four years that this assessment was
administered in provided in Table A. Tables C and D indicate the performance on this
assessment by student groups at the elementary and middle school levels, respectively. Table
E indicates the percentage of students graduating in 2019 who have scored at performance
level 4 or 5 on the Algebra I state assessment.

(b) Analysis. To support student achievement, provide an interpretation or justification for data
used to identify this need. (c¢) Identify the root cause(s) for area of focus #1 and describe how
you intend to address them.

HCPS MCAP/PARCC Mathematics Performance by Grade Level
(% Performance Level 4 or 5)

Table A
Grade 2015-16 2016-17 2017-18 2018-19
3 57.8 50.5 49.6 53
4 44.1 42.8 46.6 453
5 43.2 48.1 47.2 46.7
6 43.2 42.6 41.2 38.2
7 29.8 27 29.4 27.5
8 16.9 11.2 10.9 94
Algebra | 54.2 49.8 38.7 38

For most grade levels, performance on these state assessments remains relatively stable or declined
during the years indicated in the above table. Grade five is the only grade level that increased,
from 43.2% in 2016 to 46.7% in 2019. State assessments were not given in 2019-20 or 2020-21
due to the COVID-19 pandemic. It is important to note that performance in grades 7 and 8 could
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be misleading. Many students in grades 7 or 8 are enrolled in Algebra I or Geometry. Therefore,
they would participate in these assessments while enrolled in middle school. Table B shows the
performance of students on the state assessment results by grade level, regardless of the specific

math assessment that they took.

HCPS MCAP Mathematics Performance by Grade Level - Middle

Table B
(% Performance Level 4 or 5)

Grade Assessment(s) 2018-19
6 Mathematics 6 38.2
7 Mathematics 7, Algebra I, and Geometry 43
8 Mathematics 8, Algebra I, and Geometry 35.8

Student Group Performance on MCAP Mathematics in 2018-19

HCPS MCAP Mathematics Performance by Student Group - Elementary

(% Performance Level 4 or 5)

Table C
Student Group 2018-19
All Students 49
American Indian/Alaskan Native 47.8
IAsian 71.2
Black/African American 25
Hispanic or Latino 39.1
Hawaiian or Pacific Islander 36.8
White 56.8
Two or more races 41.8
Students with Disabilities 11
English Learner 29.6
Economically Disadvantaged 21.9

(% Performance Level 4 or 5)

HCPS MCAP Mathematics Performance by Student Group - Middle

Table D
Student Group 2018-19
All Students 39.9
\American Indian/Alaskan Native 30.4
Asian 69.7
Black/African American 16.5
Hispanic or Latino 27.7
Hawaiian or Pacific Islander 30
White 47.3
'Two or more races 33.3
Students with Disabilities 8.3
English Learner 6.7
Economically Disadvantaged 14.3
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HCPS MCAP Algebra I Performance by Student Group — Class of 2019
(% Performance Level 4 or 5)

Table E
Student Group 2018-19

All Students 57.2
\American Indian/Alaskan Native n/a
IAsian 76

Black/African American 28.7
Hispanic or Latino 44.9
Hawaiian or Pacific Islander n/a
White 65.6
'Two or more races 56.3
Students with Disabilities 19.6
English Learner 7.7
Economically Disadvantaged 25

Data from this state assessment mirrors the three lowest performing student groups as identified
with the English/Language Arts Literacy assessment. These three student groups include students
with disabilities, English Learners, and students who are economically disadvantaged. At the
elementary level, students with disabilities had the lowest rate of proficiency, 11%. At the middle
school level, only 6.7% of English Learners scored proficient. At the high school level, English
Learners also had the lowest proficiency rate at 7.7%.

An a critical root cause analysis, the district notes the 2016 mandate from paper-based testing to
100% computer-based testing had significant impact on student ability to provide output analysis
with the barrier to technology and device access. The district did not have the resources at the time
to transition all curriculum and instructional materials to support teachers and students.
Additionally, the COVID-19 pandemic continues to significantly impact student success. In
addition to the 18+ months of virtual and/or hybrid instructional time, this school year continues
to present on-going challenges such as students and families reacclimating to a more traditional
school environment and expectations while the mental health needs are ever-increasing as the
whole community continues to process and internalize the ever-changing operational status,
quarantine parameters, and personal family impact. Staffing also continues to impact the
instructional program. The number of applicants continues to decline, especially in mathematics.

Finally, as noted in the State Superintendent’s Spot/ight on Economically Disadvantaged Students
presentation to the State Board of Education on September 28, 2021, the district has seen nearly a
10% increase in students eligible for Free and Reduced Meals (FARMs). The increase percentage
of students and families meeting the eligibility criteria has directly connects to the decrease in
school-readiness skills as students begin the academic career. Students who are economically
advantaged and/or receiving free or reduced meals continues to be a student group that is closely
monitored as the percentage of these students meeting or exceeding grade level expectations on
state assessments remains low.
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In addition to student assessment data review at the high school, credit attainment is a critical
component of academic achievement. The table below shows the number of students and
percentages by student groups not earning two mathematics credits within the first two years of
high school.

HCPS Students Entering Grade 9 in 2019-20
Not Earning Two Mathematics Credits within the First Two Years of High School

n- # Not Earning (2) % Not Earning (2)
Student Group size | Mathematics Credits Mathematics Credits
All Students 2779 287 10.3%
African American or
Black 563 99 17.6%
American Indian * *
Asian 108 2 1.9%
Hawaiian or Pacific
Islander * * *
Hispanic 206 40 19.4%
White 1739 116 6.7%
Two or More Races 148 29 19.6%
Students with
Disabilities 303 78 25.7%
English Learners 53 21 39.6%
FARMS 919 210 22.9%

Denotes fewer than ten test takers

There is a need to focus on students with disabilities, English Learners, and students receiving
free or reduced meals as these student groups have the highest percentages of failing two earn at
least two mathematics and English credits.

Mathematics Inventory is the local assessment given to students in grades two through high
school. This assessment is computer adaptive and provides data to teachers regarding the
student’s deficiencies as well as skills ready to learn. This assessment also provides a Quantile
measure, which measures growth over time. Like the Lexile measure, the Quantile is a metric
identified in our North Star initiative that is designed to monitor students’ readiness for post-
secondary success and/or a career.

The Mathematics Inventory assesses understanding across all the domains of mathematics with a
focus on Number and Operations at the lower grades and Expressions & Equations and Ratios &
Proportional Relationships at the upper grades. Students’ performance is then measured in
quantiles that group them into one of four performance levels to assist in instructional grouping
and planning. The proficient performance level for each grade is set to correspond with
MCCRS but data is not reported for each specific domain of mathematics. Performance levels
from the Instructional Planning Report can be used to determine how to group students for
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instruction as well as to identify which students may need additional support with prerequisite
skills to support success with grade-level content.

HCPS Mathematics Inventory Performance by Student Group — Elementary
(% Proficient or Advanced)

Table F
Student Group Spring 2021

IAll Students 53.7
Male 50.1
Female 57.3
\American Indian/Alaskan Native 47.4
Asian 74.5
Black/African American 32.9
Hispanic or Latino 40.1
Hawaiian or Pacific Islander 333
White 61.3
'Two or more races 49.3
Students with Disabilities 18.7
English Learner 34.2
Free or Reduced Meals 33

HCPS Mathematics Inventory Performance by Student Group — Middle
(% Proficient or Advanced)

Table G
Student Group Spring 2021

All Students 42.2
Male 42.4
Female 42.1
American Indian/Alaskan Native 40

IAsian 73

Black/African American 22.8
Hispanic or Latino 29.3
Hawaiian or Pacific Islander 29.3
White 47.7
Two or more races 38.1
Students with Disabilities 7.3

English Learner 16.9
Free or Reduced Meals 22.1
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HCPS Mathematics Inventory Performance by Student Group —High
(% Proficient or Advanced)

Table H
Student Group Spring 2021

All Students 34
Male 0.5
Female 4.2
American Indian/Alaskan Native *

Asian 6.3
Black/African American 04
Hispanic or Latino 5.6
Hawaiian or Pacific Islander *

White 3.2
Two or more races 4.3
Students with Disabilities 1.5
English Learner 3.2
Free or Reduced Meals 2.9

*Denotes fewer than ten test takers

At the high school level, only a small population of students participated in this assessment.
1,128 students across all high schools took Mathematics Inventory because they were enrolled
in a lower mathematics course. These students were either enrolled in Ramp Up to Algebra,
Introduction to Algebra, or Algebra I.

Data from this assessment is also aligned to performance on the MCAP Mathematics
assessments. Students with disability, English Learners, and students receiving free or
reduced meals had the fewest percentage of students meeting or exceeding proficiency on this
assessment. In addition, students who are Black or African American had the lowest
proficiency rates at the elementary and middle school levels. This continues to emphasize the
need to focus on these identified student groups.

(d) Identify and describe evidence-based interventions to measure and address learning loss.

All materials utilized in HCPS are evaluated based on the ESSA requirements by the appropriate
content supervisor and vetted through the HCPS General Curriculum Committee (GCC). The
vetting of the materials also includes a rigorous adoption process and is shared and voted on by
GCC members. GCC consists of stakeholders throughout the school system and works as an arm
of the HCPS Board of Education. Materials are implemented, monitored, and evaluated through
professional learning, classroom observations and walkthroughs, data collection and analysis,
stakeholder feedback groups, and identification of students. Materials are reviewed annually as to
their effectiveness in supporting student learning and achievement. Interventions will be facilitated
by trained district practitioners and funding will be used to train additional practitioners and to
purchase curriculum and materials for the interventions. In addition, to the curriculum and
materials, a portion of the ESSER funds will be applied to staff professional development on the
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various intervention tools. All interventions will begin as soon as funding is available and fall
testing data has been analyzed and will continue annually. Summer school interventions started
July 2022 and continue annually.

For the focus area of mathematics in elementary and middles schools, intervention and enrichment
options are clearly identified in the new mathematics textbook series for grades K-7, each lesson
has differentiation options based on formative assessment. This feature provides a structure so
that student grouping is based on data, rather than perception. General education and students
receiving special education services have equal access to intervention or enrichment. Also, lesson-
specific suggestions supporting English Learners (EL) in the elementary and middle school
mathematics teacher editions. “Intervention is clearly identified in the new mathematics textbook
series for grades K-7, each lesson has differentiation options based on formative assessment and
serves as the core evidence-based intervention. To support specific student groups as identified
through data analysis, there are also lesson-specific suggestions supporting English Learners (EL)
in the elementary and middle school mathematics teacher editions. In addition to this core
intervention, the district also has other approved evidence-based interventions available for
teachers and schools to utilize as formative assessment data analysis indicates student needs.

The District high schools offer remediation courses to our students with the highest needs in the
focus area of mathematics. Intervention is built into the high school Algebra course. This course
is designed to support a variety of levels of learners through a differentiated software package
aligned to support the classroom lessons. General education and students receiving special
education services have equal access to intervention or enrichment. Geometry Seminar and
Algebra 2 seminar courses to support learners in a daily mathematics model for additional
reteaching opporutnities to support student success.

For detailed information regarding the district’s intervention plan, please refer to the District’s
intervention plan found on the school system website here as part of the Continuity of Learning
plan (https://www.hcps.org/hcpstogether/docs/2021-2022%20COL%20Plan_9.29.2021.pdf).
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Area of Focus #2:

Academic Achievement in Mathematics

Goals

Increase student academic achievement in mathematics through
equitable access to high quality mathematics curriculum and the
ability for targeted groups (EL, SE, and FaRMs) to mitigate
instructional time lost due to the COVID-19 pandemic and work
toward graduation and access to higher education and/or lawful
employment, thus being functioning and contributing citizens.

Objectives

e Increase the percentage of kindergarten students meeting or
exceeding grade level expectations on the SNAP assessment
from 87.7% in 2020-21 to 90% in 2021-22.

e Increase the percentage of elementary students scoring
proficient or advanced on the Mathematics Inventory
assessment from 53.7% in 2020-21 to 56.7% in 2021-22.

e Increase the percentage of middle school students scoring
proficient or advanced on the Mathematics Inventory
assessment from 42.2% in 2020-21 to 45.7% in 2021-22.

e Decrease the percentage of students completing their second
year of high school and not earning at least two mathematics
credits from 10.3% in 2020-21 to 9.8% in 2021-22.

~HCPS will follow a consistent implementation of a system-wide
instructional schedule which include personalized learning
opportunities for students. HCPS believes the best intervention is a
highly qualified, caring teacher implementing a quality curriculum
aligned to national, state, and local standards. Student academic
needs will be met through a multitude of supports. These include
participating in a normal academic school day with their peers and
highly qualified, caring teachers and staff. Teachers are
empowered to meet the needs of their students using data informed
teaching practices, differentiation, and flexible grouping. While the
objectives target all student success and growth, when paired with
the district intervention plan, the identified student groups are
being targeted to have a more significant growth and meet the
expected measurable targets.

Priority Strategies
and/or evidence-based
interventions selection
through the educational

equity policy

The intervention plan gives priority to students who are in one or
more of the following categories: English Language Learners,
Special Education, receive Free and Reduced Lunch (FARMS), had
failures during the 2020/21 school year on report cards and/or met
the basic level on district assessments. Also, EOY assessment data
and summer school data will be used to establish a baseline and
determine who will be the first cohort of targeted interventions.
Students receiving targeted interventions will evolve as school level
assessments are administered throughout the school year.
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In addition to, a new mathematics textbook series was purchased
and implemented for grades K-7. One of the determining factors in
selecting this resource was the wealth of materials available to meet
the diverse needs of students. Technology, interactive games,
manipulatives, and other tools are intentionally used to build
conceptual understanding.

e Co-planning

e (Co-teaching

e Content Visits

e NTO and Content Day

e Model Classrooms

e Ongoing classroom management support
e Coaching/Reflection

e PD for NTs aligned to instruction

e Observation from content experts

e Offer non-voluntary after hour planning sessions with
teacher leaders or content specialists

e Florida Virtual School Curriculum

e Tutoring
For detailed information regarding the district’s intervention plan,
please refer to the District’s intervention plan found on the school
system website here as part of the Continuity of Learning plan
(https://www.hcps.org/hcpstogether/docs/2021-
2022%20COL%20Plan 9.29.2021.pdf).

Timeline

The timeline for all priority strategies will be incorporated
during the 2021-22 school year with progress monitoring
through quarterly data review, mid-year and end-year
checkpoints.

Additional detailed information regarding the timeline can be
found in the Area of Focus #2 section.

Funding Source

X Title I Part A

L Title I Part C

L Title 1 SIG

X Title I Part A

X Title III EL

X Title 1T
ImmigranT

X Title IV Part A

L Title V RLIS

L IDEA

[ McKinney Vento

X Local Funding

X State Funding
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X ESSER Funds II or III
[1 Other (funding source)

Evaluation and Equity
Lens

Baseline data and targets are set by State and district assessment
standards and benchmarks. The HCPS Office of Accountability
collaborates and supports district and school leaders to ensure that
assessment data is provided to schools as part of the student
identification and selection process. The Executive Leadership
team including the Executive Directors and Directors of Elementary
and Secondary Performance, Curriculum, Instruction, and
Assessment, and Student Services review data and meet regularly
with school-based leaders to support the data dialogues and school
action plans which are noted within the School Performance and
Achievement (SPA) plan as part of the school improvement
process.

Schools monitor the progress of students in research-based
interventions and enter student intervention information into
Performance Matters. Schools are encouraged to use multiple
data points before entering or exiting students in any intervention
program.

Additionally, in alignment with the HCPS Equity Policy,
assessment data and programmatic plans will support our goal of
providing access and opportunity for all students for academic
success. A multi-tiered system of support is in place at each school
to provide intervention and other instructional supports. In addition
to teacher directed instruction, the HCPS Instructional Program
supports student learning and achievement through acceleration and
remediation programs such as, Academic Tutoring, Summer
Learning Opportunities, and Academic Recovery. An equity lens
will be used to disaggregate data to identify students for after-school
tutoring and other programs that may be available.
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TRANSFERABILITY

OVERVIEW

Under the ESEA, LEAs may transfer funds they receive by formula under certain programs
to other programs to better address State and local needs. The ESSA amended the
transferability authority by changing the programs from and to which an LEA may transfer
funds and removing limits on the amount of funds that may be transferred. This guidance
addresses those changes.

Except as provided in this guidance, the Guidance on the Transferability Authority [available
at www2.ed.gov/programs/transferability/finalsummary04.doc] remains applicable.

TRANSFERS BY LEAs
Updates to programs from which an LEA may transfer funds

Updated Programs from which an LEA May Transfer Funds

e Title II, Part A — Supporting effective instruction state grants
e Title IV, Part A — Student support and academic enrichment grants
(ESEA section 5103(b)(2).)

An LEA may not transfer funds it receives under any other ESEA program.

Updates to programs to which an LEA may transfer funds

Program hich an LEA’May Transfer Fun

e Title I, Part A — Improving basic programs operated by LEAs
o Title I, Part C — Education of migratory children

e Title I, Part D — Prevention and intervention
programs for children and youth who are neglected,
delinquent, or at-risk

e Title II, Part A — Supporting effective instruction state grants

e Title III, Part A — State grants for English
language acquisition and language enhancement

e Title IV, Part A — Student support and academic enrichment grants
e Title V, Part B — Rural education
(ESEA section 5103(b).)
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FREQUENTLY ASKED QUESTIONS

1. Is there a limit on the amount of funds an LEA may transfer?
No. An LEA may transfer all or a portion of funds it receives under each of the
programs listed under .

2. What are the responsibilities of an SEA or LEA for the provision of equitable
services to private school children and teachers with respect to funds being
transferred?

Excluding Title I, Part D and Title V, Part B, each program covered by the
transferability authority is subject to the equitable services requirements under Title I
or VIII, which may not be waived. (ESEA section 8401(c)(5).) Before an SEA or
LEA may transfer funds from a program subject to equitable services requirements, it
must engage in timely and meaningful consultation with appropriate private school
officials. (ESEA section 5103(e)(2).) With respect to the transferred funds, the SEA
or LEA must provide private school students and teachers equitable services under the
program(s) to which, and from which, the funds are transferred, based on the total
amount of funds available to each program after the transfer.

3. May an SEA or LEA transfer only those funds that are to be used for equitable
services to private school students or teachers?
No. An SEA or LEA may not transfer funds to a particular program solely to provide
equitable services for private school students or teachers. Rather, an SEA or LEA,
after consulting with appropriate private school officials, must provide equitable
services to private school students andteachers based on the rules of each program
and the total amount of funds available to each program after a transfer. (See ESEA
section 5103(e).)



TRANSFERABILITY OF FUNDS CHART

Local school systems may transfer ESSA funds by completing this page as part of the Local ESSA Consolidated Strategic Plan submission.
Receipt of this chart as part of the Local ESSA Consolidated Strategic Plan will serve as the required 30 day notice to MSDE. An LEA may
transfer all or a portion of funds it receives under each of the programs listed below. The school system must consult with nonpublic school
officials regarding the transfer of funds. In transferring funds, the school system must: (1) deposit funds in the original fund; (2) show as

eXfenditure — line item transfer from one fund to another, and (3) reflect amounts transferred on expenditure reports.

TRANSFERABILITY OPTION WILL NOT BE UTILIZED

Total FY Funds $ Amount to be ) $ Amount to be
2022 Available transferred Programs to which an LEA May Transfer Funds transferred into the
Allocation for Transfer out of each program
program
$ Title 11, Part A [] Title I, Part A — Improving basic programs operated by LEAs
— Supporting
effective [ ] Title I, Part C — Education of migratory children
instruction state
grants [ ] Title I, Part D — Prevention and intervention programs for children and
$ youth who are neglected, delinquent, or at-risk
[] Title II, Part A — Supporting effective instruction state grants
pp g
L] Title III, Part A — State grants for English language acquisition and language
gr g g
enhancement
[ ] Title IV, Part A — Student support and academic enrichment grants
[ ] Title V, Part B — Rural education
. [ ] Title I, Part A — Improving basic programs operated by LEAs
$ Title IV, Part
A — Student : - - :
s ol [] Title 1, Part C — Education of migratory children
a;?j.(lehnrﬁcn ¢ [ ] Title I, Part D — Prevention and intervention programs for children and youth
erancts © who are neglected, delinquent, or at-risk
& [] Title 11, Part A — Supporting effective instruction state grants
Title III, Part A — State grants for English language acquisition and language
$ gr g guag

enhancement

[

Title IV, Part A — Student support and academic enrichment grants

L] Title V, Part B — Rural Education
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Comprehensive Support and Improvement
(CSI), Targeted Support and Improvement
(TSI) Schools, and SIG 1V Schools

Please provide responses to address schools with areas of identification

1)

Comprehensive Support and Improvement (CSI) Schools.

@ For school systems with CSI schools, as a school system how are you supporting

| N/A

(h) How are you supporting your schools identified for low graduation rate?

your schools identified for low achievement? (up to 1,000 characters).

1,000 characters).

| N/A

2) Targeted Support and Improvement (TSI) Schools.

(@ For school systems with TSI schools, please list schools identified as a Targeted
Support and Improvement (TSI) schools and the area of identification

to 1,000 characters).

(up to

(up

2017-18 HCPS Targeted Schools in Improvement (TSI)

% of ESSA Points Earned < 34.4%

School Student Group % of Points Earned
Darlington Elem. Special Education 33.8%
George D. Lisby Elem. | Hispanic 29.6%
George D. Lisby Elem. | Special Education 21.5%
Magnolia Elementary Hispanic 34.2%
Magnolia Elementary Two or more races 31.1%
Youth’s Benefit Elem. | Econ. Disadvantaged 30.9%
Edgewood High Special Education 29%

Havre de Grace High Special Education 33.8%
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Aberdeen Middle Econ. Disadvantaged 33.1%

Magnolia Middle English Language 34%

Magnolia Middle Special Education 32.6%

(b) Ifthe LEA’s TSI schools conduct a root cause analysis, describe trends
in the findings of the root cause analysis in the LEA’s TSI schools if
there any.

Trends in data align to the findings within the district given the schools have been
operating with significant limitations due to the COVID-19 pandemic. TSI schools
will continue to be monitored at the school and district level.

() Describe the process the local school system is using to plan and
implement its support for TSI schools.

The district collaborates with school teams to review data and create action plans
for the identified TSI schools to ensure that appropriate goals, objectives, and
intervention strategies are included for the identified student groups. The executive
leadership in the district meet regularly with school-based administrators to review
data specific to their underperforming student groups. In these meetings, progress
monitoring will occur.

(d  How are you supporting TSI schools by their area of identification?
(up to 1,000 characters).

The Executive Leadership Team, the Office of Accountability met with each
identified TSI school at the onset of identification and continue to discuss the
performance of the student groups that performed below 34.4%. A portion of these
meetings was to identify the specific ESSA indicators that caused the student groups
to earn the fewest points.
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Code of Maryland Regulations (COMAR) Reporting Requirements
(Click the link above to access the Educational Equity regulation)

Title 13A STATE BOARD OF EDUCATION
Subtitle 01 STATE SCHOOL ADMINISTRATION

Chapter 06 Educational Equity

Authority: Education Article, §2-205(c) and (h), Annotated Code of Maryland
.01 Purpose

.01 Purpose.

The purpose of this chapter is to establish as a matter of policy and priority that:

A. Each Maryland public school will provide every student equitable access to the educational
rigor, resources, and supports that are designed to maximize the student’s academic success and
social/emotional well-being;

B. Each local school system’s procedures and practices provide for educational equity and
ensure that there are no obstacles to accessing educational opportunities for any student; and

C. Achievement will improve for all Maryland students and achievement gaps will be
eliminated.

.02 Scope.

This chapter applies to all local school systems, the Maryland State Department of Education,
and entities that provide educational services to children birth—age 21, including licensed
childcare facilities and programs.

.03 Definitions.
A. In this chapter, the following terms have the meanings indicated.
B. Terms Defined.

(1) “Accountability measures” means those Maryland accountability framework indicators in
place to guarantee oversight of opportunities, resources, and educational rigor that will lead to
achievement for all students.

(2) “Educational equity” means that every student has access to the opportunities, resources,
and educational rigor they need throughout their educational career to maximize academic
success and social/emotional well-being and to view each student’s individual characteristics as
valuable.

(3) “Educational opportunities” means all students have access to rigorous, well-rounded
academic programs and experiences that enrich their educational career and prepare them for
academic and career success.

(4) “Equity lens” means that for any program, practice, decision, or action, the impact on all
students is addressed, with strategic focus on marginalized student groups.

(5) “Individual characteristics” means the characteristics of each individual student, which
include but are not limited to:

(a) Ability (cognitive, social/emotional, and physical);
(b) Ethnicity;
(c) Family structure;
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(d) Gender identity and expression;
(e) Language;

(f) National origin;

(g) Nationality;

(h) Race;

(1) Religion;

(j) Sexual orientation; and

(k) Socio-economic status.

.04 Requirements — Educational Equity in Maryland.

A. The Maryland State Department of Education shall establish systems of structure and
support for school systems, students, teachers, and other stakeholders that ensure educational
equity and excellence.

B. Each local school system shall develop an educational equity policy and regulations, to be
reviewed every 3 years, with the goal of providing educational equity to all students.

C. The policy and regulations shall:

(1) Be designed to create and maintain environments that are equitable, fair, safe, diverse,
and inclusive;

(2) Be based on the goal of providing educational equity for all students;

(3) Direct the identification and utilization of resources to provide equitable access to
educational opportunities and services, by among other steps, the use of disaggregated student
data to analyze trends and identify gaps and equitable solutions;

(4) Identify partnerships with the Maryland State Department of Education, local
government agencies, and stakeholders to support educational equity;

(5) Provide tailored and differentiated professional learning to build capacity for cultural
responsiveness to address areas of inequity identified by the school system;

(6) Ensure equitable access to effective teachers for all students;

(7) Require that an equity lens be used in all staff recruiting, hiring, retention, and promotion
processes;

(8) Require that an equity lens be used in reviews of staff, curriculum, pedagogy,
professional learning, instructional materials, and assessment design;

(9) Provide the access and opportunity for all students to successfully read on level by the
end of grade 2;

(10) Direct that equity be addressed in the Local Every Student Succeeds Act (ESSA)
Consolidated Strategic Plan;

(11) Identify the school system’s process for analyzing data to develop goals, objectives,
strategies, and timelines for the implementation of equitable and culturally competent practices
in each school,;

(12) Identify the method of evaluation to measure the effect of equitable practices in the
school system and schools; and

(13) Designate an individual responsible for the facilitation, monitoring, and implementation
of the system equity initiatives within the Local ESSA Consolidated Strategic Plan.

.05 Monitoring and Reporting.
A. Each local school system shall:

45



(1) Address implementation of the equity policy through its Local ESSA Consolidated
Strategic Plan;

(2) Beginning September 1, 2019, include its equity initiatives as an integrated component of
its Local ESSA Consolidated Strategic Plan; and

(3) Beginning September 1, 2020, and every 3 years thereafter, in its Local ESSA
Consolidated Strategic Plan, submit to the State Superintendent an analysis of the results of the
accountability measures related to data collected on achieving equity goals and objectives that
will be published and made accessible to the public.

B. The Maryland State Department of Education shall:

(1) Conduct needs assessments for the Department and local school systems;

(2) Convene the Network for Equity and Excellence in Education with representation from
each local school system and other stakeholders to review statewide progress and to develop
implementation and peer review guidelines for this chapter;

(3) Develop a guide for implementation of equity initiatives at the local level which includes
sample components of high-quality equity policies, guidance around how to apply an equity lens
within priority birth—age 21 focus areas as defined by the Department, and strategies on how to
measure and evaluate the application of an equity lens; and

(4) Review and assess progress of the Department and local school systems on implementing
the requirements of this chapter.

C. Beginning December 1, 2020, and every 3 years thereafter, the State Superintendent shall
report progress on the implementation of this chapter to the State Board, publish the data, and
make it easily accessible for public viewing.

D. Beginning in 2020 and annually thereafter, the State Board of Education and the
Superintendent will recognize schools, school staff, and local school systems that demonstrate
the most significant advances in promoting equity and excellence.

Administrative History:

Effective date: November 18, 2019 (46:23 Md. R. 1066)
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COMAR 13A.04.07 Gifted and Talented Education

(Click the link above to access the Gifted and Talented Education regulation)

Gifted and Talented Early Submission Date

1% submission to the MSDE GT Program Manager for review:

Window opens August 2, 2021

Conditional approval granted to LSSs

On or before September 30, 2021

COMAR 13A.04.07 Gifted and Talented Education

COMAR 13A4.04.07.06 specifies that local school systems shall report
their Local ESSA Consolidated Strategic Plan.

the following information in

1) The process for identifying gifted and talented students

Matters. Gifted and talented specialists at each elementary

Identification is ongoing throughout the elementary years and formally begins in grade
two. All students in second grade are assessed using universal screeners for ability
(Cognitive Ability Test [CoGAT]), academics (Reading Inventory and district
mathematics benchmark assessments), and effective behaviors (Primary Talent
Development). Data is collected and entered into eSchool+ and is uploaded to Performance

use either local norms or national norms to determine the students who qualify for
services. If a student qualifies, the service that they receive will align with their area of
giftedness and include but are not limited to: GT: Reading, GT: Mathematics, GT:
Acceleration and/or GT: Problem-Based Affective Learning.

school triangulate the data and

Student Services Process. High school students continued

2021-2022 school year.

current.

typically use.

Changes made to the continuum of programs and services during the pandemic

GT specialists continued to service identified students virtually during the pandemic at the
elementary level. Students received co-teaching and pullout services in the elementary
grade levels. Acceleration protocols continued to be followed at all levels through the

honors and AP coursework during the pandemic and will continue to do so during the

Initial identification was modified at the second grade level at the end of 2021 until HCPS
could universally administer COGAT. GT Specialists used academic measures to create a
“watch list” of current grade 3 students who may qualify for GT services. In October
2021, HCPS will universally administer CoGAT to all current Grade 3 students. Once
administered, GT Specialists will use current practices to fully identify our Grade 3
students and code them in our system database. This will update and make our codes

Current Grade 2 students will take the CoGAT in February 2022 so that there is no
interruption to the identification process moving forward. They will be formally
identified at the end of Grade 2 using academic, affective and ability measures that we

to recive their self-selected
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2) The number of gifted and talented students identified in each school*
*The number of GT students in each school and local school system will be derived from

2020-21 Attendance Data Collections provided to the MSDE Office of Accountability

*The local school system does not need to include any information in this cell.

3) The percentage of gifted and talented students identified in the local school system
in 2020-21*

8.3%

3,103 students were identified as gifted or talented on the 2020-21 September 30 enrollment

file out of 37,333 students.

4) The schools that have been exempted from the identification of a significant
number of gifted and talented students and the rationale in 2020-21.
The John Archer school serves a population of special education students who may
not qualify for GT students.

5) The continuum of programs and services

Elementary students receive direct services beginning in grade three from Gifted and Talented
Specialists working in tandem with classroom teachers through co-teaching and through pull-
out services.

Middle school students may accelerate in their mathematics by selecting from several
accelerated courses offered at each middle school. Students tend to be cluster grouped in
middle school language arts classrooms which contain differentiated pacing and texts. Middle
school students also can take part in extracurricular enrichment opportunities through
intramural activities.

High School students may choose from a variety of magnet programs and must apply to be
considered. Additionally, each comprehensive high school in HCPS offers honors level and
AP level coursework. HCPS also has a strong partnership with Harford Community College.
Many students choose to take college coursework through dual enrollment offered through
Senate Bill 740.

Any student may qualify for grade level or content level acceleration. The district uses a
cross-disciplinary team approach and the lowa Acceleration Scales to determine whether a
student qualifies for grade level or content level acceleration.

Changes made to the continuum of programs and services during the pandemic

GT specialists continued to service identified students virtually during the pandemic at the
elementary level. Students received co-teaching and pullout services in the elementary
grade levels. Acceleration protocols continued to be followed at all levels through the
Student Services Process. High school students continued to recive their self-selected
honors and AP coursework during the pandemic and will continue to do so during the
2021-2022 school year.

Initial identification was modified at the second grade level at the end of 2021 until HCPS
could universally administer COGAT. GT Specialists used academic measures to create a
“watch list” of current grade 3 students who may qualify for GT services. In October
2021, HCPS will universally administer CoGAT to all current Grade 3 students. Once
administered, GT Specialists will use current practices to fully identify our Grade 3




students and code them in our system database. This will update and make our codes
current.

Current Grade 2 students will take the CoGAT in February 2022 so that there is no
interruption to the identification process moving forward. They will be formally
identified at the end of Grade 2 using academic, affective and ability measures that we
typically use.

6) Data-informed goals, targets, strategies, and timelines for 2021-22.
Goals must be established using the equity lens as defined in COMAR 13A.01.06,
Educational Equity. Consult with your local school system equity point of contact.

Goal: Initiate a formal process for identification of elementary and middle school students as
GT.

Target(s) Strategy(ies) Timeline(s)
100% of students in e Administer the Ongoing, 2021-22
elementary schools will CoGAT to all second

engage in a process to and third grade

identify students to be coded students across the

as GT beginning in the 2021- system.

22 school year.

e Use Primary Talent
Development, Reading
Inventory and math
benchmark assessments
(all universally
administered) as
identification measures
for grade 2 Students.

e QT Specialists use
local norms and/or
national norms to
ensure the 10%
identification
requirement is met.

e QT Specialists provide
ongoing screening in
grades 3-5.

Target(s) Strategy(ies) Timeline(s)
100% of students in middle e Purchase, train and
schools will engage in a implement the CoGAT

process to identify students to
be coded as GT beginning in
the 2021-22 school year.

with all sixth and
seventh grade students.

e C(Create a data profile for
each middle school
using CoGAT and
academic measures.

e Supervisor of
Personalized Learning
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will meet with each
School’s ILT and
counseling department
to identify students to
be coded.

Students coded at GT
in eSchool+.

Explore curriculum
options for grades 6-8
as an additional option
for GT reading and
language arts literacy
through the HCPS
Middle School Task
Force.
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School System: Harford County

2021 Local ESSA Consolidated Strategic Plan Clarifying Questions and Commendations Form

Team Facilitator: Bruce Riegel

Based on the review of the local school system’s Local ESSA Consolidated Strategic Plan, the clarifying questions listed below require responses to
complete the review process. The clarifying questions are divided by reviewed sections. The final column lists commendations that demonstrate that the

school system exceeded performance expectations presented a uniquely innovative approach to improving opportunities for all students. Please respond to

all clarifying questions on or before the close of business on November 4, 2021. (4dd additional rows, if required).

Section Page
Number | Clarifying Questions/Comment School System’s Response(s)
GT: 47 Do you use any checklists or behavioral GT Specialists have access to a myriad of assessment options to use once
Identification instruments besides PTD?? universally identified assessments have been used. They can use those
assessments at their discretion to support classroom teachers as needed.
Renzulli Scales, Torrence Test of Creativity and others are instruments which
they have access.
GT: 48-49 List some specific examples of classes, texts, Students have access to differentitated instruction at the elementary
Continuum enrichment opportunities, etc., available to level, accelerated mathematics and cluster grouped language arts in the
of Services identified students. You may want to mention | middle school, and AP/IB/Magnet programs at the high school levels.
and some of the things that you are doing with
Programs Scott.
49-50 Do you only have one Goal? What about This year, we are focusing on one goal. We will infuse Scott’s work into
professional learning or social-emotional the goal we have established. Our school system North Star Initiative
GT: Goals learning? You had offers from Scott’s people

to run professional learning workshops; why
not put that into a Goal?

addresses professional learning and SEL learning for all students,
including our GT students.

Due to MSDE November 1, 2021

Page 1




COMAR 13A.07.01 Comprehensive Teacher Induction and Mentoring

Comprehensive Teacher Induction Program
Title 13A STATE BOARD OF EDUCATION
Subtitle 07 SCHOOL PERSONNEL

.01 Scope.

This chapter applies to a comprehensive induction program for new teachers. The purpose of this
regulation is to provide guidance for local school systems to establish a high-quality induction
program that addresses critical professional learning needs of new teachers, improves
instructional quality, and helps inductees achieve success in their initial assignments,

resulting in improved student learning and higher retention in the profession.

The induction program that each local school system designs shall reflect coherence in structure
and consistency in focus to ensure an integrated, seamless system of support.

Recognizing that "one-size-fits-all" induction programs do not meet the needs of new teachers,
these regulations establish the components of an induction program, allowing local school
systems to build on their current programs.

.04 General Requirements.

A. Each local school system shall establish and maintain a comprehensive induction program for
all new teachers.

B. The comprehensive induction program shall be designed to provide participating teachers
with the knowledge and skills necessary to be successful in their classrooms and schools to
enable them to stay in the profession.

Local school systems shall use the Maryland Teacher Professional Development Planning Guide
develop the program, which shall include the following professional learning activities:

(1) Before the school year begins, orientation programs for all teachers new to the local school
system;

(2) Ongoing support from a mentor, including regularly scheduled meetings during non-
instructional time;

(3) Regularly scheduled opportunities for new teachers to observe or co-teach with skilled
teachers;

(4) Follow-up discussions of the observations and co-teaching experiences;

(5) Ongoing professional development designed to address new teacher needs and concerns; and
(6) Ongoing formative review of new teacher performance, including classroom observations,
reviews of lesson plans, and feedback based on clearly defined teaching standards and
expectations.

D. The district shall consider the need for staffing to:

(1) Plan and coordinate all induction activities;

(2) Supervise new teacher mentors;

(3) Communicate with principals and other school leaders about induction activities; and

(4) Oversee the evaluation of the comprehensive induction program.
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E. The comprehensive induction program may provide annual training for principals, assistant
principals, and school-based professional development staff to familiarize them with the factors
that contribute to teacher attrition and retention, the learning activities and schedule for induction
program participants, the role of mentors and expectations for supporting mentors' work in
schools, and the importance of school-level coordination of support for new teachers.

.05 Participation in the Comprehensive Induction Program.

A. All teachers new to the profession shall participate in all induction activities until they receive
tenure. Veteran teachers, in their first year of teaching in the district, shall participate in all
induction activities designed for veteran teachers for a minimum of 1 year.

B. To the extent practicable given staffing and fiscal concerns, local school systems shall adopt
at least one of the following options for teachers during their comprehensive induction period:
(1) A reduction in the teaching schedule;

(2) A reduction in, or elimination of, responsibilities for involvement in non-instructional
activities other than induction support; or

(3) Sensitivity to assignment to teaching classes that include high percentages of students with
achievement, discipline, or attendance challenges.

Comprehensive Teacher Induction Program

Section A- Comprehensive Teacher Induction Program (CTIP) Team Members

1. Please list the supervisor(s) of your CTIP. Include the names, positions, and
responsibilities of those individuals.

a. Heather Kutcher, Supervisor of Teacher Preparation and Professional
Development

2. Please provide information on your mentors.

Type of Mentor Amount
Full Time Mentors 18

Part Time Mentors 0

Full Time Teachers 0

Total Number of Mentors 18

3. Please provide the total number of probationary teachers being served by your CTIP.
a. There are currently 715 probationary teachers being support by the Instructional
Coaches of the CTIP.

4. Please provide the average mentee to mentor ratio (example: 15:1).
a. Our current ratio is 40 teachers to 1 mentor (Instructional Coach).
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Section B- Comprehensive Teacher Induction Program Training and Supervision

1.

Please describe the training that your mentors receive before and during their tenure as a
mentor. When does this training occur? What is the content?

New Instructional Coaches receive a two-pronged training program prior to their tenure as
a Coach. This initial training occurs in June, July, and August prior to the new hire
orientation conference. At the conclusion of the new Coach’s school year as a teacher,
they are partnered with a current, highly effective, veteran Coach. The partnering is
intentional and puts pairs together based on certification area, likely placement, and
learning style. These pairs are provided paid time in the summer to meet. The veteran
Coaches have structures and expectations for these meetings, although they are asked to be
conducted in informal ways and settings to help foster an on-going relationship. Veteran
Coaches get to know the new Coach and then tailor their hours to best meet the needs of
the person. The work focuses on clarifying the role, sharing tips for getting started in a
school in this role, sharing access to electronic resources such as the collaborative Coach
One Note notebook, and answering questions. The veteran Coach then becomes the go-to
person as the new Coach begins having summer meetings with their Principals and even
potentially new hires ahead of the orientation conference.

A two-day formal “Coach Camp” is held in late July or early August. This Camp is run by
the Supervisor of Teacher Preparation and Professional Development and veteran Coaches
from both the elementary and secondary level. The Camp focuses on building new
Coaches’ understanding of the vision for the program, the key approaches HCPS Coaches
use (Cognitive Coaching, Transformational Coaching, and Coaching Cycles) and then
systematically building experiences that allow new Coaches to learn about and practice
these skills. All new Coaches are provided with Mentoring Matters by Laura Lipton and
Bruce Wellman as well as The Art of Coaching by Elena Aguilar, The Impact Cycle by Jim
Knight and Student Centered Coaching: The Moves by Diane Sweeney. These texts also
drive the creation of the content for the two-day training.

New instructional coaches also attend monthly meetings with all first- and second-year
specialists in HCPS to hone the skills necessary for success in this role. Topics include
establishing trust, making a work plan, and measuring progress. General topics around
adult learning theory and cognitive coaching are threaded throughout the monthly work, as
well. These trainings for new Instructional Coaches are co-created by the Office of
Organizational Development and a veteran, highly effective Coach.

All Instructional Coaches attend monthly half day professional development with the
Supervisor of Teacher Preparation and Professional Development as well as full day
monthly professional development with the entire cadre of HCPS Teacher Specialists. The
monthly full specialist group meetings always include the following parts and pieces:

¢ Community Building around some aspect of adult learning theory
e Collaboration with the Office of Organizational Development on leadership
development
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e The sharing of one systemwide initiative by the appropriate office and an opportunity
for specialist groups to deeply consider how their day-to-day work supports and moves
that initiative forward.

e Like Role Time during which groups of specialists with the same role in HCPS gather
for structured collaboration around their own problems of practice

e Book Clubs — each semester specialists are provided with a current, professional text
and meet with their assigned book club to share information, discuss provided prompts,
and prepare for applying their learning

e Innovations in Teaching and Learning — each month, the Office of Organizational
Development provides training on innovative tools and strategies so the cadre of
specialists has this information ahead of teacher and can support implementation.
These innovations heavily include digital teaching and learning tools.

Please describe how school system administrators are trained on the roles and
responsibilities of mentors. When does this training occur? What is the content?

Each year, details about the new hire orientation conference and mandatory days are shared
with school administrators. This information provides great insights into the roles and
responsibilities of Coaches. For example, the planning of the conference is guided by the
Danielson Framework. Specific components and indicators, as well as guiding questions,
are used in the design of every piece. This information is shared at Principal level-alike
meetings to clarify the work Coaches do as well as to highlight the specifics they might
notice are not ‘covered’ and will need to be addressed by each building. In addition, time
is devoted during new teacher mandatory days for school administrators to work with new
teachers. An individualized conversation between each Principal receiving the services of
an instructional coach and the Supervisor of Teacher Preparation and Professional
Development occurs prior to deployment. In addition, ongoing conversations about
retention, teacher data, supporting conditionally certified teachers, and best practices
around instructional coaching are options during systemic leadership meetings.
Instructional coaches also use a template for regular communication with principals. They
share their logs and calendars to encourage ongoing communication around new teacher
growth, needs, and strategies to meet identified needs.

Who evaluates the efficacy of individual mentors? What are the criteria and how is the
data collected?

Instructional Coaches are formally observed and evaluated each year by the Supervisor of
Teacher Preparation and Professional Development and one of their assigned building
principals. The Danielson framework for teaching is used for these observations of
individualized work between a coach and a teacher. The Supervisor of Teacher Preparation
and Professional Development also communicates with building principals regularly,
monitors logs and calendars, and checks in with a sampling of new hires to monitor the
effectiveness of the program.

Data on Coach performance is gathered via the formal observation process. New Coaches
are typically observed first semester as they provide professional development to small
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groups or entire faculties. They are observed in individual Coaching sessions with teachers
for their second semester experience. Typically, a pre-conference between the Supervisor
of Teacher Preparation and Professional Development and the Coach provides a more
targeted focus for data collection. For example, many new Coaches request to have all
their questions scripted during an observation.

During end of year evaluation conferences, Instructional Coaches are asked to share the
story and data of at least one teacher’s yearlong collaboration with them. The Instructional
Coaches use One Note to capture photographs and evidence throughout the year of the
work they are doing with this teacher as well as data on its impact. The end of year
evaluation conference is an opportunity for the Instructional Coach to share this ‘story’ and
reflect upon the work with the teacher. The Principal is often able to see strong connections
between the growth they have seen in the teacher and the specific areas of focus and work
the Coach has engaged in.

Section C- Comprehensive Teacher Induction Program Overview

1.

Please describe your initial orientation process and the ongoing professional learning that
is offered to probationary teachers throughout the school year.

All newly hired instructional staff are invited to an optional multi-day orientation
conference prior to their official start with HCPS. This year’s Orientation Conference was
open to all first- and second-year instructional staff to address additional learning needs
that non-tenured teacher may have because of their interrupted in-person internships and/or
the virtual nature of much of their first year in the field. Conditionally certified teachers
had access to additional professional development ahead of this systemwide conference to
build their background in lesson/unit planning and building strong professional
relationships with students. The orientation conference aims to orient new hires to HCPS
culture and expectations through demonstration classrooms at each elementary grade and
a wide variety of secondary content areas, through work with content offices, through
sessions coordinated by the Supervisor of Instructional Technology, and through a range
of choice sessions to meet the diverse backgrounds and needs of new hires in HCPS.

HCPS new hires are also contracted to work an additional two days ahead of the first day
for all teachers. Following the optional Orientation Conference, new hires have required
professional development days and continue their orientation work to help them prepare
for the opening of school. On the required days, new hires work alongside master teachers
and Supervisors in their grade and/or content area, receive school specific professional
development at their home site, participate in Active Assailant Critical Response Training
(ACRT) and work on scenarios related to professional conduct and building appropriate
relationships with students. They also receive individualized support from their
Instructional Coach as this cadre proactively addresses needs, builds professional
relationships, and creates a culture conducive to on-going coaching work.

Non-tenured teachers are provided multiple opportunities through the year for ongoing
professional learning. For example, all first- and second-year teachers engage in at least
one full day of structured visitation to master teachers in their grade level and/or content
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area. Visits are organized by Content Supervisors, Content Curriculum Specialists, and
Instructional Coaches and provide opportunities for observation, debriefing, and
application to personal practice.

First- and second-year teachers also have access to quarterly, afterhours professional
development in their specific content area. Elementary teachers are provided these
opportunities across Mathematics; Reading, English, and Language Arts; Science; and
Social Studies. First- and second-year teachers are also provided monthly workshops led
by their Instructional Coach. Each individual Coach identifies topics for these monthly
collaborative sessions based on non-tenured teacher input, administrator input, and their
own informal observations of teachers in practice. These sessions provide professional
development as well as opportunities for non-tenured teachers to build community and gain
a sense of efficacy by supporting each other.

All non-tenured instructional staff also have access to monthly sessions coordinated by the
Diversity Retention and Recruitment Specialist. These evening sessions alternate between
professional development on pedagogical strategies and life-enhancing information such
as local resources around financial planning, elder care, childcare, and mental health.

Please describe what opportunities probationary teachers have for observation, informal
feedback, and co-teaching with his/her mentor or peers.

All newly hired instructional staff are provided at least one full day of observation of a
master teacher in their grade level and/or content area. Other non-tenured teachers
identified by Content supervisors or principals are also eligible for a minimum of one day
of observation. These observation days are carefully planned to address teacher needs,
allow new teachers to see highly effective professional practice, provide a supportive
environment that encourages reflection and processing, and to include an intentional follow
up by instructional coaches to facilitate transfer of learning.

Instructional coaches provide co-teaching opportunities for newly hired instructional staff
as appropriate. In addition, the Curriculum, Instruction, and Assessment Division includes
a teacher specialist in every content area except for library media. These specialists provide
co-teaching opportunities to new hires as necessary.

In addition to these systemic, comprehensive pieces, HCPS recognizes that individual
teachers have their own unique needs based on their background, current building/grade
level/content assignment, goals, and learning style. Therefore, as each Instructional Coach
gets to know the teachers on their caseload, they tailor experiences and services to match
the teachers’ needs. For example, last year an Instructional Coach co-taught the reading
block alongside a Kindergarten teacher for several weeks to build that teacher’s capacity
to use the curriculum, conference with this age group of students, and see what effective
strategies look like in practice. As another example, this year we have our systemic
classroom visits for teachers planned for later in the year to allow for decreases in COVID
rates, however, a Principal identified 3 brand new staff members who are in immediate
need of peer observations. Therefore, the Instructional Coach has partnered with the
appropriate content offices to provide those visits now.
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Each Instructional Coach maintains a log of their work with each individual teacher on
their caseload. These logs are always available to the Principal and Supervisor of Teacher
Preparation and Professional Learning. In addition, the Coaches use a Critical Friends
protocol at their monthly Coach meeting to review the work they are doing with teachers,
reflect on the effectiveness of their use of time, and consider what experiences such as co-
teaching, informal feedback, and visits to other classrooms might benefit the growth of the
teacher and success of his/her students.

How are the needs and concerns of new teachers assessed and addressed through ongoing
supports, informal feedback, and follow-up?

The partnership between schools and the Curriculum, Instruction, and Assessment Division
allows the induction program to continually monitor new teacher needs and concerns, as
well as provide flexible supports and follow up. Instructional coaches attend monthly
Curriculum, Instruction, and Assessment meetings and are each assigned to a specific
content office. This connection allows them to dialogue regularly with content supervisors
about patterns of needs that they are seeing, as well as those that principals are sharing.
Instructional coaches are also able to follow up with non-tenured teachers about content
specific professional development that they are receiving to help facilitate their transfer of
learning.

Instructional coaches also follow up with teachers after their formal observation and
evaluation process. This intentional alignment with principal and content supervisor
feedback allows the coaches to focus their work appropriately and help new teachers
concentrate their efforts on appropriate areas.

Instructional Coaches spend a great deal of their time embedded within their assigned
teachers’ classrooms. This allows Coaches to continually gather data on teacher
professional practice as well as student success both academically and behaviorally.
Coaches then individualize their support based on the needs the data reveals and their
collaborative review of that data with the teacher. Instructional Coaches are also steeped
in an inquiry cycle model in which they work alongside a teacher during a finite cycle of
teaching, gathering relevant student outcome data along the way. The student data helps
inform the Coach and the teacher about appropriate instructional and other classroom
choices.

First year teachers are also asked to complete a survey about their perception of support
and self-identified needs, connected to the Danielson framework, at least two times per
school year. The cadre of HCPS Teacher Specialists gather to review the data and make
programmatic adjustments based on this vital feedback. A core team of specialists
representing all areas of support (Title I, Special Education, Instructional Coaching, and
Content) are another layer of survey reviewers. They cull the data to compile
recommendations and adjust survey questions to ensure the system is receiving the
information it needs to evolve support.
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4. Please describe how your district uses action plans and relevant data to improve the

instructional practice of your probationary teachers.

Non-tenured teachers who are placed on action plans (Plans for Professional Growth, PPG)
in HCPS may have an instructional coach assigned to support them. This addition of a non-
evaluative support person is intended to provide teachers with highly effective instructional
support in a risk-free area for attempts and improvement. The Instructional Coach often
provides such services as lesson plan feedback (non-evaluative), lesson planning support,
co-teaching, demonstration teaching, and coaching support to unpack the requirements of
the action plan.

As possible, Instructional Coaches use performance data across all their teachers to drive
the creation of their monthly Cohort Professional Development sessions for all their
teachers. For example, at one high school, an Instructional Coach noted that the teachers
on his caseload who were being placed on action plans had a common deficit in Danielson
le: Designing Coherent Instruction. The Coach used that information as an opportunity to
design his monthly support sessions around unpacking that standard and creating structures
for the school’s teachers and teacher leaders to support one another in creating coherent
lessons.

Section D- Comprehensive Teacher Induction Programmatic Evaluation

1.

Please explain how the efficacy of your mentoring program will be evaluated. Be sure to
include how you plan to use teacher evaluation data, teacher perception data, and new
teacher retention data.

Data on the effectiveness and support of non-tenured teachers is collected in many ways
throughout the school year. For example:

e A new teacher survey is sent at least twice each year school year, to collect
perception data on professional learning opportunities and support
provided. (Perception Data)

e Retention data is collected throughout the year and analyzed by school,
content area, date of hire, certification status, demographic information,
and Instructional Coach services. (Retention Data)

e Instructional coaches collect student data during Coaching Cycles to help
measure the impact of their coaching approaches on both teacher
professional practice and student academic outcomes.

e Instructional coaches create and work towards one SMART goal. They are
supported in this work by the Office of Organizational Development.
Measurements on the SMART goal are included as part of the end of year
evaluation of each Instructional Coach.

e FEach Instructional Coach maintains evidence of the growth of their teachers
through an electronic notebook. Evidence includes such artifacts as student
work samples, photographs of lesson implementation, lesson plans, data
collection sheets, etc.
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2021 MSDE FEDERAL AND STATE GRANT APPLICATION TECHNICAL SUMMARY REPORT

Instructions:

1. Send this form per instructions at the bottom of this sheet when all program requirements have been met and retain a copy for your records. You only
need to submit this form one time.

2. All program issues should be resolved by November 5. Please notify Michelle Daley if there are issues that require additional time. Reminder: Copy
the Local ESSA Consolidated Strategic Plan Point of Contact (POC) on all correspondence to your local counterpart.

3. A status report is due to Mary Gable and local POCs on November 8. The report will indicate the systems that have resolved all technical issues. This
status will be based on the submitted forms.

4, When final federal and state grant applications are submitted directly to the MSDE Program Manager and/or uploaded to Google Drive, please check

to ensure that the applications reflect all changes that were agreed upon during the review period. You only need to notify this office
if there is a discrepancy. The final submission of the Local ESSA Consolidated Strategic Plan is due to MSDE by November 15, 2021.

Local School System (LSS): Harford County

Program Area: Comprehensive Teacher Inductior

If applicable, Section Number(s) 13A.07.01

MSDE Reviewer(s): Jennifer Wojcik

Date: October 20, 2021

Based on the program requirements for this area, the following determinations have been made (check all that apply).

1. D Meets the criteria and expectations outlined in the Local ESSA Consolidated Strategic (LECS) Plan guidance document. There is no need for the LSS to
submit additional information.

2. Requires clarification, as noted below. There is a need for the LSS to respond to unresolved questions/issues in writing
(Check only if you have a clarifying question). Due Date to MSDE:

3. Does not meet the criteria and expectations outlined in the LECS Plan guidance document. There is a need for the LSS to provide a written response
to the issues noted in the review (check only if you have an unresolved issue). Due Date to MSDE: 10/28/21

List clarifying question(s) and/or comments: pg. #/ Date LSS Date LSS STATUS OF Revisions reviewed by

Include page and section number(s) from the federal and state grant Secit Contacted Responded RESOULUTION Program Manager and

application Resolved Unresolved | are reflected in the final

Update. (Y/N)
1.
Incorrect form used. Please use the correct form as provi 10/20/2021 |10/20/2021|x
2.
3.

Upload this form to the designated Google Drive Folder.
Michelle Daley at michelle.daley@maryland.gov
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List clarifying question(s) and/or comments:

pg. #/

Include page and section number(s) from the federal and state grant Secit

application

Date LSS
Contacted

Date LSS
Responded

STATUS OF
RESOULUTION

Resolved Unresolved

Revisions reviewed by

Program Manager and

are reflected in the final
Update. (Y/N)

4.

10.

Upload this form to the designated Google Drive Folder.

Michelle Daley at michelle.daley@maryland.gov
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LOCAL ESSA CONSOLIDATED STRATEGIC PLAN FREQUENTLY ASKED
QUESTIONS (FAQ)

1. What is the Local ESSA Consolidated Strategic Plan Needs Assessment?
Under ESSA, local school systems are required to conduct a needs assessment. In the
analysis of state, local academic and non-academic data, the Local ESSA Consolidated
Strategic Needs Assessment should be a comprehensive assessment of the school system that
takes into account information on the academic achievement of students in relation to the
challenging state academic standards, particularly the needs of students groups failing to
meet, or failing to make progress towards meeting the state performance standards. This
includes any segment of the population that is, on average, performing at a lower
achievement level than the student population as a whole.

The Local ESSA Consolidated Strategic Plan Needs Assessment should address Section
5-401, Education Article of the Annotated Code of Maryland, and the federal and state
applications. The Local ESSA Consolidated Strategic Needs Assessment may include:

e (Qualitative and quantitative data were collected, including culture/climate,
demographics, student performance, student attendance, behavior, and family and
community involvement.

e Measures used to gain insight of root causes into identified needs, identification of
strengths of students, teachers, and the community, and their needs.

e Evidence that data were reviewed to gain a better understanding of the progress and
needs of all student groups, and was used to guide decisions for improvement.

See page 15 of the Local ESSA Consolidated Strategic Plan guidance document for more
information regarding the development of the Local ESSA Consolidated Strategic Needs

Assessment.

2. What is educational equity? Per COMAR 13A.01.06, “Educational equity” means that every
student has access to the opportunities, resources, and educational rigor they need throughout
their educational career to maximize academic success and social/emotional well-being and
to view each student’s characteristics as valuable.

3. What is an equity lens? Per COMAR 13A.01.06 ,“Equity lens” means that for any program,
practice, decision, or action, the impact on all students is addressed, with a strategic focus on

marginalized student groups.

4. What should be included in the Executive Summary and the reporting requirements to
address the areas of focus?
The Executive Summary is where the school system will demonstrate what information
guided the decision to select the areas of focus. The school system must indicate how the
data were analyzed, how the areas of focus were identified, rationale for selecting the area of
focus, root cause, the strategies/evidence-based intervention, and the evidence-based
intervention that will be used to measure learning loss to improve student outcome. For
example, using the Maryland Report Card and local academic and non-academic data. If the
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school system identified disproportionality as an area of focus, and identify the group of
students who are not performing as evident by the data analysis, then the school system
should discuss how they are going to use targeted strategies/evidence-based intervention to
address the area of focus.

When the school system analyze the data and examines their needs assessment, the
discussion should lead to the question of why the identified group of students are not
performing. The expectation is not to provide all the strategies/evidence-based interventions
that will be used to address the identified areas of focus in the Executive Summary, and to
provide a rich overview of the process to address the areas of focus; telling the school
system’s rich story. In developing the Executive Summary, the school system should follow
the suggested outline on page 11 of the Local ESSA Consolidated Strategic Plan guidance
document.

5. What is an evidence-based strategy? According to ESSA, a strategy is evidence-based if
the activity, strategy, or intervention demonstrates a statistically significant effect on
improving student outcomes or other relevant outcomes based on one of three levels of
evidence. When discussing an evidence-based strategy, no specific vendors should be
named or selected as evidence-based strategies. For a comprehensive overview of
evidence-based interventions, visit the United State Department of Education (USDE)
website at https://www?2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf.

Can the Executive Summary exceed five pages?

It is recommended that the Executive Summary does not exceed five pages. However, if you
need to lengthen the required pages (within reason), the school system should contact
Michelle Daley at michelle.daley@maryland.gov. The expectation is to complete the
Executive Summary to include all required information.

Why are school systems only required to address two to three areas of focus?

To streamline the Local ESSA Consolidated Strategic Plan reporting requirements,

only the most salient two to three areas of focus should be addressed. The school system will
have additional areas of focus that will be evident as a result of the analysis of state, local
academic and non-academic data. However, for the reporting requirements for the Local
ESSA Consolidated Strategic Plan, the school system is only required to report on two to
three areas of focus.

How should school systems identify an area of focus?

School systems should demonstrate that the decision used to identify an area of focus was not
just based on aggregate data, but a deep analysis of the performance of all student groups.
School systems should use their needs assessment and root cause analysis, which analyze the
state report card data, and local academic and non-academic data to identify two to three
areas of focus. The school system should state whether the analysis revealed a systematic or a
specific student group need. The process to identify the area of focus must include the
consideration for specific student groups. The specific student groups should include all
racial groups, English Learners (EL), students with disabilities, and Free and Reduced Meals
(FARMS) students. Additionally, the school system must incorporate the requirements of the
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9.

Educational Equity regulation, COMAR 13A.01.06 to demonstrate equity to address
improvements.

Why are school systems required to report the use of Elementary and Secondary
Emergency Relief (ESSR) Fund 11 in the Local ESSA Consolidated Strategic Plan?

In a collaborative effort between divisions at the MSDE, the goal is to streamline a
comprehensive process intended to support school systems to reduce learning gaps widened
by the pandemic. The reporting of evidence-based interventions will allow school systems
to demonstrate capacity in using interventions to support mitigating learning loss. This
process will allow the MSDE to provide resources that support the progress towards
implementation of evidenced-based interventions.

10. How should school systems address specific student groups?

11.

12.

13.

For the consideration of specific student groups, school systems must consider goals,
objectives, and priority strategies/evidence-based interventions to address any disparities for
the identified specific student groups. A description of how the system will use an equity lens
as described in the Education Equity regulation COMAR 13A.01.06 to address must be
included. For further information regarding specific student groups, see page 17 of the Local
ESSA Consolidated Strategic Plan guidance document.

What is the rationale for the 1,000 character limit for the reporting requirements to
address the areas of focus?

The purpose of the 1,000 character limit is to encourage school systems to be succinct with
the responses. School systems should provide a robust explanation to address identified
areas of focus. The character limit is not meant as a hard stop. It is not meant to limit the
school system’s ability to answer the questions. The recommendation is to encourage a
concise response, the expectation is not to count characters. More importantly, the
expectation is to provide a robust response to the questions in regards to the areas of focus.
The charts on pages 21, 23, and 25 of the Local ESSA Consolidated Strategic Plan guidance
document do not have a 1, 000 character limit. If school systems require additional pages,
contact Michelle Daley @ michelle.daley@maryland.gov.

Can school systems use more than one funding source to address areas of focus?

Yes. A school system may use more than one funding source. For example, if middle school
math is identified as an area of focus, the school system may use local funds and/or Title II,
Part A funds for professional development, or support they need through the well-rounded
part of Title IV, Part A. School systems may braid funds to address an area of focus.

What are the submission options for the Local ESSA Consolidated Strategic Plan?

There are two submission options for the Local ESSA Consolidated Strategic Plan; electronic
or hard copy. Only one submission option is required. School systems are encouraged to use
the electronic submission option. School systems must upload their plan on the Google Drive
designated for the school system. The Local ESSA Consolidated Strategic Plan should be
submitted as one document in PDF format. The Excel workbook containing Finance Data
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14.

Section worksheet required for applicable grant applications should be submitted as a
separate document in Excel format.

The draft format of the plan which includes federal and state grant applications are due on, or
before October 15, 2021, and the final submission is due on, or before, November 15> 2021.
The window for first submissions to MSDE Program Managers for Title III, Part A, Fine
Arts, ad Gifted and Talented opens on August 2, 2021. Conditional approvals will be granted
to school systems on or before September 30, 2021. For questions regarding first submissions
and conditional approvals, contact the MSDE Program Manager for your school system. If
there are questions regarding submissions of the plan in its entirety, contact Michelle Daley
at michelle.daley@maryland.gov.

What are the guidelines for C125s electronic submissions?

Signatures are required on the final electronic submission of the C125s. Signatures must be
in blue ink, and as such visible as original signatures. If the documents are signed and
scanned and the original signature is not readily identifiable as an original signature, then
electronic versions cannot be accepted. Final submissions are due November 15, 2021.

15. Are signatures required on the draft October 15" submission?

Signatures are not required on the draft October 15th submissions for the C125s and required
signatures areas of the Local ESSA Consolidated Strategic Plan. Signatures may be required
for the federal and State grant applications. Local school systems should verify this
requirement with their MSDE Program managers.
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Glossary
When addressing reporting requirements in the Local ESSA Consolidated Strategic Plan,

local school systems should use the following definitions:

1.

Goals: A statement of intent or desired accomplishment. Goals should be written for
future work to address identified areas of focus.

Objectives: Specific, measurable, actionable, realistic, and time-bound conditions that
must be attained to accomplish a particular goal.

Strategy: A targeted approach to help ensure that students meet the state-determined
measurements of interim progress and long-term goals.

Evidence-based interventions: a collection of practices that, when used together, have
been proven to work through experimental research studies or large-scale research field
studies. To be considered evidence-based, the practice or programs must:
have been demonstrated to have a positive effect on student outcomes;
be proven with a research design that allows one to infer that the practice led to
child or student improvement; and
have multiple high-quality studies conducted and leading to the same conclusion,
and reviewed by reputable organizations, (e.g., What Works Clearinghouse,
National Center on Intensive Intervention).

Rationale: The reason for selecting strategies and/or evidence-based interventions and
expected results to ensure progress. If applicable, based on trend data, describe the
rationale for continuing the change or adjustments if the data were stagnant or
decreased.

Educational Equity: “Educational equity” means that every student has access to the
opportunities, resources, and educational rigor they need throughout their educational
career to maximize academic success and social/emotional well-being and to view each
student’s individual characteristics as valuable.

Equity Lens? “Equity lens” means that for any program, practice, decision, or action, the
impact on all students is addressed, with strategic focus on marginalized student groups
marginalized individuals and groups, and to identify and potentially eliminate barriers.

Academic Success- Academic success means putting systems in place to ensure that
every child has an equal chance to maximize his/her academic progress. This requires
understanding unique challenges and barriers faced by individual students or by
populations of students and providing needed supports to help them overcome those
barriers.
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9.

10.

11

Non-Academic Goals- These are goals other than state and local assessments. The
following are possible non-academic goals to consider, but not limited to are attendance,
chronic absenteeism, graduation, positive behavioral interventions (PBIS), Social and
emotional learning (SEL), racial equity, etc.).

Timeline: Dates the local school system will implement strategies and methods of
measuring student progress based on evidence of success, where appropriate.

. Area of Focus: Identified areas where the school system is performing below

expectations based on data analysis that require targeted strategies and/or evidence-based
intervention to improve the achievement of all students, while closing the achievement
gap, and decreasing the number of non-proficient students.
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List of the ESSA Federal and State Grant Applications and Other Reporting

Requirements.

The following Federal and State grant applications are included. The needs assessment
should inform your federal and State grant applications.

Federal Grant Applications

Title I, Part A

Improving Basic Programs Operated by Local Education Agencies

Title I, Part D

Prevention and Intervention Programs for Children and Youth Who
Are Neglected, Delinquent, or At-Risk

Title II, Part A

Preparing, Training, and Recruiting High-Quality Teachers and
Principals

Title III, Part A

English Language Acquisition, Language Enhancement, and
Academic Achievement

Title IV, Part A

Student Support and Academic Grants

State Grant Application

Fine Arts

Equitable Services

Appendix H

Equitable Services
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Appendices

Appendix A: Title I, Part D

Appendix B: Title I, Part D Cover Letter

Appendix C: Title I, Part D Application

Appendix D: Title II, Part A Application

Appendix E: Title I1I, Part A Application

Appendix F: Title IV, Part A Application

Appendix G: Fine Arts Application

Appendix H: Equitable Services to Private Schools Under ESSA Section
Appendix [: Contact Information for MSDE Program Managers
Appendix J: SY 2020-2021 Network for Equity and Excellence in Education
Appendix K: Posting and General Submission Procedures

Appendix M: Local ESSA Consolidated Strategic Plan Points of Contact
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The following Federal and State grant application are included:

Federal Grant Applications

Title I, Part A Improving Basic Programs Operated by Local Education
Agencies

Title 11, Part A Preparing, Training, and Recruiting High-Quality Teachers and
Principals

Title 111, Part A English Language Acquisition, Language Enhancement, and
Academic Achievement

Title IV, Part A Student Support and Academic Grants

State Grant Application

Fine Arts

Equitable Services

Appendix H Equitable Services to Private Schools under ESSA




1°* Submission to the Title |
Specialists for Review

August 2-31, 2021

S S L v

MARYLAND STATE DEPARTMENT OF

EDUCATION

EQUITY AND EXCELLENCE

Title I, Part A: Improving Basic Programs
2021-2022 Title I, Part A Application and Monitoring Tool

Title I, Part A Application and Monitoring Tool Release Date:
June 18, 2021

Federal Grant Application Submission Timeline

Submission for Conditional First Submission through Local
Approval ESSA Consolidated Strategic
Plan
September 30, 2021 October 15, 2021

FINAL Submission through
Local ESSA Consolidated
Strategic Plan
November 15, 2021

Local School System:

LEA 12 - Harford County Public Schools

Title | Supervisor:

Tammy Bosley

Telephone Number:

410-588-5278

Email Address:

Tammy.Bosley@hcps.org

Submission Date:

10/13/2021




The Maryland State Department of Education’s (MSDE) Title | Part A Application is a consolidated document that includes the Title I, Part A program
application and monitoring tool, evidence of implementation, and additional sample resources for each required component (provided as links). The
information provided within the revised application and monitoring tool will ensure that all Local Education Agencies (LEAs) are prepared to effectively
address key provisions of each component provided under Title I, Part A under Elementary and Secondary Education Act of 1965, as amended by the
Every Student Succeeds Act (ESSA). This consolidated document ensures transparency between the application and monitoring of the Title I, Part A

Program requirements.

2021-2022 Title I, Part A Application and Monitoring Tool

Explanation of Terms

Term in Application

Explanation of Term in Application

COMPONENT NAME

The Title | Component

LINKS

Pertinent links to non-regulatory guidance, checklists, and other resources are provided, where
appropriate. Additional information is forthcoming in a separate, stand-alone guidance document.

REQUIRED ATTACHMENTS

Documents that are required with submission of the application.

NOTE TO LEA

If documentation is needed prior to the program review, a note will be indicated in the identified
component.

STAFF RESPONSIBLE

All staff involved with the implementation and oversight of each Title | Component

ASSURANCE(S)

By receiving funds under the Title |, Part A grant, as a grantee, the LEA agrees to comply with the terms
and conditions under each component. Each component includes specific requirements over which the
LEA has responsibility for oversight and implementation. During the 2021-2022 Title |, Part A Annual
Program Review documentation will be reviewed to confirm that the LEA has complied with all assurances.

CITATIONS

For each assurance, this column provides the citation(s) from ESSA, the Code of Federal Regulations (CFR),
the Uniform Grant Guidance (UGG), or the Education Department General Administrative Regulations
(EDGAR).

EVIDENCE OF
IMPLEMENTATION

Mandated documentation for evidence of implementation for each assurance and requirement.
APPLICATION: Documentation listed is shared as a resource for LEA planning and preparation




Term in Application Explanation of Term in Application

MONITORING: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual Program
Review (KEY POINT: The evidence of implementation is provided for planning and preparation purposes.
The documentation will NOT be submitted with the application.

TABLES AND WORKSHEETS See Excel template and Fiscal Guidance for instructions.

2021-2022 Title I, Part A Application Submission Instructions:

Submit via email a completed application to the LEA’s MSDE POC based on the timeline on the cover page.
e 1% Submission: August 2-31, 2021
e Submission for Conditional Approval: September 30, 2021
e Upon receipt of conditional approval, all subsequent submissions will be through the Local ESSA Consolidated Strategic Plan Submission
® A completed application includes*:
o all assurances checked including those that may not be applicable (N/A);
o appropriate required attachments;
o appropriate signatures on the attestations for Section 1112 (Superintendent, Equity Office/Point of Contact, and Title |
Director/Coordinator)
o completed Fiscal/Tables in Excel; and
o anunsigned C-1-25.

* If you are experiencing any technical difficulties in completing or submitting your application, please contact your MSDE POC.
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2021-2022 Title I, Part A Application
ATTESTATION
The Local Educational Agency (LEA) attests it meets statutory requirements for the programmatic and fiscal implementation and oversight of the Titlel,

Part A program, including, but not limited to:

Staff Credentials and Certifications

Schoolwide Program

Targeted Assistance Schools

Parent and Family Engagement

Participation of Children Enrolled in Private Schools
Education for Homeless Children and Youth
Support for Foster Care Students

English Learners

School Improvement - Targeted Support and Improvement
Fiscal Assurances and Requirements

ST IamMmoon®e

The LEA ensures that all parties, inclusive of, but not limited to: Human Resources, Finance, School administration and perscnnel, curriculum,
assessment, etc. are involved in the oversight and administration of Title I, Part A Program Components listed above.

Sean Bulson, Ed.D. @—% Harford County Public Schools 10/15/2021
LEA Superlnt_endent Name LEA Superintendent Signature Local Educational Agency Date
(Please Print or Type)
Tammy Bosley % Harford County Public Schools 10/14/2021
Title | Supervisor Name (Please Title | Supervisor Signature Local Educational Agency Date

Print or Type)



ATTESTATION - Section 1112 (Citation 1112(a)(1){A))

The LEA ensures that this application is developed with timely and meaningful consultation with teachers, principals, other school leaders,
paraprofessionals, specialized instructional support personnel, charter school leaders (in a local educational agency that has charter schools),

administrators (including administrators of programs described in other parts of this title), Equity Point of Contact/Office, other appropriate school
personnel, and with the parents of children in schools served under this part.

Sean Bulson, Ed.D. s—% Harford County Public Schools 10/15/2021
LEA Superlnt_endent Name LEA Superintendent Signature Local Educational Agency Date
(Please Print or Type)
Yy B0y
Tammy Bosley Zﬁﬁﬁmﬂff e Harford County Public Schools 10/14/2021

Title | Supervisor Name (Please . . . .
P A ( Title | Supervisor Signature Local Educational Agency Date
Print or Type)



ATTESTATION - Educational Equity Regulation (COMAR 13A.01.06)

The LEA ensures that this application is developed in alignment with the requirements of the Educational Equity regulation (COMAR 13A.01.06).
Educational equity means that all students have access to opportunities, resources, and educational rigor they need throughout their educational career
te maximize academic success and social/emotional well-being. In the development of the LEA’s Title I, Part A application, the LEA has applied an equity
lens demonstrating that for any program, practice, decision, or action, the impact on all students is addressed, with strategic focus on marginalized
student groups. Additionally, the LEA ensures that the Title I, Part A application adheres to COMAR 13A.01.06, Educational Equity, including:
e Provide every student equitable access to the educational rigor, resources, and supports that are designed to maximize the student’s academic
success and social/emotional well-being (With a strategic focus on marginalized student groups)
» Identify and address the unigue challenges and barriers faced by individual students or by populations of students and provides additional
support to help overcome those barriers.
e Assures educational opportunities and environments are equitable, fair, safe, diverse, and inclusive for all students.
e Develops goals and objectives to improve academic performance that are student-centered, relevant, and culturally responsive to areas of
inequity.
e Provides strategies and activities to improve achievement for all students by bridging the gap between academic and non-academic goals.
(Examples of non-academic data may include attendance, social-emotional growth, community needs, and racial equity.)
e Assures their educational equity point of contact is included in the completion of the application

Sean Bulson, Ed.D. s—% Harford County Public Schools 10/15/2021

LEA Superintendent Name

LEA Superintendent Signature Local Educational Agenc Date
(Please Print or Type) P 5 sency
Paula Stanton, Ph.D. iz o T Harford County Public Schools 10/14/2021
Equity Point Of Contact Name Equity Point of Contact Signature Local Educational Agency Date
(Please Print or Type)
Tanmry Bosie
Tammy Bosley TammEnsi‘a’f{de,{Dﬂ?ﬂmED‘r} Harford County Public Schools 10/14/2021
Title | Supe_r\nsor Name (Please Title | Supervisor Signature Local Educational Agency Date
Print or Type)



Attestation - Section 1112

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as part of
application submission.
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the addendum
provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:

1. The LEA must include a written process explaining how all parties, inclusive of, but not limited to: Human Resources, Finance, School administration
and personnel, curriculum, assessment, etc. are involved in the oversight and administration of Title I, Part A Program Components.
(See Required Attachments Attestation.l — Title I MOAs)

Additionally, Internal Control / Action Plan documents will be shared and discussed through the application in each of the required
components. The Memorandums of Agreement (MOAs) between various departments along with the internal control / action plan
documents give a comprehensive explanation of all party’s involvement in the oversight and administration of the Title I Part A Program
Components.

2. The LEA must include a written process explaining how the application is developed with timely and meaningful consultation with teachers,
principals, other school leaders, paraprofessionals, specialized instructional support personnel, charter school leaders (in a local educational agency
that has charter schools), administrators (including administrators of programs described in other parts of this title), Equity Point of Contact/Office,
other appropriate school personnel, and with the parents of children in schools served under this part. (Section 1112(a)(1)(A))

1. In October 2020 the Title | Office began the 2021-2022 Title | Budget process, by reviewing the September 30 Enrollment Counts
2. In January 2021 the Title | Office began to review the finalized October 31 FaRMs counts and created a list of cut off possibilities for the
Superintendent.



10.

11.

12.

In April, 2021 the Title | Office met with the Superintendent, Executive Director of Student Support Services, Executive Director of Elementary
Schools, and Director of Elementary Schools for the yearly “Title | Eligibility Determination” to determine which schools would be Title | for the
2021-2022 School year. Decisions in the meeting included:

i. Grade Span: Elementary

ii. FaRMs Cutoff: 53%
During March-April 2021 all schools met with their School Performance and Achievement (SPA) teams to analyze school needs and which Title
| Staffing positions types were most needed for the 2021-2022 school year. SPA teams consist of the Instructional leadership team, grade level
and content level chairs, parent representatives, and other school-based leaders. Any changes to Flex Position forms for each position at
schools were submitted, on an as needed basis, based upon school-based needs assessment. These SPA meetings allowed for the input on the
application as to how the funds should be spent.
Title | Office met with Executive Director of Student Support Services on March 22, 2021, to discuss potential addition of positions.
Title | Office met with Executive Director of Student Support Services and Title | Principals on March 30, 2021, to discuss potential addition of
positions and goals for upcoming school year. During this meeting, Title | Principals gave input on the application as to how the funds should
be spent.
Title | Office met with Executive Director of Student Support Services and Title | Principals on April 26, 2021, to continue discussion on potential
addition of positions and goals for upcoming school year. During this meeting, Title | Principals gave input on the application as to how the
funds should be spent.
April through June 2021, Principals met with SPA teams, to include all stakeholders listed above to determine needs and spending ideas and
goals.
Title | Office met with Executive Director of Student Support Services on May 3, 2021, to discuss ramifications of CEP status and FARMS counts
on Title | Schools.
Title | Office met with the Superintendent and Executive Director of Student Support on May 14, 2021 Services to discuss ramifications of CEP
on Title | Schools, Decisions in the meeting included:

i. Identify CEO as a “Skipped School”
Title | Office met with Executive Director of Student Support Services, Curriculum-based content supervisors, and Title | Principals on June 7,
2021, to continue discussion on potential addition of positions and goals for upcoming school year. Decision made to add Title | Teacher
Specialist — Parent Family Engagement Position & 3 additional Central Office Support Flex Positions. All Title | schools above 70% poverty rate
will have 4 Central Office Support positions. During this meeting, Title | Principals & Curriculum-based content supervisors gave input on the
application as to how the funds should be spent.
June 2021, All additional positions were reviewed and approved by the HCPS Executive Leadership team and the Office of Title I.



13. Hiring process took place in the months of June / July to hire all additional school-based positions.

14. July 2021, Title I Office met with Executive Director of Student Support Services to review Title | goals and supported programs for the 2021-

2022 school year.

15. July 15, 2021 individual school-based budget narratives were submitted to Title | Office. These School-based budget narratives are reviewed

for allocable and allowableness and then shared with Curriculum-based leaders and the Executive Director of Elementary Education to ensure

all spending requests are in line with current curriculum.

16. Title | Application is included with the LEA’s Local ESSA Plan, Title | Office received additional feedback from the Local ESSA plan review.
17. October 1, 2021 the Budget Narrative and Spending Spreadsheets are released to the schools.

STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring compliance with

this component.

Sean W. Bulson, Ed.D., Superintendent of Schools
Paula Stanton, Ph.D., Manager of Equity and Cultural Proficiency
Jacob Little, Coordinator of Compensatory Education

Pamela M. Smith, Pupil Personnel Worker, Homeless Liaison, Student Support Services, (McKinney Vento Liaison)

Thomas Webber, Assistant Supervisor of Compensatory Education
Bernard Hennigan, Executive Director of Student Support Services

Renee Villareal, Executive Director of Elementary Programs

Dyann Mack, Director of Elementary School Instruction and Performance

Benjamin Richardson, Assistant Superintendent for Human Resources
Chantress Baptist, Director of Human Resources

Aretha Young, Certification Services Team Leader, Human Resources
Shannon Hagan, Coordinator Staff Management, Human Resources

Jay Staab, Director of Finance, Business Services
Jenn Birkelien, Grants Accountant, Business Services
Mary Edmunds. Budget Analyst, Business Services

Buzz Williams, HCPS Student Support Services Supervisor, (Foster Care Liaison)
Cathy Bendis, HCPS Director of Transportation

Chandra Krantz, Supervisor of English Language Learners and World Languages
Kriss Scarry, Supervisor of English/Language Arts
Joanne McCord, Supervisor of Mathematics
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e Kay Malone, Supervisor of School Counseling
e Kathy Griffin, Coordinator of Early Childhood Education

Application: Attestation — Section 1112 Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s
(Check One) Annual Program Review
YES 1. The LEA ensures that all parties, 1112(a)(1)(A) Examples of activities demonstrating that the LEA meets statutory
inclusive of, but not limited to: requirements for the programmatic and fiscal implementation and oversight
O NO Human Resources, Finance, School of the Title I, Part A program and documentation supporting the
administration and personnel, implementation of the written process must include:
0 N/A curriculum, assessment, etc. are 1. Sign-in, agenda, and notes (SAN) from LEA Title | Meetings
involved in the oversight and demonstrating collaboration with other LEA offices*
administration of Title I, Part A 2. Written communication demonstrating collaboration with other LEA
Program Components listed above. offices
3. LEA fiscal monitoring of school-level budgets
(Required Attachment #1) 4. Other documentation to support the LEA has implemented its written

process, if applicable.
*Agenda topics and notes must reflect the specific component of Title |, Part
A and the sign-in sheets must reflect the involvement of pertinent LEA offices.

YES 2. The LEA ensures that this 1112(a)(1)(A) Documentation supporting the implementation of the written process which
application is developed with timely must include:

0 NO and meaningful consultation with 1. SANE from stakeholder meetings demonstrating timely and meaningful
teachers, principals, other school consultation regarding the Title | application

O N/A leaders, paraprofessionals, 2. Written communication from stakeholder engagement demonstrating
specialized instructional support timely and meaningful consultation regarding the Title | application
personnel, charter school leaders (in 3. Survey data from stakeholder engagement demonstrating timely and
a local educational agency that has meaningful consultation regarding the Title | application, if applicable
charter schools), administrators 4. Other documentation to support the LEA has implemented its written
(including administrators of process, if applicable.

programs described in other parts of
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Application: Attestation — Section 1112 Citation Evidence of Implementation

The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s
(Check One) Annual Program Review

this title), Equity Point of
Contact/Office, other appropriate
school personnel, and with the
parents of children in schools served
under this part.

(Required Attachment #2)
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A. STAFF CREDENTIALS AND CERTIFICATIONS
Resources:
Staff Credentials: Glossary of Terms
Disparity Data Chart
Maryland Educational Equity Guidebook Focus 4: Educator and Staff Capacity

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as part of
application submission.
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the addendum
provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:
1. A written process to ensure the LEA:

e has all teachers and paraprofessionals in Title | schools meet applicable State certification and licensure requirements.

e coordinates certification and licensure notification between Human Resources, the Title | Office, and school administration.

e identifies (using the previous school year data) disparities, plan to address disparities, and processes for the implementation (planning,
interim check-in, analysis of outcomes) that result in low-income and minority students being taught at a higher rate than other students by
ineffective, inexperienced or out-of-field teachers. Per the Maryland ESSA Consolidated Plan, LEAs will be expected to address the data
with a specific focus on how the support will differ for schools that receive Title |, Part A funds. Maryland uses a gap and threshold model
to identify gaps. Any gap greater than 5% or any individual category that is over 5% is considered to have disparities.

e has a timeline to notify parents.

(See Required Attachments A.1 — Credentials and Certification Internal Controls with Flowchart)

18. Listing of the percentage and number of teachers who have met and not met licensure and certification status for the 2021-2022 school year
in each Title | School including the area of certification. If applicable, provide a written action plan for teachers who meet conditional
certification status with timeline to complete certification requirements. *

(See Required Attachments A.2 — Teacher Para Meeting Requirements and Status Strategies to Attract)
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2. Listing of the percentage and number of paraprofessionals who have met and not met qualification status for the 2021-2022 school year.*
(See Required Attachments A.2 — Teacher Para Meeting Requirements and Status Strategies to Attract)

3. Data used to identify disparities (from 2020-2021), accompanied by communication from the LEA office generating the data (Human Resources,
Accountability/Data, etc.) demonstrating data was generated from LEA records. The data must include the number and percentage of
inexperienced, ineffective, and out-of-field teachers teaching low-income & minority students. The data will be disaggregated for low income (Title |
and non-Title | schools) and for minority students (major racial/ethnic groups: American Indian/Alaska Native, Asian, Black/African American,
Hispanic, Multiple, Native Hawaiian/Pacific Islander, and White). The MSDE has provided a sample chart that may be used in required attachment
#4.

The HCPS Teacher Disparity Data was pulled based upon the end of the 2020-2021 school year on August 5, 2021, through the cooperation and

assistance, from Human Resources Information Specialist (Teacher Data) and Office of Technology Programmer (student data by teacher match).

(See Required Attachments A.4 — Teaching Disparity Chart)

*The data will be submitted on the submission for Conditional Approval and updated, as needed, for the Final Submission with the Local ESSA
Consolidated Strategic Plan on November 15,

STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring compliance with
this component.

e Jake Little, Coordinator of Compensatory Education

e Thomas Webber, Assistant Supervisor of Compensatory Education

e Benjamin Richardson, Assistant Superintendent for Human Resources

e Chantress Baptist, Director of Human Resources

e Aretha Young, Certification Services Team Leader, Human Resources

e Shannon Hagan, Coordinator Staff Management, Human Resources

e Christine Langrehr, Principal, George D. Lisby Elementary School at Hillsdale

e Christina Douglas, Principal, Hall’'s Cross Roads Elementary School

e Jennifer Gasdia, Principal, Havre de Grace Elementary School

e Audrey Vobhs, Principal, Magnolia Elementary School
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e Ronald Wooden, Principal, William Paca/Old Post Road Elementary School
e Cynthia Womack, Principal, Edgewood Elementary School
e Tara Dedeaux, Principal, Bakerfield Elementary School

e Gregory Lane, Principal, Deerfield Elementary School

e Marc Hamilton, Principal, Riverside Elementary School

e Earl Gaskins, Principal, Joppatowne Elementary School

Application: Staff Credentials and Certification Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review

YES The LEA ensures that it has a 1111(g)(2)(J) Documentation supporting the implementation of the written process
written process that all 1112(c)(6) which must include:

0 NO teachers in Title | schools meet 1. List of teachers and their certification status for each Title | school
applicable State certification including:

O N/A and licensure requirements, o Number and percentage of teachers who have certification and
including any requirements for licensure in Title | schools for the 2021-2022 school year.
certification obtained through o Number and percentage of teachers who do not have
alternative routes to certification and licensure in Title | schools for the 2021-2022
certification. school year.

(Required Attachment #1 and #2) 2. Copies of 2021-2022 Principal Attestations with dates and signatures
for each Title | school.
3. Other documentation to support the LEA has implemented its written
process, if applicable.

YES The LEA ensures it has a 1111(g)(2)(J) Documentation supporting the implementation of the written process
written process to include 1112(c)(6) which must include:

O NO multiple coordinated efforts 1. Multiple* dated communications and meetings between Human
with certification and licensure Resources, the Title | Office, and school administration (SAN/emails)

0 N/A notification between Human 2. Other documentation to support the LEA has implemented its written

Resources, the Title | Office and
school administration.

process, if applicable.
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Application: Staff Credentials and Certification Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
(Required Attachment #1) * Regular, ongoing collaboration throughout the year (based on the
frequency in the written process)
YES 3. The LEA ensures that all Documentation supporting the implementation of the written process
paraprofessionals working in 1112(c)(6) which must include:
0 NO Title | schools meet applicable 1111(g)(2)(J) 1. List of paraprofessionals and their qualifications - AA degree or higher,
State qualification completed two years of study at an institution of higher education,
00 N/A requirements. and/or PRAXIS to include:
Mark N/A if o Number and percentage of paraprofessionals who have met
e there are no paraprofessionals qualifications status
in the Title | schools; o Number and percentage of paraprofessionals who have not
e paraprofessionals are not met qualifications status
assigned instructional duties 2. Documentation demonstrating paraprofessional’s assigned duties in
(Required Attachment #1 and #3) Title I schools for the SY 2021-2022 must include:
o Samples of guidance, memoranda, training materials and/or
agenda of meetings for principals and teachers
3. Other documentation to support the LEA has implemented its written
process, if applicable.
YES 4. The LEA ensures it has a written 1111(g)(1)(B) Documentation supporting the implementation of the written process
process and evidence of 1112(b)(2) which must include:
1 NO implementation to identify and 1. The implementation of the procedures (from 2020-2021 SY) for
address any disparities that result identifying and, If applicable addressing disparities. (e.g. race; poverty
O N/A in low-income and minority data; teacher evaluation data (ineffective-inexperienced, out-of-field

students being taught at a higher
rate than other students by
ineffective, inexperienced or out-
of-field teachers.

(Required Attachment #1 and #4)

teachers)

2. Multiple* SAN and email documenting processes for the
implementation (planning, interim check-in, analysis of outcomes) of
identifying and addressing disparities in collaboration with human
resources, certification, or other LEA offices showing disparity data,
teacher placement, teacher support, etc.
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Application: Staff Credentials and Certification Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
3. Other documentation to support the LEA has implemented its written
process, if applicable.
* Regular ongoing collaboration throughout the year (based on the
frequency in the written process)
YES 5. The LEA ensures it has a written 1112(e)(1)(A)(i)( | Documentation supporting the implementation of the written process
process that includes I-111) which must include:
0 NO timelines/dates used to annually 1112(e)(1)(B)(ii) 1. Multiple dated communications at the beginning of the school year
notify parents about: . which must include:
1112(e)(1)(B)(i) o
O N/A a. that they may request o A copy of the dated cover letter sent to parents, which includes

information regarding professional
qualifications of their child’s
teacher and of paraprofessionals
who provide instructional services
to their children.

b. if their child has been assigned
to a teacher or substitute for four
or more consecutive weeks who
does not meet Maryland’s
certification and licensure
requirements at the assigned grade
level. A timely notice has been
provided to parents.

¢. information on the level of
achievement and academic growth
of the student, If applicable and
available, on each of the State
academic assessments required
under this part.

(Required Attachment #1)

notice of parent’s right to request teacher qualification
information

o Communication/ notification to parents (newsletter, memo,
letter, school calendars, etc.)

2. Copies of requests for information from parents on teacher and/or
paraprofessional qualifications, if applicable.

3. Evidence that parents have been provided information on the level of
achievement and academic growth on State academic assessments of
their students.

4. A dated written notice to parents regarding when their child has been
assigned a teacher or substitute for 4 or more consecutive weeks who
does not meet Maryland’s certification and licensure requirements at
the assigned grade level. This notice must include the teacher's name
and content area.

5. Copies of the timely responses provided to parents, if applicable

6. Other documentation to support the LEA has implemented its written
process, if applicable.
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B. SCHOOLWIDE PROGRAMS

Resources
Schoolwide Program Non-Regulatory Guidance

MSDE Schoolwide Program Checklist

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as

part of application submission.
If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert

1.

information.

If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the

addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:
The LEA must include a written process for developing, implementing, and monitoring requirements in all Schoolwide Program Schools.

1.

(See Required Attachments B.1 — Schoolwide Internal Controls)

An agreement, such as an MOU, which outlines the coordination activities between the LEA and Head Start programs and, if feasible,
other early childhood programs as feasible. (Section 1119(b)).
(See Required Attestation.1 — Title | MOAs ~ Attestation 1 bl MOA LEA and Head Start.pdf)

If applicable, the approval letter from MSDE to waive a Title | school with less than 40% poverty.
N/A

Written Process for how the LEA supports efforts to reduce to overuse of discipline practices that remove students from the classroom.

(See Required Attachments B.4 — HCPS Student Discipline Procedure and Policy and Action Plan)

Written process for how the LEA supports programs that coordinate and integrate (A) CTE content through coordinated instructional
strategies that may incorporate experiential learning and promote skill attainment, and (B) work-based learning opportunities that
provide students in-depth interaction with industry professionals, and if appropriate, academic credit.

N/A
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NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review randomly selected Title | schoolwide program Plans, which
should be submitted prior to the Program Review date. The specific due date will be determined between the MSDE Title | POC and LEA Title |

Supervisor.

STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring compliance

with this component.

Renee Villareal, Executive Director of Elementary Programs

Bernard Hennigan, Executive Director of Student Support Services

Jacob Little, Coordinator of Compensatory Education

Thomas Webber, Assistant Supervisor of Compensatory Education
Christine Langrehr, Principal, George D. Lisby Elementary School at Hillsdale
Christina Douglas, Principal, Hall’s Cross Roads Elementary School
Jennifer Gasdia, Principal, Havre de Grace Elementary School

Audrey Vohs, Principal, Magnolia Elementary School

Ronald Wooden, Principal, William Paca/Old Post Road Elementary School
Cynthia Womack, Principal, Edgewood Elementary School

Tara Dedeaux, Principal, Bakerfield Elementary School

Gregory Lane, Principal, Deerfield Elementary School

Holly Wiggett, Teacher Specialist — Title I, George D. Lisby Elementary School at Hillsdale
Melissa Stout, Teacher Specialist — Title |, Hall’s Cross Roads Elementary School

Kristin Schaub, Teacher Specialist — Title |, Havre de Grace Elementary School

Kristin Stahm, Teacher Specialist — Title |, Magnolia Elementary School

Brittany Godfrey, Teacher Specialist — Title I, William Paca/Old Post Road Elementary School
Caitlin Sieracki, Teacher Specialist — Title |, Edgewood Elementary School

Chelsea Davies, Teacher Specialist — Title |, Bakerfield Elementary School

Jonathan Hammel, Teacher Specialist — Title |, Deerfield Elementary School
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Consolidating Funds in a Schoolwide Program: Is the LEA consolidating funds?
L1 YES NO

If Yes, continue below. Check one:

O Federal funds [0 Federal, State, local funds.

The LEA submitted a waiver to operate a schoolwide program in a school with less than 40 percent poverty. (Section 1114(a)(1)(B)

O YES NO
(Required Attachment #3)

Application: Schoolwide Programs Assurances Citation Evidence of Implementation
The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s
(Check One) Annual Program Review
O YES 1. The LEA ensures that it 1114(a)(1) 1. SANE documentation demonstrating collaboration on the consolidation of
consolidates and uses funds under funds
NO this part, together with other 2. LEA Budget documents to support the consolidation of funds and the
Federal, State, and local funds, in individual funding sources
0 N/A order that the LEA ensures in order 3.  Methodology of how percent contribution from each program was
to upgrade the entire educational calculated
program of a school that serves an 4. Disbursement method for consolidated funds

eligible school attendance area in
which not less than 40 percent of
the children are from low-income
families, or not less than 40 percent
of the children enrolled in the
school are from such families.

i. Describe how the LEA will assist
schools in consolidating funds for
schoolwide programs.

ii. If the LEA is not consolidating
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Application: Schoolwide Programs Assurances Citation Evidence of Implementation
The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s
(Check One) Annual Program Review
funds, describe how the system
coordinates financial resources to
develop schoolwide programs.
YES 2. The LEA ensures the 1114(b)(2) 1. Selected copies of Schoolwide Plans
implementation of a Schoolwide 34C.F.R. § Documentation supporting the implementation of the four Schoolwide
0 NO Program includes the following four | 200.26(a) Components:
components: 1114(b)(6) Comprehensive Needs Assessment:
O N/A ' 1114(b)(2)(7)(i | 1. Qualitative and quantitative data collected, including culture/climate,
e Comprehensive Needs -iii)(1-V) demographics, student performance, student attendance, behavior, and
Assessment 1114(b)(2) family and community involvement.
e Schoolwide program Reform 1114(b)(5) 2. Asneeded, evidence of interviews, focus groups, or surveys.

Strategies*

e Parent, Family and Stakeholder
Engagement

e If applicable, coordination and
Integration of Federal, State,
and Local services and
programs.

*MSDE’s Title | Office strongly
encourages LEAs to implement
“evidence-based” interventions/
strategies/activities/program, Tiers
1-3. At minimum the
interventions/strategies/ activities/
program for non-CSl schools should
demonstrate a rationale that meet

3. Tools or processes to identify the strengths and needs of students,
teachers, school and community.

4. Examples of how the data is used by the administration, teachers and
parents to guide decisions and instruction.

5. Examples of how data is reviewed in a disaggregated format to look at
progress and needs of all student groups.

6. Examples of how the needs assessment is used for a cycle of ongoing
continuous improvement engaging all stakeholders.

Schoolwide program Reform Strategies:

1. Examples of how schoolwide program reforms increase the quality and
quantity of instruction.

2. Evidence that the reform strategies align with the needs assessment and
address the needs of all students including low achieving, accelerated,
etc.

3. Evidence to demonstrate the effectiveness of reforms.

4. Applicable adjustments were made or are planned to be made to address
students not making progress.
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Application:
The LEA will
respond to

each assurance
(Check One)

Schoolwide Programs Assurances

Citation

Evidence of Implementation
Application: Documentation listed is shared as a resource for LEA planning and
preparation

Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s

Annual Program Review

the “Demonstrate a Rationale”
requirement. (Level 4)

To demonstrate a rationale, the
intervention should include: 1) A
well-specified logic-model that is
informed by research or an
evaluation that suggests how the
intervention is likely to improve
relevant outcomes; and 2) An effort
to study the effects of the
intervention, ideally producing
promising evidence or higher, that
will happen as part of the
intervention or is underway
elsewhere (e.g., this could mean
another SEA, LEAs, or research
organization is studying the
intervention elsewhere), to inform
stakeholders about the success of
that intervention. (Non-Regulatory
Guidance: Using Evidence to
Strengthen Education Investments)

e Schoolwide Program Non-
Regulatory Guidance

e MSDE schoolwide program
Checklist

e Early Learning in ESSA Non-
Regulatory Guidance

Parent, Family and Stakeholder Engagement:

1. Evidence of the involvement of parents/families/stakeholders,
teachers, principals, and other school staff in the development of the
schoolwide program plan must include:

a. SAN from School Improvement meetings and/or other
meetings demonstrating involvement
of parents/families/stakeholders, teachers, principals, and
other school staff.

b. Written communication, including email, letters, newsletters,
website

c. Surveys and survey data, if applicable.

If appropriate and applicable, coordination and integration of Federal,
State, and Local programs:

1.

SAN from meetings involving other Federal, State, and local programs
(Title 111, Title IV, Judy Center, Headstart, Library, Health Department,
Department of Social Services, etc.)

If applicable, evidence that federal, state, and local resources are braided
to maximize the impact of the schoolwide program plan.
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Application: Schoolwide Programs Assurances Citation Evidence of Implementation
The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s
(Check One) Annual Program Review
YES 3. The LEA ensures all schoolwide 1114(b)(3) Documentation supporting the implementation of the written process and
program plans and its evidence of implementation of the LEA Monitoring Plan, including the annual
0 NO implementation are regularly review of schoolwide program plans including the four components, which
monitored and revised as necessary must include: :
0 N/A based on student needs. 1. Schoolwide program monitoring tool(s)
2. SAN from program monitoring visit(s)
Required Attachment #1 3. LEA Schoolwide program monitoring visit(s) schedule
4. Schoolwide Program monitoring reports
5. Email communication
6. Documentation demonstrating how findings for the LEA annual review
process are addressed at the school level (samples)
7. A description of how the LEA will examine relevant academic
achievement; include data analysis charts, tools, and/or tables
8. Other documentation to support the LEA has implemented its written
process, if applicable.
YES 4. The LEA ensures it has a process 1114(b)(4) Documentation must include multiple (at least 2) examples of how the
for making the schoolwide program schoolwide plan is made available to parents/family members and the
0 NO plan available to the LEA, parents, public. Examples may include:
and the public. 1. Schoolwide Program Plan on school website; handbooks, etc.
O N/A 2. Schoolwide Program plans available to the public
YES 5. The LEA ensures that it has 1114(b)(7) 1. SAN from collaboration meetings regarding transitions
strategies for assisting preschool (A)(iii) (V) 2. Timelines with evidence of implementation
0 NO children in the transition from early 3. Documentation of articulation meetings, if applicable
childhood programs to local
O N/A elementary school programes, if
applicable.
Required Attachment #2
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Application: Schoolwide Programs Assurances Citation Evidence of Implementation
The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s
(Check One) Annual Program Review
YES 6. The LEA has a written process for | 1112(b)(11) Documentation supporting the implementation of the written process, which
how the LEA supports efforts to may include:
0 NO reduce the overuse of discipline 1. SAN from collaboration meetings between Title | and Student
practices that remove students from Services/Discipline Office
0 N/A the classroom. 2. Written communication between Title | and Student Services/Discipline
Office
Required Attachment #4 3. SANE from professional learning related to behavior support strategies
(multi-tiered system of support (MTSS), restorative practices, positive
behavioral interventions and supports (PBIS), etc.)
4. Data reports and analysis demonstrating the implementation of the
written process
5. Other documentation to support the LEA has implemented its written
process, if applicable.
YES 7. The LEA has a written process for | 1112(b)(12) Documentation supporting the implementation of the written process, which
how the LEA supports programs that | (A-B) may include:
0 NO coordinate and integrate (A) Career 1. SAN from collaboration meetings between Title | and CTE and/or Work-
and Technical Education (CTE) Based Learning Office
0 N/A content through coordinated 2. Written communication between Title | and CTE and/or Work-Based
instructional strategies that may Learning Office
incorporate experiential learning 3. SANE from professional learning related to CTE and/or Work-Based
and promote skill attainment, and Learning
(B) work-based learning 4. SANE from school events and/or LEA events related to CTE and/or Work-
opportunities that provide students Based Learning
in-depth interaction with industry 5. Data reports and analysis demonstrating the implementation of the
professionals, and if appropriate, written process
academic credit. 6. Other documentation to support the LEA has implemented its written

Required Attachment #5

process, if applicable.
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C. TARGETED ASSISTANCE SCHOOLS

Resources:

MSDE Targeted Assistance Program Checklist

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as
part of application submission.

1.

If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.

If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:
The LEA must include the following documents in their Title I, Part A Application:

1.

If applicable, a written process for a one year process for transitioning a Targeted Assistance School to a Schoolwide Program.

N/A

If applicable, to use the abbreviated planning process, a Letter of Intent to the MSDE Title | Director to begin a schoolwide planning
process for a Targeted Assistance School to transition to a Schoolwide Program or a newly entering Title | School to become a
Schoolwide Program in the 2021-22 School year.

(See Required Attachments C.2 — FY 22 Targeted Assistance Schools Internal Controls)

A written process for developing, implementing, and monitoring requirements in all Targeted Assistance Schools including a timeline for
identifying eligible students who are most in need of services, who are failing, or at risk of failing to meet the State’s challenging student
academic achievement standards, including how students are ranked using multiple academic selection criteria.

(See Required Attachments C.2 — FY 22 Targeted Assistance Schools Internal Controls)

An agreement, such as an MOU, which outlines the coordination activities between the LEA and Head Start and, if feasible, other early
childhood programs. (Section 1119(b))
N/A

25



STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring
compliance with this component.

e Renee Villareal, Executive Director of Elementary Programs

e Bernard Hennigan, Executive Director of Student Support Services

e Jacob Little, Coordinator of Compensatory Education

e Thomas Webber, Assistant Supervisor of Compensatory Education

e Marc Hamilton, Principal, Riverside Elementary School

e Earl Gaskins, Principal, Joppatowne Elementary School

e lLauren Donnelly, Teacher Specialist — Title I, Riverside Elementary School

e Michelle Spencer, Teacher Specialist — Title |, Joppatowne Elementary School



Application: Targeted Assistance Schools Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES 1. The LEA ensures that it has a 1114(a)(1)(B) Documentation supporting the implementation of the written process
written process for transitioning a 1114(b)(1)(A) which must include:
O NO Targeted Assistance Program to a 1. LEA process for transitioning a Targeted Assistance Program to a
Schoolwide Program (Required Schoolwide Program
0 N/A Attachment #1 and #4) 2. Other documentation to support the LEA has implemented its written
List Title I school(s) and School ID process, if applicable.
number below OR attach a list of for
Targeted Assistance Schools the LEA
is proposing to transition to SWin
SY 2022-23:
School Sch Indicate
Name Num | New Title |
School or
Current TAS
School
Riverside | 043 Current
TAS
O YES 1a. Abbreviated Planning Option for | 1114(b)(1)(A) Documentation of the planning process must include:
a new Title | school or an existing 1. Evidence of the intent to either transition a Targeted Assistance School
0 NO Targeted Assistance School or have a newly entering Title | school operate as a Schoolwide Program
Transitioning to a Schoolwide Title | 2. Aletter from the LEA to MSDE of the school’s intent to enter Title | as a
N/A Program Schoolwide program or, if applicable, to transition from Targeted

The LEA has a new school that will
enter Title | status in the 2021-2022
school year or an existing Targeted
Assistance school that plans to

Assistance School to a Schoolwide Program.
3. SAN and SANE documents for the following evidence of planning and
LEA technical assistance:
o Planning meetings and lists of participants that show
stakeholder participation in decision making
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Application: Targeted Assistance Schools Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
transition from a Title | Targeted o Whole-school improvement orientation meetings for school
Assistance Program to a Schoolwide community, including training for school staff, parents, and
Program beginning in the 2021- community members on the programmatic and compliance
2022 school year, and the school requirements of a Schoolwide program
would like to undergo the o Planning team roster (Planning team must consist of school
abbreviated planning process staff, district staff, community leaders, and parents, and should
described by MSDE. work in coordination with the School Improvement Team)
o Meeting schedule
(NOTE: see MSDE Targeted o Communications, including emails, communication log, notices
Assistance School Guidance for on web pages, etc.
more details on this option). 4. Documentation showing the results of the implementation of the LEA
planning process and its recommendation for each school that is to
Required Attachment #2 become a Schoolwide Program.
YES 1b. Year Long Planning Option: 1114(b)(1) Documentation of the planning process must include (For each Targeted
Assistance School transitioning):
0 NO The LEA has a school that is planning 1. Evidence of the intent to either transition a Targeted Assistance School
transitioning from a Title | Targeted or have a newly entering Title | school operate as a Schoolwide Program
0 N/A Assistance Program in the 2020 2. A copy of the letter from the LEA to MSDE of the school’s intent to

2021 School Year to a Schoolwide
Program beginning in the 2021-2022
School Year using the yearlong
planning process described by
MSDE.

(NOTE: see MSDE Targeted
Assistance School Guidance)

Required Attachment #1

enter Title | as a Schoolwide program or, if applicable, to transition from
Targeted Assistance School to a Schoolwide Program.
3. SAN/SANE documents for the following evidence of planning and LEA
technical assistance:
o Planning meetings
o Lists of participants that show stakeholder participation in
decision making
o Whole-school improvement orientation meetings for school
community, including training for school staff, parents, and
community members on the programmatic and compliance
requirements of a Schoolwide program
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Application: Targeted Assistance Schools Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
o Planning team roster (Planning team must consist of school
staff, district staff, community leaders, and parents should work
in coordination with the School Improvement Team)
o Meeting schedule
o Plan approval process
o Communications, including emails, communication log, notices
on web pages, etc.
4. LEA Process for Approving a Targeted Assistance School Transition Plan.
5. At completion, the LEA planning process documentation and plan for
each school to be submitted to MSDE.
YES 2. The LEA ensures it has a written 1115(c)(1)(B) If a LEA has any Targeted Assistance Schools at the time of its Annual
process for developing, Program Review, documentation supporting the implementation of the
0 NO implementing, and monitoring written process must include:
requirements for Targeted 1. Weighted selection criteria
0 N/A Assistance Programs including a o Data sources for multiple selection criteria (by school)

timeline for identifying eligible
students who are at most in need
of services, who are failing, or at
risk of failing to meet the State’s
challenging student academic
achievement standards, including
how students are ranked using
multiple academic selection
criteria.

Required Attachment #3

2. Master ranking (all students ranked showing most needy students
served by grade and subject area)

3. Targeted Assistance teachers and para schedules with matching
student roster

4. Service delivery model

5. Description of how services will be delivered to Targeted Assistance
students at each school. (Push-in, pullout, etc.)

6. Documentation that the school complies with Title | student-to-teacher
ratio of no more than 8:1 in a small group setting

7. School master schedules

Exit criteria by school

9. Other documentation to support the LEA has implemented its written
process, if applicable.

LEA School-level Monitoring:

o
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Application: Targeted Assistance Schools Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
1. Evidence of implementation of the LEA School-level Monitoring Plan
must include:
o SAN from program monitoring
o Program monitoring tool(s)
o Program monitoring feedback reports
o Email communication
2. LEA schedules with dates for regular review for each Title | Targeted
Assistance Program.
YES 3. The LEA ensures the 1115(b)(2)(A-G) | Program’s resources to help eligible children meet the state’s challenging
implementation of a Targeted academic standards may include:
0 NO Assistance Program includes the 1. Programs, activities, and academic courses necessary to provide a well-
following seven components: rounded education.
0 N/A Targeted Assistance Program Methods and instructional strategies to strengthen the academic program

Checklist

Use program’s resources to help
eligible children meet the state’s
challenging academic standards;
Use methods and instructional
strategies to strengthen the
academic program of the
school;

Coordinate with and support the
regular educational program
which may include services to
preschool children in the
transition from early childhood
programs;

Provide Professional

of the school may include:

1. Expanded learning time, before- and after-school, and summer
programs and opportunities

2. Aschoolwide program tiered model to prevent and address behavior
problems, and early intervention services, coordinated with similar
activities and services carried out under the Individuals with Disabilities
Education Act (20 U.S.C. 1400 et seq.).

Coordination with the regular education program may include:

1. SAN from collaboration meetings

o Timelines with evidence of implementation

2. Documentation of coordination between regular education program

and Title |

Professional Development may include:
1. Data sources demonstrating the need for identified professional
development
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Application:
The LEA will
respond to

each assurance
(Check One)

Targeted Assistance Schools
Assurances

Citation

Evidence of Implementation
Application: Documentation listed is shared as a resource for LEA planning and
preparation
Monitoring: Documentation listed will be reviewed by the MSDE as part of the
LEA’s Annual Program Review

Development;

Strategies to increase the
involvement of parents of
eligible children;

If appropriate and applicable,
coordinate with Federal, State,

and local programs;

Each Title | Targeted Assistance

School will provide the LEA
assurances that it will:
(i) help provide an
accelerated, high quality
curriculum;

(ii) minimize the removal of
children from the regular

classroom during regular

school hours for instruction

provided under this part:
and

(iii) on an ongoing basis,
review the progress of

eligible children and revise

the targeted assistance

program under this section,

if necessary, to provide
additional assistance to
enable such children to

meet the challenging State

academic standards.

2. SANE documents from professional development

Professional development schedules, plans, and/or calendars

4. SANE from building capacity for school-level training to educate school
personnel with parental assistance on how to work with parents as
equal partners (see Parent and Family Engagement Checklist under
Building Capacity requirements)
NOTE: these items may be available in component D — Parent and
Family Engagement.

w

Strategies to increase the involvement of parents of eligible children may

include:

1. NOTE: these items may be available in component D — Parent and
Family Engagement.

If appropriate and applicable, coordination and integration of Federal,

State, and Local programs may include:

1. SAN from meetings involving other Federal, State, and local programs
(Title 11, Title IV, Judy Center, Headstart, Library, Health Department,
Department of Social Services, etc.)

2. [If applicable, evidence that federal, state, and local resources are
braided to maximize the impact of the schoolwide program plan.
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Application: Targeted Assistance Schools Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to preparation
each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
Required Attachment #3 and #4
YES 4. The LEA ensures that progress of 1115 Documentation supporting the implementation of the written process
participating children is reviewed on | (b)(2)(G)(iii) which may include:
0 NO an ongoing basis and programs are 1. LEA schedules with dates for regular review for each Title | Targeted
revised if necessary to provide Assistance Program
00 N/A additional assistance to eligible 2. SAN documentation of data review meetings

children.

Required Attachment #3

3. Documentation of program adjustments based on data review and
progress monitoring

4. Student progress monitoring (evidence of progress/lack of progress)

5. Other documentation to support the LEA has implemented its written
process, if applicable.
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D. PARENT AND FAMILY ENGAGEMENT

Resources

Parent and Family Engagement District-Level Checklist

Parent and Family Engagement School-Level Checklist

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as
part of application submission.

1.

If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.

If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:
The LEA must attach a copy of the following documents in their Title |, Part A Application:

1.

A written process to ensure that the LEA monitors the implementation of Parent Family Engagement requirements specified in section
1116 including the requirements for Parent and Family Engagement Plan and School-Parent Compact.

(See Required Attachments D.1 — FY’22 Parent and Family Engagement Internal Controls)

LEA’s 2021-2022 Title | Parent and Family Engagement Policy/Plan that is distributed to parents/families.
(See Required Attachments D.2 — FY’22 Parent and Family Engagement Plan)

Tool used for annual evaluation of the content and effectiveness of the LEA’s Parent and Family Engagement Policy/Plan.
(See Required Attachments D.3 — FY’22 Parent and Family Engagement Surveys)

NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review randomly selected Title | school Parent and Family
Engagement Plans and School-Parent Compacts, which should be submitted prior to the Program Review. If these items are available in multiple
languages, they should be submitted in all languages available. The specific due date will be determined between the MSDE Title | POC and LEA
Title | Supervisor.
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STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring

compliance with this component.

Jacob Little, Coordinator of Compensatory Education
Amadelis Mattie, Teacher Specialist — Parent Family Engagement
Thomas Webber, Assistant Supervisor of Compensatory Education

Title | principals monitor parent involvement along with Title | Teacher Specialists.

Christine Langrehr, Principal, George D. Lisby Elementary School at Hillsdale
Christina Douglas, Principal, Hall’s Cross Roads Elementary School

Jennifer Gasdia, Principal, Havre de Grace Elementary School

Audrey Vohs, Principal, Magnolia Elementary School

Ronald Wooden, Principal, William Paca/Old Post Road Elementary School
Cynthia Womack, Principal, Edgewood Elementary School

Tara Dedeaux, Principal, Bakerfield Elementary School

Gregory Lane, Principal, Deerfield Elementary School

Marc Hamilton, Principal, Riverside Elementary School

Earl Gaskins, Principal, Joppatowne Elementary School

Holly Wiggett, Teacher Specialist- Title |, George D. Lisby Elementary School
Melissa Stout, Teacher Specialist- Title I, Hall’s Cross Roads Elementary School
Kristin Schaub, Teacher Specialist- Title |, Havre de Grace Elementary School
Kristin Stahm, Teacher Specialist- Title |, Magnolia Elementary School

Brittany Godfrey, Teacher Specialist- Title I, William Paca/Old Post Road Elementary School
Chelsea Davies, Teacher Specialist- Title |, Bakerfield Elementary School
Caitlin Sieracki, Teacher Specialist- Title |, Edgewood Elementary School
Jonathan Hammel, Teacher Specialist — Title |, Deerfield Elementary School
Lauren Donnelly, Teacher Specialist — Title I, Riverside Elementary School
Michelle Spencer, Teacher Specialist — Title |, Joppatowne Elementary School
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Application: Parent and Family Engagement Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES Local Educational Agency Section 1116 LEA Parent and Family Engagement Plans Evidence:
1. The LEA ensures that the District | (a)(1)(2)(A)(B)(
0 NO Policy/Plan complies with all C)(D)(3)(B) District-Level Written Policy/Plan Evidence must include:
requirements including parent 1. SANE from parent input meetings
0 N/A outreach, written policy, 2. Announcements/Fliers
reservation, annual evaluation, and 3. Translated documents, if applicable
building capacity. Section 1116 (a) 4. Receipts for accommodations/ interpreters, if applicable
5. Example of how the LEA’s Parent and Family Engagement Policy/Plan
Parent and Family Engagement is distributed and available. (Examples may include district/school
District-Level Checklist website, student handbook, or school newsletters, etc.)
6. SANE from parent meetings specific to Section 1112.
Required Attachment #2 7. SANE or other evidence that the LEA provides coordination, technical
assistance, and other support to school
8. Completed district level evaluations/surveys addressing:

o barriers to greater participation by parents;

o the needs of parents and family members to assist with the
learning of their children, including engaging with school
personnel and teachers;

o strategies to support successful school and family interactions;

o use of findings from evaluation to design/revise the
policy/plan incorporating evidence-based strategies for more
effective parental involvement.

9. Communication/outreach regarding the distribution of
evaluation/survey of LEA Parent and Family Engagement Policy/Plan

10. Results/summary of parent feedback. i.e., data analysis, narrative,
etc.

11. Revisions to policy/plan are made based on evaluation, if applicable

District-Level Reservation: Evidence must include:
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Application: Parent and Family Engagement Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
12. SANE from parent meetings specifying agenda item on Title | PFE funds
13. Announcements/Fliers for meetings
YES School Level Section 1116 School Level Parent and Family Engagement Plans Evidence-must include:
2. The LEA ensures that Title | (b)(c)(d)(e) 1. School level plan(s)
0 NO schools comply with all 2. Example of how the school’s Parent and Family Engagement Plan is
requirements including general distributed (Examples may include school website, student handbook,
O N/A requirements, reservation, policy school newsletters, plans sent home via backpack/ orientation packet)

involvement, shared responsibility,
and building capacity.

Parent and Family Engagement
School-Level Checklist

3. SANE from Title | annual meeting(s) specifying information about Title |
and parents rights to be involved

Policy Involvement Evidence must include:

4. SANE from parent input meetings

5. Announcements/Fliers of outreach/events

6. Translated documents, if applicable

7. Receipts for accommodations (transportation for parents, childcare,
translation), interpreters, etc., if applicable

8. How parents are informed about the Schoolwide plan and can make
comments if plan is not satisfactory

Reservation Evidence must include:
9. SANE from parent meetings specifying agenda item on Title | PFE funds
10. Announcements/Fliers for meetings

Shared Responsibility (School-Parent Compact) evidence must include:

1. School-Parent Compact(s)

2. SANE from parent meetings specifying agenda item for review and
input on the school-parent compact

3. Announcements/Fliers for meetings

4. Translated school-parent compacts, if applicable,
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Application: Parent and Family Engagement Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
5. Example of how the school’s School-Parent Compact is distributed and
discussed. (Examples may include SAN from parent/teacher
conferences and may include school website, student handbook,
school newsletters, plans sent home via backpack/ orientation packet)
YES 3. Building Capacity for 1116(e)(1-6) LEA and School-Level Documentation must include:
Involvement 1. SANE from LEA technical assistance to schools
1 NO The LEA ensures that the Title | LEA Building Capacity evidence must include:
Office and all Title | schools build 1. SANE from parent meetings, outreach or events with topic specific
O N/A capacity of parent/family, agenda items
community and school personnel 2. Announcements/Fliers for outreach/events
for effective involvement of 3. Handouts/resources from parent outreach/events, staff development,
parents and family members in etc., as appropriate
improving student academic 4. Translated documents, if applicable
achievement. 5. Receipts for accommodations (transportation for parents, childcare,

1. Provide assistance to
parents/families in understanding the
State academic standards, State and
local academic assessments, and how
to monitor a child's progress, and how
to work with educators to improve the
achievement of their children.

2. Provide materials and training to
help parents work with their children
to improve academic achievement,
such as literacy training and using
technology.

3. Educate school personnel (teachers,
specialized instruction support
personnel, principals and other school

translation), interpreters, etc., if applicable

School-Level Building Capacity evidence must include:

1.

SANE from parent meetings, outreach or events with topic specific
agenda items

Announcements/Fliers for outreach/events

Handouts/resources from parent outreach/events, staff development,
etc., as appropriate

Translated documents, if applicable

Receipts for accommodations (transportation for parents, childcare,
translation), interpreters, etc., if applicable
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Application: Parent and Family Engagement Citation Evidence of Implementation

The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review

leaders) with parental assistance on
how to work with parents as equal
partners in their child’s educational
process.

4. To the extent feasible and
appropriate, coordinate and integrate
parental involvement programs and
activities with other Federal, State, and
local programs, including public
preschool programs, and conduct
other programs such as parent
resource centers.

5. Ensure information related to school
and parent/family programs, meetings,
and other activities is shared with
parents in a format and, to the extent
practicable, in a language the parents
can understand.

6. Provide such other reasonable
support (provide literacy training, pay
reasonable and necessary expenses
associated with local parental
involvement activities, including
transportation and child care costs,
provide a variety of meeting times and
locations) for parental involvement
activities as parents may request.

YES 4. The LEA ensures that all Title | 1116(f) Accessibility evidence may include:
schools, to the extent practicable, 1. Translated documents, if applicable

0 NO provide full opportunities for the 2. Receipts for accommodations/ interpreters, if applicable
participation of parents with

0 N/A limited English proficiency, parents
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Application: Parent and Family Engagement Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
with disabilities, and parents of
migratory children.
YES 5. The LEA ensures it has a written | 1116(a)(2)(B) Evidence of LEA monitoring processes of Parent and Family Engagement
process for monitoring the 1116(e)(1-14) requirements may include:
0 NO implementation of Parent and 1. SANE from technical assistance, including topic specific agenda items
Family Engagement requirements 2. Training and/or evaluation feedback results, if applicable
0 N/A in Title | schools. 3. Data charts, tools, and/or tables demonstrating engagement of

(Required Attachments #1 and #3)

parents and family members in improving student academic
achievement, , if applicable
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS

Resources
Non-Regulatory Guidance: Equitable Services

Consultation Checklist

Affirmation of Consultation Form

Intent to Participate Form

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as
part of application submission.
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:
The LEA must include the following documents in their Title I, Part A Application:
1. A written process for:
(a) inviting private school officials and ongoing consultation with private school officials to provide equitable participation to
students in private schools;
(b) oversight, monitoring, supervising, and evaluating the Title | program serving private school students to include:
(i) ordering and storing of materials and equipment for use in the program provided to private school children
(ii) evaluating Title | Program for private schools regarding how the services will be academically assessed and how the
results will be included in the overall evaluation of the effectiveness of the Title | program
(c) Developing a formal agreement (MOU) with other LEA to provide services to private school students and timeline for
securing signatures.
(See Required Attachments E. 1 — Equitable Services Internal Controls)

e NOTE: The school system must submit the following documents in Appendix H of the Local ESSA Consolidated

Strategic Plan. These documents are not required attachments for the Title | application.
o Consultation timeline
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o Signed Affirmation of Consultation
o Complaint procedures/dispute resolution process
Include the total number of participating students on the Equitable Services Tables in Appendix H. Please add “0” if no services are provided.

(See Required Attachments E.2 — Baltimore County Signed MOU)
(See Required Attachments E.3 — Cecil County Signed MOU)

STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring compliance
with this component.

e Thomas Webber, Assistant Supervisor of Compensatory Education

The Supervisor and Assistant Supervisor of Title | are the only two HCPS-based personnel involved with the administration of the equitable
services program in HCPS. HCPS Title | Office enters into a third-party contract (Catapult Learning) to provide services to eligible private school

students.
Application: Participation of Children Enrolled Citation Evidence of Implementation
The LEA will in Private Schools Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES 1. Delivery of Services 1117(b)(1)(C)(G) | 1. Copies of contracts or agreements with individuals under contract
The LEA ensures it (check all that with the LEA (hourly employees)
1 NO apply): 2. Payroll lists for Title | staff providing Title | services to participating
I Provides services directly to private school children
O N/A the eligible private school 3. Third party vendor documentation that the LEA has transferred Title |
students. funds to another LEA
Enters into a third party 4. |If applicable, formal agreement (MOU) with other LEA to provide
contract to provide services to services to private school students.
eligible private school students. o If applicable, communication with other LEA(s) regarding
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Application: Participation of Children Enrolled Citation Evidence of Implementation
The LEA will in Private Schools Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
O Enters into a formal agreement timeline for formal agreement (MOU).
(MOUs) with other LEA(s) to o If applicable, signed MOU with other LEA.
provide services to private school
students.
Please identify LEAs involved.
Cecil County PS
Baltimore County PS
Provide the date(s) services will
begin: 9/8/2021
Required Attachment #1c
YES 2. Invitation to Private School 1117(a)(1)(A) 1. Approved list of private schools, church exempt, and publicly
Officials 1117(b)(1)(b)(5) funded schools.
0 NO The LEA ensures it has a written 2. Forms of outreach may include: emails, phone logs, or certified mail
process for inviting private schools receipts, etc.
0 N/A to participate in the Title |, Part A List of addresses for low-income children generating funds provided
program. by private school officials (this may be from surveys or actual FARMs,
CEP or other data)
Required Attachment #1a
YES 3. Ongoing Consultation 1117 (b)(1-5) 1. Evidence Consultation Topics are addressed:
The LEA ensures it has a written o SANE documentation including topic specific agendas; emails,
0 NO process for ongoing consultation notes from phone calls
with private school officials to 2. |If applicable, the LEA should have a signed letter from the private
0 N/A provide equitable participation to school designee if the official is representing a consortium of private

students in private schools,
including how the LEA ensures
that services to private school

schools.
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Application: Participation of Children Enrolled Citation Evidence of Implementation

The LEA will in Private Schools Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review

students start at the beginning of
the school year.
Required Attachment #1a

YES 4. Equitable Services to Students | 1117(a)(1)(A) 1. List of participating private school children
The LEA ensures it provides 8501(c) 2. Multiple selection criteria used to select for services
0 NO services to private schools’
students in an equitable manner
O N/A based on the needs of the
participating private school.
YES 5. Teachers and Families 1117(1)(B) 1. Evidence of professional development for teachers:
Participation o Agenda topic-specific SANE
O NO The LEA ensures that families and o List of professional development activities provided or
teachers of the children scheduled to be provided to the classroom teachers
O N/A participate, on an equitable basis, 2. Evidence of family engagement activities:
in services and activities o Agenda topic-specific SANE
developed pursuant to Section o List of family engagement activities scheduled or to be
1116. scheduled for families of participating students
YES 6. Dispute Resolution 1117(b)(2-6) 1. If applicable, copy of communication and/or SANE between LEA,
The LEA ensures it has a written 1117(c)(2) MSDE, and/or private school official working toward resolution
0 NO dispute resolution process for 2. |If applicable, evidence of resolving disagreements
resolving disagreements with
O N/A private schools participating in the

Title I, Part A program prior to
escalation to the State

Ombudsman.
YES 7. Supervision and Evaluation 1117(b)(1) Evidence LEA Supervises:
The LEA ensures it has a process 1117 (d)(1) LEA Program Oversight
0 NO for oversight, monitoring, 1. Schedules of Title | staff
supervising, and evaluating the 2. Timeline/schedules for monitoring visits
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Application: Participation of Children Enrolled Citation Evidence of Implementation
The LEA will in Private Schools Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
O N/A Title | program serving private 3. LEA written process and procedures for monitoring Title | services in

school students.

Required Attachment #1b & c

private schools

4. Monitoring feedback on student progress to Title | staff providing
services or private schools officials (including letters, emails, reports,
or notes, if applicable)

5. Sample lesson plans and student work

6. Oversight of third party vendor services

Qualifications of staff providing services:

1. Teachers providing services meet state certification and licensure
requirements

2. Paraprofessionals providing instructional support are under direct
supervision of teachers that meet state certification and licensure

(May not apply to LEAs that use a third party provider, unless the LEA has

required the third party provider/contractor to employ teachers that meet

state certification and licensure requirements and qualified

paraprofessionals.)

Ordering and Storing of Materials and Equipment Oversight:
1. Title | property labels
2. Inventory list

Evidence of Evaluation must include:
1. Progress reports/EQY reports on effectiveness of services
2. SANE documenting modification to program, if applicable
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH

Resources
Non-Regulatory Guidance: Education for Homeless Children and Youth Program

Shelter Housing for Children and Youth Tracking Certification

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as
part of application submission.
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:
1. A written process that includes how the Title | office will coordinate with the Homeless Education Liaison/Office, which includes:
a. how the LEA will provide educationally related support services in a coordinated effort, to address the needs of homeless
students, in accordance with the McKinney-Vento Homeless Education
b. the LEAs method for determining the homeless reservation set-aside, whether by a needs assessment or some other method.
(See Required Attachments F.1 — Homeless Services Internal Controls)

The Homeless meeting to determine the needs for Title I funding during the 2021-2022 school year was held on August 11,
2021.

2. |If applicable, a written process that includes:
a. adescription of how the LEA calculated the excess costs of providing transportation to homeless students;
b. the calculations that the LEA used to arrive at the figure on this section.

N/A

3. Per COMAR 13A.05.09.03, provide a list of all currently active shelter sites in the county that serve homeless children and families.
(See Required Attachments F.3 — Shelter Housing for Children and Youth Tracking)
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STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring compliance
with this component.

Pam Smith, Homeless Liaison, HCPS Pupil Personnel Worker, Central Office
Bernard Hennigan, HCPS Executive Director of Student Support Services
Buzz Williams, HCPS Student Support Services Supervisor

e Tracy Hill, HCPS Pupil Personnel Worker, Aberdeen Office
e Michelle Kozak, HCPS Pupil Personnel Worker, Aberdeen Office
e Robin Walker, HCPS Pupil Personnel Worker, Bel Air Office
e Craig Malone, HCPS Pupil Personnel Worker, Edgewood Office
e Lisa Sauer, HCPS Pupil Personnel Worker, Edgewood Office
e  Gregory Smith, HCPS Pupil Personnel Worker, Fallston Office
e Johanna Deluigi, HCPS Pupil Personnel Worker, Patterson Mill Office
e  Mariah Bachman, HCPS Pupil Personnel Worker, Havre de Grace Office
e  Vicki Antal, HCPS Pupil Personnel Worker, Magnolia Office
e Heather CanepaBowlin, HCPS Pupil Personnel Worker, North Harford Office
e Maureen Baxter, HCPS Pupil Personnel Worker, Southampton Office
Application: Education for Homeless Children Citation Evidence of Implementation
The LEA will and Youth Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES 1. The LEA ensures that Title | funds | 1113(c)(3)(A)(i) | 1. Email or written communication regarding the needs of homeless
provide educationally related students and families
0 NO support services in a coordinated 2. Consultation Meetings with the LEA homeless education
effort in the LEA, to address the coordinator/liaison and Title | Office (SAN)
O N/A needs of homeless students, in Copy of needs assessment or method used to determine
accordance with the McKinney- needs/set-aside
Vento Homeless Education Act. Copy of homeless enroliment data
Copy of support services data (based on educationally related
Required Attachment #1 support services provided)
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Application: Education for Homeless Children Citation Evidence of Implementation
The LEA will and Youth Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES 2. The LEA has a written process and | 1113(c)(3)(A)(c | Documentation supporting the implementation of the written process
ensures that it uses a method for )(i) which must include:
0 NO determining the homeless 1. Collaboration meetings to determine the reservation (SAN)
reservation set-aside, whether by a o Funds used for full or part of the homeless education liaison or
0 N/A needs assessment or some other additional staff
method (e.g., past homeless student o Funds used for excess transportation
enrollment and support services cost o Funds used for instruction and support services
data), and how the liaison was 2. Written/email communication with LEA homeless education
consulted or involved in that coordinator/liaison) of agreed reservation set-aside for allowable
process. activities.
3. Other documentation to support the LEA has implemented its written

Required Attachment #1 and #2

process, if applicable.
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G. SUPPORT FOR FOSTER CARE STUDENTS

Resources
Non-Regulatory Guidance: Ensuring Educational Stability for Children in Foster Care

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as
part of application submission.
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:

1. A written agreement facilitated by the local child welfare agency and the LEA Foster Care Point of Contact among stakeholders, (including
Title | Supervisor) describing how they will coordinate and collaborate to determine the educational stability of foster care students
(MOU/MOA) including transportation, school of origin and best interest decisions.

(See Required Attestation. 1 — Title | MOAs ~ Attestation 1 gl Foster Care Interagency Agreement MOA.pdf)

2. |If applicable, a written process that includes:

a. adescription of how the LEA calculated the excess costs of providing transportation to foster care students;
b. the calculations that the LEA used to arrive at the figure on this section.

(See Required Attachments G.2 — HCPS / HCDSS Foster Care Student Procedures)

STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring
compliance with this component.

e Thomas Webber, HCPS Assistant Supervisor of Compensatory Education
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e Representatives, Harford County Department of Social Services

e Bernard Hennigan, HCPS Executive Director of Student Support Services

e Buzz Williams, HCPS Student Support Services Supervisor, (Foster Care Liaison)
e Jay Staab, Director of Finance, Business Services

e (Cathy Bendis, HCPS Director of Transportation

Application: Support for Foster Care Students Citation Evidence of Implementation
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning
respond to each and preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of
(Check One)) the LEA’s Annual Program Review
YES 1. The LEA ensures it collaborates 1111(g)(1)(E) 1. Collaboration with the child welfare agency, inclusive of the LEA
with the State and local child foster care point of contact and the local education agency. (SAN)
0 NO welfare agency (DSS) to develop and 2. Copy of signed and dated MOU/MOA (transportation, best
implement clear written procedures interest, school of origin)
O N/A and practices to ensure educational 3. Email communication
stability for children in foster care.
Required Attachment #1
YES 2.The LEA ensures that it uses a 1111(c)(5) 1. Email or written communication regarding the needs of foster care
method for determining the foster students
0 NO care transportation set-aside, 2. Consultation Meetings with the LEA foster care point of contact
whether by a needs assessment or and Title | Office (SAN)
O N/A some other method (e.g., past o copy of needs assessment used
foster care student enrollment and o copy of foster enrollment data
support services cost data), and o copy of support services data
how the foster care point of contact
was consulted or involved in that
process.
Required Attachment #2
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H. ENGLISH LEARNERS

Resources
Non-Regulatory Guidance: English Learners and Title llI
MSDE Title | and Title Il Questions and Answers

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as
part of application submission.
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:
1. The LEA must include a written process for the coordinated effort to inform parents about the ESOL program placement, including the
ESOL placement timeline.
(See Required Attachments H.1 —English Learners Internal Controls)

STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring
compliance with this component.

e Jacob Little, Coordinator of Compensatory Education

e Amadelis Mattie, Teacher Specialist — Parent Family Engagement

e Thomas Webber, Assistant Supervisor of Compensatory Education

e Chandra Krantz, Supervisor of English Language Learners and World Languages
e Juraj Duracka, Curriculum Specialist

Christine Langrehr, Principal, George D. Lisby Elementary School at Hillsdale
Christina Douglas, Principal, Hall’s Cross Roads Elementary School

Jennifer Gasdia, Principal, Havre de Grace Elementary School

Audrey Vohs, Principal, Magnolia Elementary School

e Ronald Wooden, Principal, William Paca/Old Post Road Elementary School
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e Cynthia Womack, Principal, Edgewood Elementary School
e Tara Dedeaux, Principal, Bakerfield Elementary School
e Gregory Lane, Principal, Deerfield Elementary School

e Marc Hamilton, Principal, Riverside Elementary School
e Earl Gaskins, Principal, Joppatowne Elementary School
e Holly Wiggett, Teacher Specialist- Title I, George D. Lisby Elementary School
e Melissa Stout, Teacher Specialist- Title I, Hall’s Cross Roads Elementary School
e Kristin Schaub, Teacher Specialist- Title |, Havre de Grace Elementary School

e  Kristin Stahm, Teacher Specialist- Title I, Magnolia Elementary School

e Brittany Godfrey, Teacher Specialist- Title I, William Paca/Old Post Road Elementary School
e Chelsea Davies, Teacher Specialist- Title |, Bakerfield Elementary School

Caitlin Sieracki, Teacher Specialist- Title |, Edgewood Elementary School
Jonathan Hammel, Teacher Specialist — Title |, Deerfield Elementary School
Lauren Donnelly, Teacher Specialist — Title |, Riverside Elementary School
Michelle Spencer, Teacher Specialist — Title |, Joppatowne Elementary School

Application: English Learners Assurances Citation Evidence of Implementation
The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES 1. The LEA ensures that Title | 1112(e)(3) Evidence of a coordinated effort to inform parents about the ESOL
supports a coordinated effort to Program placement, which must include:
0 NO inform parents about the ESOL 1. Distribution of dated and completed English and/or translated
Program placement through sending versions of the ESOL Parent Notification Letter specifying the
O N/A the Parent Notification Letter. student’s placement in an ESOL Program with parent signature or

Required Attachment #1

documentation of due diligence to obtain the parent’s signature.
2. Documentation of distribution of the letters within 30 days of the
beginning of the school year or within two weeks of the student’s
placement in a language instruction educational program (ESOL
program).
3. SAN documentation and/or written communication documenting
collaboration between the Title | and Title Ill offices pertaining to:
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Application: English Learners Assurances Citation Evidence of Implementation
The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
o Parent notification
o English Learner (EL) screening and placement
o ESOL placement timeline
YES 2. The LEA ensures that Title | 1116(e)(4) Evidence of intentional practices to implement effective outreach to
supports collaboration with federal, | 1116(f) parents/families of ELs regarding their education, which must include:
0 NO state, and local programs to develop | 1112(e)(3)(C)(ii) | 1. SANE documenting English Learner parental participation in parent
intentional practices to implement and family engagement events
O N/A effective outreach to 2. SANE documenting specific events held for parents/families of
parents/families of ELs regarding English Learners regarding how to increase their awareness of the
their education. American Educational System. (For example: English to Speakers of
Other Languages (ESOL) Parent Orientations, and workshops on
how to help your ELs to be successful on the ACCESS for ELLs, etc.)
3. Copy of Parent/Family Communication Logs
4. Translated documents or flyers
5. Receipts for accommodations (transportation for parents, childcare,
translation), interpreters, etc., if applicable
6. Translated school improvement team invitation letter/flyer sent to
parents/families of ELs and sign-in sheet (SAN/SANE)
NOTE: some of these items may be available in component D — Parent
and Family Engagement.
YES 3. The LEA assures it has a report 1111(h)(2) 1. Sample of the LEA’s report card
card, that is concise, presented in an 2. SAN and/or written communication documenting the ongoing
0 NO understandable and uniform format, collaboration between the Title Ill and Title | Supervisors
and to the extent practicable, in a 3. SANE, emails, and/or communication to parents/families
O N/A language that parents can demonstrating the report card data was shared in a language that

understand; and accessible to the
public.

the parents/families can understand.
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I. SCHOOL IMPROVEMENT — TARGETED SUPPORT AND IMPROVEMENT SCHOOLS

NOTE: All LEAs with Title I TSI Schools are expected to complete Component I: School Improvement — Targeted Support and Improvement
Schools. Mark N/A for assurance 1 only if there are no Title | TSI schools in the LEA. Mark N/A for assurance 2 only if there are no Title |
funds being set-aside for TSI.

Resources
Link for School Improvement Resource Hub
Maryland’s TSI Understanding Document (Provided in the Guidance Document)

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as
part of application submission.
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS:
1. The LEA must include a written process explaining how the LEA will carry out responsibilities under Section 1111(d) (TSI) (Section
1112(b)(1)(3)) for Title | Targeted Support and Improvement Schools (Section 1111(d)(2))
a. For each school identified, in partnership with stakeholders, development and implement a school-level TSI plan to improve student
outcomes for each student group identified for improvement (Section 1111(d)(2)(B)).
b. Process for approving school-level TSI plans (Section 1111(d)(2)(B)(iii))
Process for monitoring school-level TSI plans (Section 1111 (d)(2)(B)(iv))
d. Process for identifying and addressing resources inequities impacting TSI schools (Section 1111(d)(2)(C)).

o

NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review selected Title | Targeted Support and Improvement
Intervention Plan(s), which should be submitted prior to the Program Review date. The specific due date will be determined between the MSDE
Title | POC and LEA Title | Supervisor.

(See Required Attachments 1.1 — School Improvement-TSI Internal Controls)
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STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring
compliance with this component.

e Jacob Little, Coordinator of Compensatory Education

e Thomas Webber, Assistant Supervisor of Compensatory Education

e Christine Langrehr, Principal, George D. Lisby Elementary School at Hillsdale

e Audrey Vohs, Principal, Magnolia Elementary School

e Holly Wiggett, Teacher Specialist — Title |, George D. Lisby Elementary School at Hillsdale
e Kristin Stahm, Teacher Specialist — Title I, Magnolia Elementary School

Application: | Targeted Support and Improvement Citation Evidence of Implementation
The LEA will School Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES 1. The LEA ensures it has a written 1111(d)(2), Documentation supporting the implementation of the written process
process for planning, approving, 1112(b)(1)(3) which must include:
0 NO implementing, and monitoring the 1. Needs Assessment, with documentation to include:
components of each Title | TSI o Needs Assessment Tool
O N/A School. o Summary of Results, with focus on identified student
group(s)
N/A = There Required Attachment #1 o Root Cause Analysis Tool (recommended)
are no Title | o SAN, e.g. School Staff and Parent/Community Members,
TSI Schools Training Dates and Materials,

o  Written Summary of Results
2. SAN Documentation
o SIT Meetings, Other Stakeholder Meetings
o Schedule for Conducting the Needs Assessment
3. Analysis of Resource Inequities that affect lower performance in
identified student group(s)
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Application:
The LEA will
respond to each
assurance
(Check One)

Targeted Support and Improvement
School Assurances

Citation

Evidence of Implementation
Application: Documentation listed is shared as a resource for LEA planning and
preparation
Monitoring: Documentation listed will be reviewed by the MSDE as part of the
LEA’s Annual Program Review

o Written Method for Conducting Analysis
o SAN for Meetings, e.g., between School and LEA Staff
o Written Summary of Findings of Analyses

A written process for implementing the school level Title | TSI plan

including:

1. Evidence-based strategies that are aligned with findings of the
Needs Assessment and Resource Inequities Analyses

2. Communications with LEA departments and partnerships with

entities outside the LEA

List of staff and organizations involved in plan development

SAN/SANE from meetings, training, staff development

Communications Logs, emails, etc.

Copies of formal agreements, contracts, etc.

o vk Ww

Evidence of Stakeholder involvement, which must include:
1. SAN/SANE
2. Communication logs

Documentation for monitoring and evaluating Title | TSI school plans:
1. Analysis of academic progress of identified student groups, and
timelines that include:
o Written Monitoring tool(s) and schedule
o Summary Results of Assessments
o Procedure for making changes in Strategies/Interventions
based on growth in the identified student group(s) needs, if
applicable
2. Other documentation to support the LEA has implemented its
written process, if applicable
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Application:

Targeted Support and Improvement

Citation Evidence of Implementation

The LEA will School Assurances Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES 2. The LEA ensures it has a written Documentation supporting the implementation of the written process
process for determining how it will which must include:
0 NO allocate additional Title | and 1. |If applicable, written process for determining allocation of
local/other funds set aside for each additional Title | funds to schools
O N/A Title | TSI School, if applicable. 2. SAN from meetings e.g.: Finance Office Staff to develop budget
3. Emails, communication logs
4. Other documentation to support the LEA has implemented its
written process, if applicable.
J. FISCAL REQUIREMENTS
Resources:

Non-Regulatory Guidance: Supplement Not Supplant

Non-Regulatory Guidance: Within-District Allocations (Draft for Public Comment)

Skipped School Addendum

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as

part of application submission.
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert

information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the

component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the

addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).
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REQUIRED ATTACHMENTS:

1.

If applicable, Skipped School Approval Letter and Skipped School Addendum.
(See Required Attachments J.1 — MSDE Skipped School Approval Letter Signed and Addendum)

If applicable, Neglected & Delinquent: Include a description of how Title | funds support a coordinated effort in the LEA, to address the
needs of Neglected, Delinquent or At-Risk students in accordance with the Title I, Part D Prevention and Intervention Programs for Children
and Youth who are Neglected, Delinquent or At-Risk. Also, list each institution and the amount of funding provided.

N/A

Education for Homeless Children and Youth: Include a description of how Title | funds provide educationally related support services as a
coordinated effort in the LEA, to address the needs of homeless students, in accordance with the McKinney-Vento Homeless Education
Act.

(See Required Attachments J.3 —HCPS Title [ Component (J) -Fiscal Requirements Internal Controls)

If applicable, Education for Homeless Children and Youth - Homeless Liaison: Include a job description of the Homeless Liaison position
(funded portion of the position can only be for duties related to homeless education as outlined in McKinney-Vento).

(See Required Attachments J.4 —Pupil Personnel Worker Job Description)

If applicable, Education for Homeless Children and Youth - Transportation: Include 1) description of how the LEA calculated the excess cost
of providing transportation to homeless students; 2) the calculation that the LEA used to arrive at the amount in this section.
N/A

If applicable, Education for Foster Care Students - Transportation: Include 1) description of how the LEA calculated the excess cost of
providing transportation for Foster Care students; 2) the calculation that the LEA used to arrive at the amount in this section. Note: As
part of developing and implementing its transportation procedures, an LEA must address any additional costs incurred in providing
transportation to maintain children in foster care in their schools of origin. Additional costs incurred in providing transportation to the
school of origin should reflect the difference between what an LEA otherwise would spend to transport a student to his or her assigned
school and the cost of transporting a child in foster care to his or her school of origin.

(See Required Attachments G.2 — HCPS / HCDSS Foster Care Student Procedures)
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7. The LEA must include a written process for Supplement, not Supplant, which includes how the LEA:

e uses Federal funds received under this part only to supplement the funds that would, in the absence of such Federal funds, be made
available from State and local sources for the education of students participating in programs assisted under this part, and not to
supplant such funds.

e provides the methodology used along with a supporting narrative that demonstrates and explains how the methodology is used to
allocate State and local funds to each school receiving assistance under this part ensures that such school receives all of the State
and local funds it would otherwise receive if it were not receiving assistance under this part.

(See Required Attachments J.7 —HCPS Supplement Not Supplant Requirements for Federally Funded Programs)

8. The LEA must include a written process for documenting and monitoring the school-level use of Title | funds and Title | funded positions,
including:

e School-level Fiscal responsibility

e Approval of school-level expenditures that are reasonable, necessary, allowable, and allocable
® Appropriate use of school-level Title | funded positions based on approved job descriptions

e Roles and responsibilities of paraeducators

(See Required Attachments J.3 —HCPS Title I Component (J) -Fiscal Requirements Internal Controls)

Roles and Responsibilities of paraeducators - (See Required Attachments A.1 — Credentials and Certification Internal Controls
with Flowchart)

9. District-level Administration: Include a job description for all centrally-funded district-level administration positions

(See Required Attachments J.9 —HCPS Title I Administration Job Descriptions)

10. The LEA must include a written process for how the Parent and Family Engagement Allocations are determined, ensuring at least 90% is
distributed to schools. The LEA must provide a list of all Title | school’s individual parent and family engagement allocations.
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(See Required Attachments J.3 —HCPS Title [ Component (J) -Fiscal Requirements Internal Controls)
(See Required Attachments J.10 — FY 22 Parent Involvement Allocation Calculation)

STAFF RESPONSIBLE: In addition to the Title | Supervisor, identify by name, title and department of person(s) responsible for ensuring
compliance with this component.

Jacob Little, Coordinator of Compensatory Education

Thomas Webber, Assistant Supervisor of Compensatory Education

Jay Staab, Director of Finance, Business Services

Jennifer Birkelien, Grants Accountant, Business Services

Christine Langrehr, Principal, George D. Lisby Elementary School at Hillsdale
Christina Douglas, Principal, Hall’s Cross Roads Elementary School

Jennifer Gasdia, Principal, Havre de Grace Elementary School

Audrey Vohs, Principal, Magnolia Elementary School

e Ronald Wooden, Principal, William Paca/Old Post Road Elementary School
e  Cynthia Womack, Principal, Edgewood Elementary School
e Tara Dedeaux, Principal, Bakerfield Elementary School
e Gregory Lane, Principal, Deerfield Elementary School
e Marc Hamilton, Principal, Riverside Elementary School
e  Earl Gaskins, Principal, Joppatowne Elementary School
Application: Fiscal Requirements Assurances Citation Evidence of Implementation
The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
YES 1. The LEA ensures that all Title I, 2 CFR Part 200 Documentation supporting the implementation of the written process
Part A expenditures are aligned Subpart E which must include:
0 NO with the Federal Cost Principles 200.403 1. Systems and structures for monitoring and approving school-level
(reasonable, necessary, allowable, 200.404 fiscal responsibility
O N/A and allocable), including the use of | 200.405 2. Systems and structures for monitoring and approving school-level
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Application: Fiscal Requirements Assurances Citation Evidence of Implementation
The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
school-level Title | funds and all expenditures that are reasonable, necessary, allowable, and
Title | funded positions. allocable
3. LEA monitoring of the appropriate use of school-level Title | funded
Required Attachment #8 positions based on approved job descriptions
4. LEA monitoring of the appropriate use of Title | funded
paraeducators, including roles and responsibilities.
5. Other documentation to support the LEA has implemented its
written process, if applicable.
YES 2. The LEA ensures that it uses 1118(b)(1) Documentation supporting the implementation of the written process
Federal funds received under which must include:
1 NO this part only to supplement 1. The approved methodology and supporting narrative provided with
the funds that would, in the the Title I, Part A Application for the applicable school year.
O N/A absence of such Federal funds, 2. Most current, dated copy of the district’s supplement, not supplant
be made available from State policy and procedures document, if applicable, (only if there have
and local sources for the been any changes to number 1).
education of students 3. Semi-annual certification (district, schoolwide program, and
participating in programs targeted assistance).
assisted under this part, and 4. Time and effort for split funded staff (district, schoolwide program,
not to supplant such funds. and targeted assistance), to include:
o Job descriptions
o Time and effort reporting
Required Attachment #7 o Personnel Activity Reports (PARs)
o Written procedures to review Time and Effort
5. Other documentation to support the LEA has implemented its
written process, if applicable.
YES 3. The LEA ensures compliance 1118(b)(2) Documentation supporting the implementation of the written process
with the supplement not supplant which must include:
0 NO requirement by demonstrating that 1. LEA Internal Controls and Written Procedures

the methodology used to allocate
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Application:

Fiscal Requirements Assurances

Citation

Evidence of Implementation

The LEA will Application: Documentation listed is shared as a resource for LEA planning and
respond to each preparation
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the
(Check One) LEA’s Annual Program Review
O N/A State and local funds to each 2. Allocation Amount and Expenditures for non-Title and Title |
school receiving Title I, Part A funds schools (both Schoolwide Program and Targeted Assistance)
ensures that such school receives 3. Distribution of staff and funding per the approved methodology for
all of the State and local funds it non-Title | and Title | schools (both Schoolwide Program and
would otherwise receive if it were Targeted Assistance)
not receiving Title |, Part A funds. 4. List of Title | schools and non-title | schools inclusive of the
distribution method used by the local Educational Agency for the
Required Attachment #7 applicable school year.
5. LEA Transaction Level Reports of Expenditures
6. Other documentation to support the LEA has implemented its
written process, if applicable.
YES 4. The LEA ensures that all Title | 1118(b)(1)-(2) 1. Allocation Amount and Expenditures for non-Title and Title |
schools received State and local 1114(a)(2)(B) schools demonstrating receipt of State and local funds for children
0 NO funds necessary to provide services with disabilities and English Learners.
required by law for children with
O N/A disabilities and English Learners.

(Derived from NRG Q17.)
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J. FISCAL REQUIREMENTS

REQUIREMENTS Citation Evidence of Implementation

(align with the Fiscal Tables provided in Application: Documentation listed is shared as a resource for LEA planning and preparation
Excel) Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual
Program Review
Requirement 1- Equitable Services 1117(a)(4)(A) Evidence of Equitable Services Expenditures to show Proportional Share
Table 7-8 1. LEAreservations are in the LEA budget and line items can be followed from the
An LEA must reserve off the top of the Link to Non- budget
LEA’s Title I, Part A allocation the regulatory 2. LEA Transaction Level Reports of Expenditures demonstrating total spending
proportional share of funds for Title | Guidance and remaining funds dated within 30 days of the Annual Program Review
services to eligible private school 3. Records of expenditures, as applicable
students based on consultation with o Salary/wages information
private school officials. This includes o Invoices/purchase orders, for materials, instructional supplies
costs associated with instructional o Invoices, including 3rd party vendor invoices
support, family engagement, 4. Evidence of professional development for teachers, if applicable:
administrative costs, professional o Purchase orders and invoices for costs related to professional
development, etc. development activities for Title | funded staff that show that these costs
are charged to administration.
5. Evidence of family engagement activities:
o Purchase orders and invoices for costs related to parent involvement
activities.

Requirement 2- Parent and Family 1116 (a)(3)(A) Evidence of Parent and Family Engagement Expenditures
Engagement- 1116(a)(3)(C) 1. Evidence of implementing the written process for allocating of 90% to schools
Table 7-9.1 2. School/LEA reservations are in the LEA budget and line items can be followed
LEA must reserve at a minimum, 1% of its from the budget
allocation (after Equitable Services is 3. LEA Transaction Level Reports of Expenditures demonstrating total spending
deducted from the total allocation) for and remaining funds dated within 30 days of the Annual Program Review
parental involvement and at least 90% of 4, Invoices, contracts, etc.
those funds must be distributed to the
schools with priority given to high-needs
schools Parent input is required for
expenditure Title | Parent and Family
Engagement spending plan.
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REQUIREMENTS Citation Evidence of Implementation

(align with the Fiscal Tables provided in Application: Documentation listed is shared as a resource for LEA planning and preparation
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual

Excel)
Program Review
Requirement 3 — Neglected & 1113(c)(3)(A)(ii) | Evidence of Neglected & Delinquent Expenditures
Delinquent Reservation 1113(c)(3)(A)(iii) | 1. LEA reservations are in the LEA budget and line items can be followed from the
Table 7-9.1 budget
LEAs are required to reserve Title | funds 2. LEA Transaction Level Reports of Expenditures demonstrating total spending
if N&D programs exist in the LEA. Title | and remaining funds dated within 30 days of the Annual Program Review
funds support a coordinated effort in the 3. Invoices, contracts, etc.
LEA, to address the needs of neglected, 4. Memorandum of Understanding (MOU)

delinquent, and at-risk students, in
accordance with the Title |, Part D,
Prevention and Intervention Programs
for Children and Youth Who Are
Neglected, Delinquent or At-Risk.

Requirement 4 - Homeless Children and | 1113(c)(3)(A)(i) Evidence of Homeless Children and Youth Expenditures

Youth Reservation:

Table 7-9.1 1. LEAreservations are in the LEA budget and line items can be followed from the
Funds are reserved to provide support to budget

children experiencing homelessness. The 2. LEA Transaction Level Reports of Expenditures demonstrating total spending
LEA has a plan for the use of the funds. and remaining funds dated within 30 days of the Annual Program Review

3. Invoices, contracts, etc.

Costs associated with Instructional/Educational Support Services may include:

1. Tutoring Services, especially in shelters or other locations where homeless
students live

2. Extended learning time (before and after school, Saturday classes, summer
school)

3. Counseling services to address mental health issues related to homelessness
that is impeding learning

4. GED testing for school-age students
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REQUIREMENTS Citation Evidence of Implementation
(align with the Fiscal Tables provided in Application: Documentation listed is shared as a resource for LEA planning and preparation
Excel) Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual
Program Review
5. Parental involvement specifically oriented to reaching out to parents of
homeless students
6. Fees for AP and IB testing
7. ltems of clothing, student fees, required records, medical and dental services,
outreach services
Homeless Liaison (If applicable):
1. Cost associated with Homeless Education Coordinator/Liaison position
2. Reservation is in the budget
3. Job description
4. Schedules (note who monitors/oversight)
Transportation (If applicable):
1. Cost associated with Homeless Education Transportation
2. Reservation isin the budget
3. LEA calculation of excess cost for providing transportation
4. Invoices/payment schedule for transportation
Requirement 5 - Education for Foster Sec. Transportation (If applicable):
Children 1113(c)(3)(A)(i) 1. Cost associated with Foster Care Student Transportation
Table 7-9.1 of ESEA and 2. Reservation is in the budget
Funds are reserved to provide support to | Non-Regulatory | 3. LEA calculation of excess cost for providing transportation
children in foster care. The LEA has a Guidance: 4. Invoices/payment schedule for transportation
plan for the use of the funds. Ensuring 5. Contracts
Educational
Stability for
Children in
Foster Care
Program
Requirement 6- Districtwide Title | 34 CFR Part Expenditures
Instructional Programs 200.77 1. LEA reservations are in the LEA budget and line items can be followed from the

Table 7-9 .2

budget
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REQUIREMENTS Citation Evidence of Implementation
(align with the Fiscal Tables provided in Application: Documentation listed is shared as a resource for LEA planning and preparation
Excel) Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual

Program Review

LEAs must reserve funds for Districtwide 2. LEA Transaction Level Reports of Expenditures

instructional programs for Title | schools. 3. Invoices, contracts, etc.

Requirement 7 - Districtwide 34 CFR Part Evidence of Districtwide professional development Expenditures, if applicable:

Professional Development 200.77 1. LEA reservations are in the LEA budget and line items can be followed from the

Table 7-9.2 budget

LEAs may reserve funds for Districtwide 2. LEA Transaction Level Reports of Expenditures

professional development programs for 3. Invoices, contracts, etc.

Title I schools such as:

Professional development for Title |

schools that is above and beyond what

the Local Educational Agency program

provides for all schools.

Requirement 8- Administration 34 CFR Part Evidence of Administration Expenditures, if applicable:

Table 7-9.3: 200.77 LEA reservations are in the LEA budget and line items can be followed from the

LEA may reserve funds for the cost of budget

administering Title | Part A program. 1. LEA Transaction Level Reports of Expenditures

Funds reserved for Administration can 2. Invoices, contracts, etc.

only be used to administer the Title | Part 3. Indirect costs at the approved yearly rate

A program in public schools. Indirect cost 4. Travel, Office Supplies, and technology for Title |

if charged to the grant is an 5. Job Descriptions for Administrative Office/Personnel showing alignment of

administrative cost. assigned duties to budget

Required Attachment #10

Requirement 9 - Support for Title | TSI Section Expenditures

Schools 1111(d)(2) 1. LEATIitle I, Part A set-aside funding, if applicable, is in the LEA budget and line

Table 7-9.4

items can be followed from the budget
2. LEA non-Title | funding is listed, if applicable
LEA Transaction Level Reports of Expenditures
4. Invoices, contracts, etc.

w
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REQUIREMENTS Citation Evidence of Implementation
(align with the Fiscal Tables provided in Application: Documentation listed is shared as a resource for LEA planning and preparation
Excel) Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual
Program Review
Requirement 10 - Carryover Estimate 1127 1. LEA Financial Report showing status of carryover was redistributed to
Table 7-9.4 1117(a)(4)(B) participating areas and schools in accordance with allocation procedures
2. Funds remaining resulting from school’s unspent parent involvement funds are
redistributed to Title | schools (if applicable)
3. Waiver intent indicated in the Title | Application, if applicable
Requirement 11 —Audits 1. Single audits are conducted annually
The SEA ensures that the State and the Uniform Grant 2. Copies of single audit reports (2 most recent) and Corrective Action (when
LEAs are audited annually, if required, Guidance (UGG) applicable)
and that all corrective actions required 200.501(b) 3. LEA response to findings, if applicable
through this process are fully 4. MSDE follow-up reviews of findings, if applicable
implemented. 5. All required corrective actions from the audit findings are fully implemented
within the agreed timeline, if applicable
6. Independent auditor’s report shows that the LEA has corrected all actions
required, if applicable
Requirement 12 - Rank Order 1113(a)(3)(A) 1. Local finance budget reports match amounts reported in the approved
The LEA ensures that it complies with the | 34 CFR Part 200, Allocation Worksheet.
requirements of Title | when allocating 200.77-200.78 2. If applicable, Charter Schools are included in the ranking
funds to eligible school attendance areas | Code of Federal | 3. If applicable, Skipped Schools have been approved by MSDE.
or schools in rank order of poverty based | Regulations 4. LEA s providing and can document that skipped schools are receiving
on the number of children from low (CFR) supplemental funds from other State or local resources that is at least equal to
income families who reside in an eligible the PPA of the school that is below them in rank order.
school attendance area. Allocation to 5. If applicable, Continuing Eligibility schools meet the statutory definition.
each eligible school is based on PPA.
Requirement 13 - Equipment and EDGAR 34 CFR 1. LEAInventory
Related Property 80.32, UGG 2. Policies and procedures addressing the procurement, recording, custody, use
Equipment must-be used in the program | §200.314 and disposition of Title | equipment
or project for which it was acquired as 3. Annual physical inventory of Title | equipment
long as needed, whether or not the 4. Lease agreements, if applicable
project or program continues to be 5. Expenditure Reports, if applicable
supported by Federal funds. When no 6. LEA Transaction Level Reports of Expenditures, if applicable
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REQUIREMENTS Citation Evidence of Implementation

(align with the Fiscal Tables provided in Application: Documentation listed is shared as a resource for LEA planning and preparation
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual

Program Review

Excel)

longer needed for the original program or
project, the equipment may be used in
other activities currently or previously
supported by a Federal agency.

EDGAR 34 CFR 80.32, UGG §200.314
Education Department General
Administrative Regulations (EDGAR)

Elements:

Property records must be maintained
that include a description of the
property, a serial number or other
identification number, the source of
property, who holds title, the acquisition
date, and cost of the property,
percentage of Federal participation in the
cost of the property, the location, use
and condition of the property, and any
ultimate disposition data including the
date of disposal and sale price of the
property.

A physical inventory of the property must
be taken and the results reconciled with
the property records at least once every
two years.

A control system must be developed to
ensure adequate safeguards to prevent
loss, damage, or theft of the property.
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REQUIREMENTS
(align with the Fiscal Tables provided in
Excel)

Citation

Evidence of Implementation

Application: Documentation listed is shared as a resource for LEA planning and preparation
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual

Program Review

Adequate maintenance procedures must
be developed to keep the property in
good condition.

Requirement 14- Use of Technology
Devices

Sub-grantees must adequately safeguard
all assets and must ensure that they are
used solely for authorized purposes

34 C.F.R. § 80.20
(added in SY
2015-2016)

1. Copy of acceptable use policy for staff and students stipulating constraints and
practices of the user.

2. Documentation that the LEA has implemented their procedures for monitoring
and enforcement of their acceptable use policies.

3. Staff Training (SANE)

4. Corrective Actions, if applicable.
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Addendum: Progress Monitoring through Growth Measures and Outcomes

Section 1112(a)(3)(B)(i)

(B) APPROVAL.—The State educational agency shall approve a local educational agency’s plan only if the State educational agency determines that the local
educational agency’s plan—(i) provides that schools served under this part substantially help children served under this part meet the challenging State
academic standards;

PROGRESS MONITORING REQUIRED ATTACHMENT

The LEA must include a written process for analyzing State and District Level area(s) of academic growth measures, which must include the following criteria for
Districtwide Instructional Initiatives (Table 7-9.2), Districtwide Parent and Family Engagement Activities (Table 7-9.1), and Districtwide Targeted Support and
Improvement Activities (Table 7-9.2/7-9.4): Growth Target, Goals/Objectives, Rationale using an equity lens (including how this strategy supports the needs of
student groups, if applicable), Implementation Strategies/Evidence-based strategies, Timeline and Monitoring Dates, List of Funding Sources to include Title |,
Part A, Metric used to Measure Growth, Progress Monitoring Measures, Interval Checks, Baseline Data, and Outcomes related to strategies. The LEA may use
the chart provided or a LEA-level data tracking system that contains all of the requirements above.

PROGRESS MONITORING EVIDENCE OF IMPLEMENTATION
Documentation supporting the implementation of the written process for analyzing State and District Level area(s) of academic growth measures
e Analyzed area(s) of academic growth measures
o data charts, tables, and tools
o data analysis summary to include baseline and final outcome measures, were goals met, were outcomes achieved
e Sign-in, Agendas, and Notes from data analysis meetings
e Growth Targets, Objectives/Goals
Progress monitoring timelines, interval checks
List of funding sources
Metrics used
List of Evidence Based Strategies/Interventions
e Other documentation to support the LEA has implemented its written process for analyzing State and District Level area(s) of academic growth measures, if
applicable
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Title I, Part A Application 2021-2022 Program Strategies and Evidence-based intervention(s) Growth Measures and Outcomes
Use for Districtwide Initiatives, Districtwide Parent and Family Engagement Activities and Districtwide Targeted Support and Improvement Activities

Based on the analysis of State and local data, identify the areas of focus for Title I, Part A schools in the local education agency (including areas where Title |, Part
A is performing below expectations or student groups within Title |, Part A are performing below expectations and/or areas where Title |, Part requires
opportunities for acceleration or expanded learning opportunities). In the response, provide the rationale for selecting the district-wide area of need based on
the needs assessment. Include the implementation of strategies and/or evidence-based interventions paid for by Title I, Part A to support student achievement
and growth. Describe priority strategies and/or evidence-based interventions to address disparities in achievement and to improve student performance. Then
report the outcomes related to the strategies and interventions implemented and whether the goals set were attained.

If you have already included some areas of focus in your LEA Consolidated Strategic Plan that are funded by Title I, Part A, they should be incorporated here.

Area of Growth for Title |, Part A- Needs assessment driven for English Language Arts

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and Improvement School
activities related to English Language Arts?

YES 1 NO

If Yes, complete the table below:

Districtwide Schoolwide Initiatives & Districtwide Targeted Initiatives and improvement in the area of English Language Arts (ELA)

HCPS Title | Districtwide Staffing Initiative will include the hiring of specialized content focused Teacher Specialists - Reading/ELA & Teacher Specialists - Early
Childhood to support all Title | Schools.
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Districtwide Goals Provide Rationale- | Timeline and List Metric used to Baseline and final outcome measures.
Strategies and through an equity | monitoring Funding measure growth / Were goals met, was strategy effective.
Evidence-based lens (including dates Source(s) | What measures will
interventions how this strategy to be used at intervals to

supports the include check for progress

needs of students Title I,

groups, if Part A

applicable) funding
HCPS Title | To increase ELA By providing Teacher PD and Title I, 1. Fundations Fundations
Districtwide performance in all | additional teachers monitoring will be | Part A (Grade Level K) This The percentage of all Kindergarten students

Staffing Initiative
will include the
hiring of
specialized content
focused Teacher
Specialists -
Reading/ELA &
Teacher Specialists
Early Childhood to
support all Title |
Schools.

student groups
through additional
support of master
level teachers
with support of
Title | and
appropriate
curriculum offices.

focused in ELA &
Early Childhood
students will be
taught in smaller
groups by master
level teachers with a
depth of
instructional
experience.

continuous
through the next
3 years.

assessment is
administered 2 times /
year.

2. Reading Inventory

participating in Fundations reading at or above
grade level will increase from 57.4% in 2018-
2019t0 60.1% in 2021-2022.

Reading Inventory

(Grade Level 2) This
assessment is
administered 2-3 times /
year.

3. MCAP Reading
(Grade Level 05) This
assessment is
administered 1 time /
year.

4. Survey Data of
Teacher Specialists

This survey is
administered 2 times /
year.

The percentage of all Grade 02 students
participating in Reading Inventory reading at or
above grade level will increase

from 39.2% in 2019-2020 to 42.2% in 2021-
2022.

MCAP Reading

The percentage of all students participating in
Grade 05 MCAP Reading scoring a 4 or 5 will
increase from 33% in 2018-2019 to 36% in 2021-
2022.

Survey Data
The Data will show job effectiveness.
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Area of Growth for Title I, Part A- Needs assessment driven for Mathematics

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and Improvement School
activities related to Mathematics?

YES O NO
If Yes, complete the table below:

Districtwide Schoolwide Initiatives & Districtwide Targeted Initiatives and improvement in the area of English Language Arts (ELA)

HCPS Title | Districtwide Staffing Initiative will include the hiring of specialized content focused Teacher Specialists - Math to support all Title | Schools.

Districtwide Goals Provide Timeline and List Metric used to measure Baseline and final outcome measures.
Strategies and Rationale- monitoring Funding | growth / What measures | Were goals met, was strategy effective.
Evidence-based through an dates Source(s) | will be used at intervals
interventions equity lens to to check for progress
(including how include
this strategy Title I,
supports the Part A
needs of funding
students groups,
if applicable)
HCPS Title | To increase Math | By providing Teacher PD and Title I, 1. envision Math Cumulative | Envision Math, Topics 1-12
Districtwide Staffing performance in additional monitoring will be | Part A Benchmark Assessment, The percentage of all Grade 02 students
Initiative will include all student teachers focused continuous Topics 1-12 participating in envision Math, Topics 1-12
the hiring of groups through in Math, students | through the next (Grade Level 2) This scoring at or above proficieny will increase
specialized content additional will be taught in 3 years. assessment cumulation of from 54% in 2018-2019 to 58% in 2021-
focused Teacher support of smaller groups by 12 benchmarks 2022.
Specialists - Math to master level master level administered throughout
support all teachers with teachers with a the year.
Title | Schools. support of Title I | depth of 2. MCAP Math MCAP Math
and appropriate instructional (Grade Level 05) This The percentage of all students participating
curriculum experience. assessment is administered | in Grade 05 MCAP Reading scoringa 4 or 5
offices. 1 time / year. will increase from 27.9% in 2018-2019 to
30.4% in 2021-2022.
4. Survey Data of Teacher Survey Data
Specialists The Data will show job effectiveness.
This survey is administered
2 times / year.

72



Area of Growth for Title I, Part A Needs assessment driven for School Quality and Student Success

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and Improvement School
activities related to School Quality and Student Success?

YES I NO

If Yes, complete the table below:

The Title | School Readiness program prepares our youngest learners ages 2-years-old — 4-years- old for the demands of school. This Title | program focuses on math
and reading at the earliest stages of development as well as giving our parents skills and strategies to use with their children. Each session will provide 2 hours of

learning each week with instruction delivered by a certified classroom teacher. The sessions will be held at the Title | Elementary School and will provide 2 hours of
learning one day each week with instruction delivered by a certified classroom teacher.

families who may not
have the opportunity to
attend any school
setting before their PreK
year.

stages of development
as well as giving our
parents skills and
strategies to use with
their children.

years.

Districtwide Goals Provide Rationale- Timeline and | List Metric used to Baseline and final outcome measures.
Strategies through an equity lens | monitoring Funding | measure growth / Were goals met, was strategy effective.
and (including how this dates Source(s) | What measures will
Evidence- strategy supports the to be used at intervals
based needs of students include to check for
interventions groups, if applicable) Title I, progress

Part A

funding
Title I School To increase Student This Title | program Continuous Title |, End of Year Parent Continuous interactions with parents and
Readiness School Readiness to our | focuses on math and throughout Part A Survey data families of students as well as teacher-based
program youngest learners & reading at the earliest the next three discussions.
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Area of Growth for Title I, Part A Needs assessment driven for Parent and Family Engagement

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and Improvement School
activities related to Parent and Family Engagement Activities?

O YESX NO

If Yes, complete the table below:

No — 100% of the Pl funds are given directly to the schools.

Districtwide | Goals Provide Rationale- Timeline and | List Metric used to Baseline and final outcome measures.
Strategies through an equity lens | monitoring Funding | measure growth / Were goals met, was strategy effective.
and (including how this dates Source(s) | What measures will
Evidence- strategy supports the to be used at intervals
based needs of students include to check for
interventions groups, if applicable) Title I, progress

Part A

funding
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LEA 12 - Harford County

October, 2021

Local School System

Submission Date

Note: 1/2 day Pre-K equals .5 FTE

0.5 0.5
Notations: D E F G H | J K L M N (o]
FTE low

Number of | Number of Low Number of Income

Low Direct |gc?)flfi10e Lov;— Inctome gri:atei

Income- | Certificatio Ll rivate chool

Public School Name Specific gublic Public | n Children CER Drect] | School ngi/f'?e”; " School Children

A chool School  [for NSLP in| Certificatio | Children €Y | Children |Residing in
(Must rank order by Percent of | Numeric Enroliment | Children CEP n count usedto | for Title | Residing in this
Poverty highest to lowest, include| Grade CEP* (as of (as of Schools | multiplied [ Allocate [ Allocation |this School's | School's Public School
N, S, C, SW or MSDE Skipped Schools) Span  |School (Y or| 9/30/20)/ |10/31/20)/w| (10/31/20)/ | by the 1.6 |  Title | s Attendance |Attendance Allocation
CSlor TSI TAS Sch ID # (public) N) waiver aiver waiver | multiplier " | Funds? (I/H=M) Area. Area. (L xP =Q)
1 SW 120230 [HALLS CROSS ROADS ELEMENTARY PREK-5 Y 429 429 297 475.2 429.0[ 100.00% 2 2 $152.35 $65,358.15
2 TSI SW 120131 [MAGNOLIA ELEMENTARY PREK-5 Y 517 517 347 555.2 517.0] 100.00% 0 0 $150.83 $77,979.11
3 SW 120140 WM PACA/OLD POST RD ELEM PREK-5 Y 836 793 496 793.6 793.0] 94.86% 4 4 $141.69 [ $112,360.17
4 SW 120115 |[EDGEWOOD ELEMENTARY PREK-5 Y 349 326 204 326.4 302.0] 93.41% 1 1 $141.53 $42,742.06
5 S SW 120292 |ceo 7-12 Y 148 124 78 124.8 0.0| 83.78% 0 0 $140.16 $0.00
6 SW 120120 [DEERFIELD ELEMENTARY PREK-5 Y 720 571 357 571.2 571.0] 79.31% 3 3 $137.12 $78,295.52
7 SW 120212 |BAKERFIELD ELEMENTARY PREK-5 N 383 284 N/A  [N/A 284.0 74.15% 2 2 $136.35 $38,723.40
8 TSI SW 120211 [GEORGE D LISBY ELEM AT HILLSDALE PREK-5 Y 420 300 188 300.8 300.0| 71.43% 2 2 $134.07 $40,221.00
9 TAS 120143 [RIVERSIDE ELEMENTARY PREK-5 N 445 286 N/A  [N/A 286.0] 64.27% 3 3 $133.31 $38,126.66
10 SW 120632 [HAVRE DE GRACE ELEMENTARY PREK-5 N 575 306 N/A N/A 289.0| 53.22% 1 1 $132.54 $38,304.06
11 N TAS 120137 |JOPPATOWNE ELEMENTARY PREK-5 N 536 285 N/A  [N/A 285.0 53.17% 2 2 $131.76 $37,551.60
12 0.0 #DIV/0! $0.00
42210 1967.0]  3147.2[ 3196.0 [N 20.0 20.0 $569,661.73
Table 7-9 Table 7-8

*Community Eligibility Provision
""The 1.6 multiplier applies to a Community Eligibility school.
2 For a CEP school, the Column | figure is equal to the lesser of (a) column K or (b) column H. In other words, the count cannot exceed the school's total enroliment.




Title | Schools in SY 2020-2021 removed from Title | in SY 2021-2022

MSDE School
ID #

Official Public School Name

Status Last Year SW
or TAS

Reason for Removal from the Title |
List

N/A




Table 7-1 SOURCE(S) OF DOCUMENTED LOW-INCOME DATA FOR DETERMINING
THE NUMBER OF CHILDREN FROM LOW-INCOME FAMILIES

A Local Education Agency must use the same measure of poverty for:
1. Identitying eligible Title I schools.

2. Determining the ranking of each school.

3. Determining the Title I allocation for each school.

PUBLIC SCHOOLS:

CHECK the data source(s) listed below that the school system is using to determine eligible Title I schools. The data source(s) must be applied uniformly to all schools across the school
system. A child who might be included in more than one data source may be counted only once in arriving at a total count. The data source(s) must be maintained in the applicant's Title I
records for a period of three years after the end of the grant period and/or 3 years after the resolution of an audit — if there was one. The LEA must only check one method unless an LEA
is using Community Eligibility Provision (CEP) or Explicit Authority (see G below).

Free Lunch

Free and Reduced Lunch

Temporary Assistance for Needy Families (TANF)

Children eligible to receive medical assistance under the Medicaid program

X

OoOoog
mow

Ages 5-17 in poverty as counted in the most recent LEA-level census poverty data

approved by the Department; or

Note: Because census data are generally not available at the school level, if an LEA

uses this measure, it would most likely be part of a composite with one or more of the
O D. above measures.

NEW as of 17-18: Explicit Authority to Use Feeder Patterns to Determine the Poverty Percentages of Secondary Schools (ESEA sections
G 1113(a)(5)(B) and (C)
Community Eligibility Provision(CEP)

pe|

m} H. Counted by the LEA using a composite of any of the above measures.
Allowable Waiver, Waiver option used ( from below)

> Medicaid data, Temporary Assistance for Needy Families (TANF) data, or a
composite of data of these two sources from SY 2020-2021

>Best available NSLP data (might be from SY 2019-2020 or a combination of SY
2019-2020 and SY 2020-2021 data)

> NSLP data from SY 2020-2021 (e.g. from direct certification)

> A composite of NSLP, Medicaid, and TANF data, which might include
Medicaid or TANF counts from SY 2020- 2021 and the best available FRPL
data, which may be from SY 2019-2020

> Survey that replicates NSLP, Medicaid, or TANF data

PRIVATE SCHOOLS:

A local educational agency shall have the final authority to calculate the number of children who are from low-income families and attend private schools.
According to Title I Guidance B-4, if available, an LEA should use the same measure of poverty used to count public school children, e.g., free and reduced
price lunch data. CHECK (all that apply) the data source(s) listed below that the school system is using to identify private school participants: (Reg. Sec.
200.78)

Ox A. Use FARMS to identify low-income students

Use comparable poverty data from a survey of families of private school students that, to the extent possible, protects the families’

o B. identify. The LEA must extrapolate data from the survey based on a representative sample if complete actual data are unavailable
o C Extrapolate data from the survey based on a representative sample if complete actual data are unavailable
o D. Use comparable poverty data from a different source, such as scholarship applications
Apply the low-income percentage of each participating public school attendance area to the number of private school children who reside
o E. in that school attendance area (proportionality)
m} F. Community Eligibility Provision (CEP)

Table 7-2 METHOD OF QUALIFYING ELIGIBLE ATTENDANCE AREAS (TITLE I SCHOOLS)
Section 1113 of Title I contains the requirements for identifying and selecting eligible schools that will participate in the Title I, Part A. The

following points summarize these requirements:
1. The school system must first rank all of its schools by poverty based on the percentage of low-income children.

After schools have been ranked by poverty, the school system must serve schools above 75% poverty in rank order of poverty, including middle and
2. high schools.

Only after the school system has served all schools above 75% poverty, may lower-ranked schools be served. The school system has the option to
serve high schools with 50 % or more poverty before it serves any elementary or middle schools with a poverty percent at or below 75 %. (ESEA
3. section 1113 (a)(3)(B)) Then continue on with the district-wide ranking or rank remaining schools by grade span groupings.

If the school system has no schools above 75% poverty, the system may rank district-wide or by grade span groupings. For ranking by grade span
groupings, the school system may use (a) the district-wide grade span poverty average or (b) the district-wide grade span poverty averages for the
4. respective grade span groupings.



CHECK below to indicate which method the school system is using to qualify attendance areas. The school system must qualify Title I schools by using percentages or other listed
eligible methods.

Percentages -- schools at or above the district-wide average must be served in rank order of poverty. Title I, Part A funds may run out before serving all schools above the
m} district-wide average. Schools below the district-wide average cannot be served. Complete Table 7-3.

Grade span grouping/district-wide percentage-- schools with similar grade spans grouped together, and any school at or above the district-wide percentage in each
0O X group is eligible for services. Schools must be served in rank order of poverty within each grade-span grouping. Complete Tables 7-3 and 7-4.

35% rule -- all schools at or above 35% are eligible for services. Schools must be served in rank order of poverty. Title I, Part A funds may run out before serving all
schools above 35%. Complete Tables 7-3.

O

Grade-span grouping/35% rule-- schools with similar grade spans grouped together, and any school at or above 35% in each group is eligible for services. Schools must
O be served in rank order of poverty within each grade-span grouping. Complete Tables 7-3 and 7-4.

Special Rule: Feeder pattern for secondary schools. Using this method, a school system may project the number of low-income children in a secondary school based on
O the average poverty rate of the elementary school attendance areas that feed into the school. (ESEA section 1113 (a)(5)(B)). Complete Tables 7-3 and 7-4.

New Exception as of 2017-2018: An LEA may serve high schools with 50 % or more poverty before it serves any elementary or middle schools with a poverty percent at
O or below 75 %. (ESEA section 1113 (a)(3)(B)). Complete Tables 7-6.2.

District-wide and school percentage below 35% rule— District-wide percentage is below 35% then any school above 35% are eligible for services. Schools must be
served in rank order of poverty, but not below district-wide percentage. Title I, Part A funds may run out before serving all schools above 35%. (ESEA section 1113
o (c)(2)(A)). Complete Tables 7-3 and 7-5.
NOTE REGARDING GRADE-SPAN GROUPING: The same rule must be used for all groups if grade-span grouping is selected. If there are three grade-span groups, the school
system must use the 35% rule for all three or the district-wide average for all three. The district may not have three groups with one group using the 35% rule and one group using the
district-wide average. Schools above 75% poverty must be served before lower ranked schools. Note also re:
Feeder Patterns in Maryland:
In COMAR, Secondary School is defined as the following COMAR 132a.09.10.02B(34):
(34) "Secondary school" means an educational program that:
(a) Is provided by a teacher to students in any one or consecutive sequence of grades 9—12;
(b) Consists of instruction in English language arts, mathematics, science, social studies, and other curricular areas required for earning a secondary school diploma.



Table 7-3 DISTRICT-WIDE PERCENTAGE OF LOW-INCOME CHILDREN (PreK*-12)

The LEA may rank schools using the district wide poverty average or the district-wide grade span poverty averages for
the respective grade span groupings. Based on the data source(s) noted in Table 7-1, CALCULATE the district-wide
average of low-income children below. Use the official number of students approved for FARM as of October 31, 2019
to complete this table along with the September 30, 2020 enrollment data (or allowable waiver poverty measure).

Points of Clarrification:
*Pre-K Students are counted as ONE child

13,441.00 / 37,333.00 = 36.00%
Total LEA Student District Wide
Total Number of Low-Income Enrollment Average
Children Attending ALL Public (September 30, (percentage) of Low-
Schools (October 31, 2020) or 2020) or allowable Income Children
allowable waiver measure of poverty waiver measure of
Table 7-4 DISTRICT-WIDE GRADE SPAN POVERTY AVERAGES OF LOW INCOME CHILDREN

BY GRADE SPAN GROUPONGS (Complete only if using grade span averaging)

Grade span groupings are determined by how the school system organizes its schools. For example, if the district has
elementary schools serving grades PreK-5, middle schools serving grades 6-8, and high schools serving grades 9-12, the
grade span groupings would be the same. To the extent a school system has schools that overlap grade spans (e.g. Prek-6,
K-8, 6-9) the school system may include a school in the grade span in which it is most appropriate. Based on the
data source(s) noted in Table 7-1 and the district wide average in Table 7-3 INDICATE below the district-wide grade
span poverty averages for each grade span groupings.

DISTRICT-WIDE GRADE SPAN POVERTY AVERAGE CALCULATIONS

Grade Span Total Grade Span Total Grade Span
Enrollment of Low / Enrollment District-wide grade
Write Grade Span in Spaces Below Income Students span poverty average
Elementary (PreK-5) 6597 / 17018 38.76%
Middle (6-8) 3188 / 8913 35.77%
High (9-12) 3656 / 11402 32.06%




Table 7-5 CALCULATING THE MINIMUM ALLOCATION-- FOR SCHOOL SYSTEMS THAT
SERVE SCHOOLS BELOW 35% DISTRICT -WIDE POVERTY (125% RULE)

“125 percent rule”: If an LEA serves any school below 35 percent poverty, section
1113(c)(2)(A) of the ESEA requires the LEA to allocate an amount for each low-income
child in each participating Title I school that is at least 125 percent of the LEA’s
allocation per low-income child, except that the per-pupil amount for the served school
with the lowest poverty rate may be less due to the amount of funds remaining.

N/A - HCPS does not service schools below 35% N/A N/A
The number of low- Per Pupil Amount
/ income children in _
the LEA as
Local Educational Agency Title I, Part A determined using
Allocation (Taken from Table 7-9.1). This the poverty measure
should match # on C-1-25 selected by the LEA

Note




Table 7-6.1 CONTINUED ELIGIBILITY (aka grandfather)

Section 1113(b)(1)(C) includes a provision that permits the school system to designate
and serve for one additional year a school that is not eligible, but was eligible and

served during the preceding fiscal year. This provision applies to a newly ineligible

school and not to an eligible school that has
fallen in the poverty ranking compared to the previous year’s ranking and does not

receive a Title I allocation from its LEA because the LEA allocates its Title I funds to
other eligible schools with higher poverty percentages. LIST below any school(s) that
the school system will serve for one additional vear.

To qualify for continued eligibility, a school must have a lower poverty level than the
district-wide poverty average or fall below 35% poverty as qualification is based upon the

LEA's selection in Table 7-2.

Name of School(s)

MSDE School ID |Preceding Fiscal Year

Current Fiscal

Year
Percent Poverty Percent Poverty
N/A N/A N/A N/A
Table 7-6.2 HIGH SCHOOL SERVED BETWEEN 50-75% POVERTY

Ranking High Schools - ESEA Exceptions to the Ranking Requirement

Exception: A local educational agency may lower the threshold in subparagraph (A)(i) to 50 percent
for high schools served by such agency. (Section 1113(a)(3)(B).

List the high schools that the LEA is choosing to serve under this exception.

Name of School(s)

MSDE School ID Number

Poverty Percent

N/A

N/A

INA

N/A




Table 7-6.3 Year of data exception: Newly opened and significantly expanded charter schools

Newly Expanded Charter Schools- ESEA Exceptions to the Year of Data Requirement

If applicable, list the Charter Schools that the LEA is choosing to serve under this exception. The
LEA must determine such a school’s Title I allocation based on current year data and provide the
school its allocation within five months of the school’s opening or expansion.

(ESEA section 4306(a); 34 C.F.R. 76.792(a)).

Name of Charter School(s)

MSDE School ID Number

Poverty Percent

N/A

N/A

INA

N/A




Table 7-7 TITLE I SKIPPED SCHOOLS

LEAs must have prior approval from the State Title I Director to skip schools. Request must be in writing prior
to the first submission of Title I Application.

Follow the directions in the Skipped School Addendum.

Section 1113(b)(1)(D) of ESEA includes a "skipping provision" that permits the school system not to serve an eligible Title I school that
has a higher percentage of low-income students if the school meets all three of the following conditions:

1. The school meets the comparability requirements of section 1118 (c);

2. The school is receiving supplemental funds from other State and local sources that are spent according the requirements of section
1114 and 1115;

3. The funds expended from such other sources equal or exceed the amount that would be provided by Title I, Part A.

Note: The completed
2020-2021 Skipped
School(s) Addendum and
Skipped School(s)
Allocation Worksheet
must be submitted with
the Title I Application.
LEA must submit a copy
of the approved request
letter.

Number of Skipped Schools: 1

Note: Center for Educational Opportunity is a non-attendee area school, hence 0 private school students would attend the school.




Skipped School F¥20 FY21 Allocation Worksheet (Compensatory Funds only--No Federal Funds)

LEA 12 - Harford County

Local School System

Note: 1/2 day Pre-K equals .5 FTE

Notationg D E F | J L
<
S Skipped Public School ETE
b Name Specific Number of Low | Low Income
-~ (Must rank order by Percent | Numeric Income- Public | Public School
f of Poverty highest to lowest) | Grade School Children Children Local/State Allocation to
3 MSDE Span (as of (10/31/20)/ Skipped Public Schools
o Sch ID # (public) 10/31/20)/waiver waiver (JxK=L)
1 4 120292 |Center of Educational Opportunity |7-12 124 124.0 $17,379.84
2 $0.00
3 $0.00
20 $0.00
[ (Total 124 124.0 $17,379.84

Table 7-7 Skipped




Table 7-8 EQUITABLE SERVICES

COMPLETE the following formulas to identify monies allocated for equitable services to priavate school
participants, their families, and their teachers (see Section 1117(a) of ESSA and Sec 200.64 & 200.65 in 34CFR)

1.a: Determining Proportional Share for Equitable Services

20 / 4241 = 0.00471586890
Total # of private school children from Total # of public school children from Proportion of reservation
low income families including those low-income familities in Title | public
go